Critical experiences to be acquired during the vocational agriculture teacher preparation program by Holmes, Warren Lee
Retrospective Theses and Dissertations Iowa State University Capstones, Theses andDissertations
1978
Critical experiences to be acquired during the
vocational agriculture teacher preparation program
Warren Lee Holmes
Iowa State University
Follow this and additional works at: https://lib.dr.iastate.edu/rtd
Part of the Agricultural Education Commons, and the Other Education Commons
This Dissertation is brought to you for free and open access by the Iowa State University Capstones, Theses and Dissertations at Iowa State University
Digital Repository. It has been accepted for inclusion in Retrospective Theses and Dissertations by an authorized administrator of Iowa State University
Digital Repository. For more information, please contact digirep@iastate.edu.
Recommended Citation
Holmes, Warren Lee, "Critical experiences to be acquired during the vocational agriculture teacher preparation program " (1978).
Retrospective Theses and Dissertations. 6496.
https://lib.dr.iastate.edu/rtd/6496
INFORMATION TO USERS 
This material was produced from a microfilm copy of the original document. While 
the most advanced technological means to photograph and reproduce this document 
have been used, the quality is heavily dependent upon the quality of the original 
submitted. 
The following explanation of techniques is provided to help you understand 
markings or patterns which may appear on this reproduction. 
1. The sign or "target" for pages apparently lacking from the document 
photographed is "Missing Page(s)". If it was possible to obtain the missing 
page(s) or section, they are spliced into the film along with adjacent pages. 
This may have necessitated cutting thru an image and duplicating adjacent 
pages to insure you complete continuity. 
2. When an image on the film is obliterated with a large round black mark, it 
is an indication that the photographer suspected that the copy may have 
moved during exposure and thus cause a blurred image. You will find a 
good image of the page in the adjacent frame. 
3. When a map, drawing or chart, etc., was part of the material being 
photographed the photographer followed a definite method in 
"sectioning" the material. It is customary to begin photoing at the upper 
left hand corner of a large sheet and to continue photoing from left to 
right in equal sections with a small overlap. If necessary, sectioning is 
« I — 4 * ^ « 3  f #  
WWI I VII I ClOVi O^CIK I M WW w mm w aw — ««.g ...... 
complete. 
4. The majority of users indicate that the textual content is of greatest value, 
however, a somewhat higher quality reproduction could be made from 
"photographs" if essential to the understanding of the dissertation. Silver 
prints of "photographs" may be ordered at additional charge by writing 
the Order Department, giving the catalog number, title, author and 
specific pages you wish reproduced. 
5. PLEASE NOTE: Some pagss may have indistinct print. Filmed as 
received. 
University iViicrofiims international 
300 North Zeeb Road 
Ann Arbor, Michigan 48106 USA 
St. John's Road. Tyler's Green 
High Wycombe. Bucks. England HP1Q 8HR 
79ooibo 
H O L I E S ,  " A R H E  L E E  
critical EXPEDIENCES TV ^E ACOUIK&D OV'ilNG 
THE VDCATIO'-AL AG'- ICULTLIi^E TEACHER 
PREPARATION PKOGRA", 
IOWA STATE UNIVERSITY, PH.U., 1976 
Un 
International soon zeebroad.annarbor.miisioe 
Critical experiences to be acquired during the 
vocational agriculture teacher preparation program 
Approved : 
by 
Warren Lee Holmes 
A Dissertation Submitted to the 
Graduate Faculty in Partial Fulfillment of 
The Requirements for the Degree of 
DOCTOR OF PHILOSOPHY 
Major: Agricultural Education 
In Charge of Major Work 
For the Major Departme 
Iowa State University 
Ames, Iowa 
1978 
Signature was redacted for privacy.
Signature was redacted for privacy.
Signature was redacted for privacy.
ii 
TABIE OF CONTENTS 
Page 
INTRODUCTION 1 
Significance of the Study 5 
Purpose and Objectives of the Study 5 
Definition of Terms 7 
REVIEW OF LITERATURE 9 
Introduction 9 
Competency-Based Teacher Education 10 
Standards for Teacher Education 12 
Experience Plans 15 
Student Teaching 17 
Summary 24 
METHODS AND PROCEDURES 26 
Introduction 26 
Cooperating Tee.cher workshop 26 
Literature Review 29 
Determination of the Importance of Identified Critical 
Experiences 30 
Model Preservice Experience Plan 36 
FINDINGS AND DISCUSSION 37 
Introduction 37 
School and District Administration 38 
Nonacministration School Personnel 50 
District and Departmental Finance 61 
iii 
Page 
Code of Iowa (Educational Law) 71 
Vocational Agriculture Advisory Committees 76 
Instructional Program (Secondary and Adult) 85 
Parents and Parent Organizations 110 
Long and Short Range Planning 114 
Professional Responsibilities 118 
Comr.unity-School Relations 125 
Analysis of the Effect of Four Independent Variables on 
Perceived Importance of Selected Experiences 130 
Years of Vocational Agriculture Teaching Service and 
Student/Teacher Ratio 131 
Years of Agriculture Program Supervision and Student 
Enrollment in School District (K-12) 136 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 141 
Introduction 141 
Summary of Findings 143 
Conclusions 151 
Recommendations 153 
BIBLIOGRAPHY 158 
ACKNOWLEDGEMENTS 151 
APPENDIX A: COOPERATING TEACHER CORRESPONDENCE 152 
APPENDIX B: PLAN FOR IDENTIFICATION OF CRITICAL EXPERIENCES 164 
APPENDIX C; INSTRUMENT 170 
APPENDIX D; CORRESPONDENCE 184 
APPENDIX E: MASTER LIST OF PRESERVICE EXPERIENCES IN PLAN A 
AND B 192 
iv 
LIST OF TABLES 
Page 
Table 3, 
Table 4, 
Table 1. Survey response by group 33 
Table 2. Number of responses, means, and standard deviations for 
all groups and independent t-test for two selected 
groups for experiences in the School and District 
Administration category 39 
Significant IP<.05) t-values and t-probabilities for a 
priori contrasts between selected groups for experiences 
in the School and District Administration category 49 
Number of responses, means / and standard deviations for 
all groups and independent t-test for two selected 
groups for experiences in the Nonadministration School 
Personnel category 
Significant (P<.05) t-values and t-probabilities for a 
priori contrasts between selected groups for experiences 
in the Nonadministration School Personnel category 
Number of responses, means, and standard deviations for 
all groi:$)s and independent t-test for two selected 
groups for experiences in the District and Departmental 
Finance category 62 
Table 7. Significant (P<.05) t-values and t-probabilities for a 
priori contrasts between selected groups for exoeriences 
in the District and Departmental Finance category 70 
Table 8. Number of responses, means, and standard deviations for 
all groups and independent t-test for two selected 
groups for experiences in the Code of Iowa (Educational 
Law) category 72 
Table 9. Significant (P<.05) t-values and t-probabilities for a 
priori contrasts between selected groups for experiences 
in the Cods of Iowa (Educational Law) category 75 
Table 5. 
Table 6. 
51 
61 
Table 10. Number of responses, means, and standard deviations for 
all groups and independent t-test for two select d 
groups for experiences in the Vocational Agriculture 
Advisory Committee category 77 
V 
Page 
Table 11. Significant (P<.05) t-values and t-probabilities for a 
priori contrasts between selected groups for experiences 
in the Vocational Agriculture Advisory Committees 
category 
Table 12. Number of responses, means, and standard deviations for 
all groups and independent t-test for two selected groups 
for experiences in the Instructional Program (Secondary 
and Adult) category 86 
Table 13. Significant (P<.05) t-values and t-probabilities for a 
priori contrasts between selected groups for experiences 
in the Instructional Programs (Secondary and Adult) 
category 106 
Table 14. Number of responses, means, and standard deviations for 
all groups and independent t-test for two selected groups 
for experiences in the Parents and Parent Organization 
category 111 
Table 15. Significant (p<.05) t-values and t-probabilities for a 
priori contrasts between selected groups for experiences 
in the Parents and Parent Organizations category 113 
Table 16. Number of responses, means, and standard deviations for 
all groups and independent t-test for two selected groups 
for experiences in the Long and Short Range Planning 
category 115 
Table 17. Significant (P<.G5) t-values and t-probabilities for a 
priori contrasts between selected groups for experiences 
in the Long and Short Range Planning category 118 
Table 18. Number of responses, means, and standard deviations for 
all groups and independent t-test for two selected groups 
for experiences in the Professional Responsibilities 
category 119 
T3-ble 19. Significant (P<.05) t-values and t-probabilities for a 
priori contrasts between selected groups for experiences 
in the Professional Responsibilities category 124 
Table 20. Number of responses, means, and standard deviations for 
all groins and independent t-test for two selected groups 
for experiences in the Community-Schoo1 Relations 
category 127 
vi 
Page 
Table 21. Significant (P<.05) t-values and t-probabilities for a 
priori contrasts between selected groups for experiences 
in the Community-School Relations category 129 
Table 22. Means, standard deviations and number of responses for 
the independent variables years of vocational agricul­
ture teaching service, student/teacher ratio, years 
responsible for supervision of vocational agriculture 
programs, and student enrollment in school district 
(K-12) 130 
Table 23. Multiple R square values, multiple R square change and 
F-values for selected experiences by categories with 
student/teacher ratio and years of vocational agricul­
ture teaching service 132 
Table 24. Multiple R square values, multiple R square change and 
F-values for selected experiences with years responsibl 
for supervision of vocational agriculture programs and 
student enrollment in school district (K-12) 138 
vii 
LIST OF FIGURES 
Page 
Figure 1. Four year teacher preparation program 2 
Figure 2. Procedures used in preservice experience plan 
development 27 
Figure 3. Preservice experience plan format 154 
1 
INTRODUCTION 
Agriculture is a complex American industry that has, in recent 
decades, undergone drastic changes in technology and economic structure. 
These changes have created a demand for employees who possess skills and 
training at all levels of education in agriculture. A study conducted by 
Thompson and MacLead (27) at the University of California, Davis, in 
1971, forecast an increased demand for workers in all areas of California 
agriculture, excluding production agriculture. Their forecast has proven 
accurate and all indications point to a continued increase in the demand 
for nonproduction workers in agriculture, not only in California but 
across the nation. 
At the same time and in a parallel manner, current secondary voca­
tional agriculture programs are expanding and new programs are being 
established, especially in urban areas. Unfortunately, the growth in 
numbers of secondary vocational agriculture students is not always guided 
by industry requirements or the occupational interests and needs of the 
students involved. Increased industry demands and the growth of educa­
tional programs pose a serious problem for those who are responsible for 
educating and maintaining an adequate supply of qualified competent 
vocational agriculture teachers. 
continued attempts to meet the demand fcr new teachers is being 
complicated by a growing level of attrition among beginning teachers. 
Role stress has been identified by Mattox (20) as one of the major 
causes of beginning teacher attrition. Role stress is used by Mattox 
to describe the tensions, strains, demands and pressures of vocational 
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agriculture teaching. Similar studies by other investigators lend 
support to the conclusion that role stress is a major cause of beginning 
teacher attrition. 
The chronic shortage of agriculture teachers in many states is 
having a direct effect on teacher education programs. Pressure is being 
exerted on teacher educators to increase the quantity and quality of the 
teachers that graduate from their programs. This pressure emanates, in 
part, from school administrators who themselves must respond to student, 
parent, and to some degree industry pressure for quality programs in 
vocational agriculture. State supervisors of agricultural education 
are also applying pressure because of vocational funding made available 
through them to teacher education programs. 
Most teacher education programs possess a structure similar to that 
shown in Figure 1. One notable exception to this structure is found in 
those states that conduct fifth year teacher education programs. These 
programs place most professional education course work and the student 
reaching assignment In che fifth year at the graduate level. 
The preservice instruction portion of the teacher preparation pro­
gram contains a majority of the formal lecture and laboratory work used 
in training prospective agriculture teachers. Professional course work 
should be designed to provide a theoretical background and a basic 
Preservice Instruction 
figure 1. rour year teacher preparation program 
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understanding of educational processes at the secondary level and within 
vocational agriculture programs. This preparation should precede the 
student teaching experience. 
The student teaching experience, by its very nature, is the heart of 
the preservice teacher education program. It is both the focal point of 
great anticipation and the moment of truth for the prospective teacher. 
Armed with the theories of learning and instructional methodology, 
student teachers must face their first day as practitioners. It is during 
this brief period of service that each student teacher's potential for 
development into a competent teacher should be explored and planned in 
detail. 
The student teaching experience, if well-planned and supervised, 
will provide the student teacher with many of the critical professional 
experiences needed by successful teachers for conducting quality programs 
that meet expanding student and industry needs. Should the student 
teaching assignment fail to accomplish this goal it is quite likely that 
the student teacher v.'ill later join the ranks of those teachers who are 
in search of other occupations. 
Numerous studies have been conducted in recent years by teacher 
educators and others in an attempt to identify and develop solutions to 
the problems of teacher deficit and attrition. These studies address a 
lengthy list of possible causes and suggest numerous remedies for 
alleviating teacher shortages and attrition. 
The structure presented in Figure 1 appears to provide adequate 
contact time between prospective teachers and teacher educators. This 
assumption is supported by the fact that recent studies dealing with 
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teacher prepeiration address program content and not program length in 
terms of time. Two major studies can be cited as examples of program 
content research. The largest and most often cited study was undertaken 
by Calvin J. Cctrell st al. C12) or. !r.odel curricula for vocational 
teacher preparation. A second and more recent study was directed by 
Don R, Herring (17) and dealt with the identification and validation 
of competencies needed by vocational agriculture teachers in Texas. 
Many teacher education institutions are so concerned about the 
professional experiences gained by those who student teach under their 
authority that formal student teaching manuals and plans have been 
developed. These memuals and experience plans have been developed to 
help assure acquisition of selected professional experiences. A 
statement that illustrates this point appears in the student teaching 
manual used in the agricultural education program at Virginia Polytechnic 
Institute emd State University C4): 
As a student teacher in Agricultural Education you 
will participate in a wide variety of activities during 
your supervised teaching experience. These are activi­
ties in which you should gain experience and develop 
proficiency in order to become a teacher of agricultural 
education. 
This publication has been prepared to guide you in 
selecting the activities considered most important and 
for evaluating progress made toward developing proficiency 
in the competencies needed by teachers. You should become 
thoroughly familiar with this material and the use to be 
made of it before your student-te aching period. 
The Foreword to the student teaching manual (8) used by the five 
teacher education programs in California makes the following statement 
regarding use and development of the manual. 
This manual is designed primarily for use by 
student teachers amd supervising teachers in vocational 
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agriculture in California. It also is a useful refer­
ence by administrators of the local cooperating schools 
and by members of the staff of the Bureau of Agricul­
tural Education. It is regularly used by the California 
agricultural teacher educators in their work with 
teacher candidates. 
The manual represents cooperative development 
through a period of some twenty years by teacher edu­
cators and the State Bureau Staff working harmoniously 
with all those involved in student teaching, especially 
the supervising teachers. Committees of teachers 
several times have analyzed the manual and suggested 
revisions. 
Student teaching manuals along with institutionally prescribed pre-
service teacher education curriculums have been of great value in 
training vocational teachers. However, the chronic problems of teacher 
deficit and teacher attrition continue to be of major concern to teacher 
educators and others involved with teacher education. 
Significance of the Study 
In his study on problems encountered by beginning teachers, Alan A. 
Kahler (18) makes the following statement concerning teachers who leave 
the profession. 
One explanation for this phenomena, offered by 
people involved in and associated with the vocational 
agriculture teaching profession,- is that the beginning 
teacher becomes discouraged with teaching as a result 
of the problems he encounters during his first years 
of teaching due to his inability to cope with these 
problems. As a result, he leaves the teaching pro­
fession to seek employment in other occupations. A 
need exists to identify problems encountered by 
beginning teachers of vocational agriculture as they 
proceed through their initial years of teaching. When 
these problems are known, adjustments can be made in 
teacher education programs that will better prepare 
the prospective teacher to meet and dispense with the 
challenges of teaching vocational agriculture. (p. 1) 
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Experienced teachers advocate that many of the professional activi­
ties , such as student discipline, that are performed during a normal 
school day are more critical than others in their impact on the program. 
A beginning teacher's performance of such activities can have a profound 
effect on students, parents, the teacher, professional colleagues, and 
the quality of the agriculture program. 
Because of the effect these activities have on first-year teachers 
and their vocational agriculture programs, it is essential that teacher 
educators adequately prepare their students to meet and perform, as a 
minimum, those activities that are most critical. Tb accomplish this 
objective, critical activities Ccompetencies) must be transformed into 
counterpart experiences that can be acquired during the preservice 
teacher education program. 
Purpose and Objectives of the Study 
The purpose of this study was to (1) establish a set of professional 
preservice experiences tnat were judged by practitioners to be critical 
to the satisfactory performance of first-year vocational agriculture 
teachers, and C2) to develop from the set of identified professional 
experiences two model preservice experience plans for testing and revi­
sion in a related study. The specific objectives of the study were: 
1. To determine the importance of selected professional 
experiences to satisfactory first-year teaching, as 
perceived by Iowa Vocational Agriculture teachers and 
school administrators responsible for the supervision 
of vocational agriculture programs. 
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2- To determine the effect student teacher ratio and teacher 
length of service have on the inportance of selected 
es^ riences as perceived by teachers. 
3. To dstenri^ .s the effect school district enrollment and 
administrator length of service have on the inçortance of 
selected experiences ais perceived by school administrators. 
4. To determine the inportance of selected professional expe­
riences to satisfactory first-year teaching, as perceived 
by Iowa teacher educators in vocational agriculture and 
Iowa Department of Public Instruction Consultants in Voca­
tional Agriculture. 
5. To develop two model experience plans for testing in a 
related study. 
Definition of Terms 
The terms used in this study were defined as follows: 
Competence (teacher) - Fitness or degree (measurable} of ability to 
perform specific required professional activities. 
Cooperating Teacher (s\ç)ervising teacher) - A teacher who by virtue of 
professional qualifications is responsible for the supervision and 
training of student teachers in a secondary vocational agriculture 
department. 
Critical Experience - An e3Ç)erience whose acquisition during the teacher 
preparation program is considered essential for satisfactory 
performance of the professional role of a first-year vocational 
agriculture teacher. 
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Experience - A specific activity that has been identified and prescribed 
to aid agricultural education students in becoming professionally 
cosopetent. 
5:^ griancs Plan - A set of specific cr prescribed experiences that are to 
be acquired by agricultural education students. 
Preservice Instruction - Professional education course and laboratory 
work, early experience activities and other professional work that 
is normally completed before the student teaching assignment. 
Student/Teacher Ratio - The average number of students enrolled in each 
clc&ss taught by the vocational agriculture teacher. 
Student Teaching - That period of time spent in a cooperating secondary 
school performing the normal duties of a vocational agriculture 
teacher under the direct supervision of a cooperating teacher. It 
is usually the final segment of a preservice teacher education 
program. 
Vocational Agriculture Program - The total instructional program 
including class and laboratory work. Future Farmers of America 
(FFA) activities, and Siçervised Occiçational Experience (SOE) 
activities. 
REVIEW OF LITERATURE 
Introduction 
A search of the literature for this study was guided by the follow­
ing questions : 
1. What are the professional requirements of the vocational 
agriculture teaching position? 
2. What standcirds have been developed by the profession to cissure 
that newly certified teachers meet these professional require­
ments? 
3. What selected experiences are contained in plans used by various 
institutions that prepare vocational agriculture teachers? 
4. Which experiences have been identified as critical by other 
investigators ? 
5. How are student teaching centers and supervising teachers 
selected? 
6. What is the optimum length of the student teaching assignment? 
Literature related to these questions was utilized to help develop 
the theoretical framework for this study. Several ERIC searches were 
conducted using the facilities available at the Iowa State University 
Library. Literature was also obtained by direct correspondence with 
several universities and state departments of education. The files withi 
the Agricultural Education Department at Iowa State University provided 
numerous sources of literature. 
Literature selected for citation in this review was divided into 
five areeis closely related to the above questions : 
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1. Competency-Based Teacher Education 
2. Standards for Teacher Education 
3. Experience Plans 
4. Student Teaching 
5. Summary 
Competency-Based Teacher Education 
The coirç>etency-based teacher education (CBTE) movement has been the 
subject of considerable writing and research in teacher education. A 
great deal of debate over the strengths and weaknesses of CBTE was 
observed in the literature and numerous definitions have been advanced. 
In contrasting competency-based teacher education programs with 
traditional teacher education programs, John Pitman (22) stated that 
competency-based programs are more explicit in their requirements than 
are traditional programs. He listed the following three components 
that must be a part of any competency-based program: (1) what the 
learner is to do, (2j the criteria—rhe degree or level of competency 
expected, and (3) the evaluation procedures to be employed. Pitman has 
developed a guide to assist teacher preparation institutions and states 
in developing competency-based teacher education (CBTE) and competency-
based certification (CBC) programs. 
Peter Gray (15) stated that a definition of CBTE based on Webster's 
New World Dictionary is not satisfactory because it fails to distinguish 
a CBTE program from traditional teacher education programs. Schmieder 
(23) presented the following concise definition: 
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... a system of teacher education which has as its 
specific purpose the development of specifically 
described knowledges, skills, and behaviors that will 
enable a teacher to meet performance criteria for 
classroom teaching. Presumably, each competency 
attained by the preservice teacher is related to 
student learning and can be assessed by the following 
criteria of competence: a. knowledge criteria, 
b. performance criteria and c. product criteria .... 
The competencies contained in most CBTE programs are based or founded 
on an analysis of the performance requirements of teaching. During Phase 
I of a project conducted by Calvin Cotrell et al. Cil), performance 
requirements of conventional teachers of agriculture, business and office, 
distributive, health occupations, home economics, technical, and trade and 
industrial education were identified. In Phase II, performance require­
ments of teacher coordinators in off-farm agricultural, distributive, 
wage earning, home economics, office occupations, special needs, and 
trade and industrial education were identified. Phases I and II were 
merged to produce a refined list of 384 "elements" important to the 
successful performance of teachers and teacher coordinators. These per­
formance elements were later used to write performance oriented general 
objectives that consisted of the following three parts: (1) statement 
of required activity, (2) conditions under which, the activity is to be 
carried out, and (.3) criteria for evaluating the teacher's performance 
of the stated activity. 
The work of Cotrell et al. served as the basis for the Vocational 
Teacher Competency Profile (26) developed at the Center for Vocational 
Education, The Ohio State University. 
In a later study directed by Don Herring (17) , 135 coirpetencies 
exclusive of technical agriculture were identified and validated for 
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teacher education programs in Texas. Most of the competencies identified 
were modifications of competencies found in the Vocational Teacher Coitpe-
tency Profile (26). 
The work of Cotrell et al. 112) and Herring (17) focused exclusively 
on competencies of professional education. Peter Gray (15) suggested 
that teaching is a composite of one's technical specialty and teaching 
area. Therefore, concern about the specification of competencies and 
proficiency must focus on both the technical and pedagogical domains. 
Support for this concept can be found in the Committee A Report (9) of 
the Bureau of Agricultural Education, State of California, which recom­
mended 100 minimum professional and technical skills and knowledge areas 
to be held by newly credentialed vocational agriculture teachers. 
Standards for Teacher Education 
In 1976 the agricultural education profession began work on a compre­
hensive set of standards for the profession. The Standards for Quality 
Vocational Prcgrcmz in Agricultural/Agribusiness Education (2) were 
developed to serve as a model whereby all existing agriculture programs 
and activities could be evaluated. The standards are also intended to 
serve as a guide for new or expanding programs- Two standards for 
teacher education listed specific teaching and management skills to be 
taught in teacher education programs : 
17. Students enrolled in the teacher education 
program develop the following teaching skills : 
a. Using the problem solving method 
b. Planning and conducting demonstrations 
c. Planning and conducting field trips 
d. Using community resources 
e. Providing individualized instruction 
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f. Using teaching aids effectively 
g. Guiding students in selecting, planning, and 
conducting occupational experience programs 
h. Supervising occupational experience programs 
i. Organizing and using the FFA to strengthen the 
instructional program 
j. Applying learning principles in teaching 
k. Organizing and teaching postsecondary students 
and adults 
1. Organizing and advising FFA, YFA, and other 
leadership organizations 
m. Organizing programs for educating the handi­
capped and other special need groups 
n. Providing career awareness and exploration 
programs in elementary and middle school grades 
18. Students enrolled in the teacher education program 
acquire the following management skills: 
a. Organizing and using a local advisory committee 
b. Determining community and student needs 
c. Developing annual and long-range program plans 
d. Developing a course of study for the local 
department 
e. Arranging for adequate occupational experience 
programs 
f. Determining and acquiring needed instructional 
materials 
g. Determining and acquiring needed facilities and 
equipment 
h. Developing and using a filing system 
i. Organizing and operating a multiple-teacher 
department 
i. Evaluating students and programs 
k. Completing and analyzing annual reports 
1. Articulating secondary and postsecondary programs 
(p. X-5) 
In 1977 the president of the American Association of Teacher Educators 
in Agriculture appointed an ad hoc committee on the "Legitimization of 
Program Standards and Guidelines." The committee was charged with the 
responsibility of determining the relative degree of acceptance and 
implementation by teacher educators in agriculture of standards listed in 
the teacher education section of the Standards for Quality Vocational 
Programs in Agricultural/Agribusiness Education (2). The ad hoc 
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committee's report (6) stated that only two teaching skills did not 
receive 95% or greater support from head teacher educators who responded 
to the survey. These were: (1) Organizing for educating the handi­
capped and other special need groups [received 85% support), and (2) 
Providing career awareness and exploration programs in elementary and 
middle school grades (received 83% support). 
Two management skills did not receive 95% or greater support 
from head teacher educators. The management skills were: (1) Com­
pleting and analyzing annual reports (received 94% support), and (2) 
Articulating secondary and postsecondary programs (received 88% 
support). 
Ratings by head teacher educators regarding their program's 
compliance with teaching and management skill standards were not as 
favorable as their support. 
Based on the results obtained in this study, the ad hoc committee 
made the. following general recommendation : 
•The findings ol this study indicate that there 
is a great deal of support for the standards that 
were developed for the teacher education section. 
It was impossible for the committee to determine 
what £0, 70, 80, 90, or 100 percent support for a 
standard actually meant. It is assumed that in 
general head teacher educators favored the standard 
and felt it merited being a guide in program 
planning. It seems that real clues to the strength 
of the standard lies in che rating section. For 
example, a standard may be supported by 100 percent 
of the respondents but in terms of implementation 
it may be poor. In those instances it seems that 
additional study should be made regarding the 
standard. (p. 49) 
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Experience Plans 
Many institutions that prepcire teachers of vocational agriculture 
have developed experience plans that attempt to provide a comprehensive 
exposure to the requirements of teaching. The experience plans reviewed 
varied greatly in their content and scope. They were intended primarily 
for use during the student teaching assignment. One extreme was a 
document that consisted of only a few pages listing a minimal number of 
experiences to be acquired during student teaching. At the opposite 
extreme were manuals with detailed instructions on the responsibility of 
each participant (student teacher, cooperating teacher and university 
supervisor), an extensive set of experiences to be acquired, and a system 
for frequent evaluation. 
In 1967, the Agricultural Education Department at The Ohio State 
University (13) placed the following statement in an experience plan 
utilized in their student teaching program. 
Each student should secure most of the vocational 
agriculture experiences listed in Forms FE1-FE2 
(Teachers Guide Series No. 2) during student teaching. 
The experiences listed are considered essential, and 
all should be completed by every trainee at some time 
during his field experience program. 
The student teaching manual used in the Agricultural Education pro­
gram at Virginia Polytechnic Institute and State University (4) included 
the following statement regarding the acquisition of specific experiences 
during the student teaching assignment: 
Each student teacher should become thoroughly 
familiar with the list of experiences in order that 
he/she may obtain the maximum experience during the 
student teaching period. The student teacher should 
discuss the list of experiences with the cooperating 
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teacher. As each, experience is accomplished, indicate 
by placing a check mark (/) in the column headed "Parti­
cipate." The column headed "Comments" is for you to 
indicate the degree of participation, suggestions for 
improvement, suggestions for additional experiences 
needed; strong or weak points, and as a guide for con­
sultation. During the last week of the student teaching 
period, you should make a summary statement indicating 
how well you feel that you have accomplished the experi­
ences using the space marked "General Evaluation." Then 
give yourself an evaluation which most nearly describes 
the degree of accomplishment using one of the following 
terms: "Excellent," "Very Good," "Good," "Fair," or 
"Unsatisfactory." After doing this, turn your partici­
pating experience book over to the cooperating teacher 
for his/her evaluation. (pp. 4-5) 
Obed Snowden and James Shill (24) emphasized the importance of pro­
viding student teachers with experience in dealing with the "turned-off" 
student (disadvantaged, handicapped, etc.) who cannot function well in a 
normal secondary school environment in the following statement; 
The experience obtained by the prospective voca­
tional agriculture teacher dealing with tumed-off 
students during directed teaching is extremely critical. 
Close supervision by the supervising teacher, state 
supervisory staff, and teacher educators is crucial for 
the sake of both the prospective vocational agriculture 
teacher and the tumed-off student's development. An 
unsatisfactory experience with turned-olf students 
during the directed teaching period may be a strong 
deterrent toward following a teaching career. (p. 179) 
Based on his study of prcblsms encountered by beginning teachers in 
Iowa, Alan Kahler (18) made the following interesting recommendations: 
1. The preservice and inservice phases of the program 
should promote better understanding of the purpose 
of education in our society, and the role of the 
vocational agriculture program and other disciplines 
in facilitating this purpose. Emphasis should be 
placed on the interrelatedness of course content 
aiiiong disciplines and the cooperative manner in 
which this content can be presented to the student. 
5. Preservice programs in teacher education should be 
broadened to include study that will lead to a 
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better understanding of different ability levels 
of students and how to deal with these ability 
levels in the classroom. 
6. All prospective teachers should become more 
knowledgeable of developmental tasks confronting 
individuals at different stages of maturity. It 
is recommended that the teacher education program 
include study in the human development areas and 
that the concepts gleaned from study in this area 
be incorporated into the content of special methods 
courses in agricultural education. 
William Hazard (16), as a practicing attorney and Dean of a College 
of Education in Illinois, wrote of his concern regarding the lack of 
instruction at the preservice level in the legal rights and responsi­
bilities of teachers. 
We overlook some important areas of the law and 
education in our teacher education programs. We are 
short-changing our young teachers by licensing them 
with little or no awareness of the serious legal pit­
falls and some reasonable ways to steer clear of them. 
Somewhere in the professional sequence we need to 
expose the prospective teacher to a broad range of 
legal/educational issues and to deal with those aspects 
of professional decision-making left, by default, to 
the socialization processes in each work setting. 
Generally, student teachers should be apprized of the 
**• ^ ^ — ^ — /-S ^ ^  'V T ^ ^ T "I T » * * 
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breach, proximate causation, injury, and liability. 
Student Teaching 
The student teaching segment of the teacher preparation program has 
received considerable attention in the literature. Literature citations 
in this section focus on student teaching participant responsibility, 
selection of student teaching centers and length of the student teaching 
assignment. 
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Participant responsibility 
The following instructions regarding student teacher responsibilities 
appeared in a manual used in the agricultural education program at 
Virginia Polytechnic Institute and State University C4) : 
3. You are expected to devote your time to work and 
activities in the agricultural department and to 
the regular activities of the faculty and school. 
7. Learn all that you can about the school and agri­
cultural department organization. This will include 
such items as : 
a. Department class schedules; 
b. Department course outlines; 
c. School and departmental policies and procedures; 
d. Department budget ; 
e. Department filing system; 
f. Department program of work; 
g. Sources of supplies and materials; 
h. Sources and kinds of reference materials ; 
i. Agricultural mechanics organization; 
j. FFA activities; required records and reports; 
k. Young Farmer organization, required records 
cind reports ; 
1. Continuing education programs, required records 
and reports ; and 
m. Special administrative policies. (p. 4) 
The student teaching manual used in California (8) presented the 
following statements concerning the responsibility of the supervising 
(cooperating) teacher. 
Your role as a supervising teacher is one of great 
responsibility. Student teaching is usually regarded 
as the most important phase in any teacher education 
program. It is quite likely that you will have more 
to do with the immediate future performance of tlie 
student teacher than any other person. There is no 
doubt but that you will greatly influence the pro­
fessional attitudes of the student teacher as well as 
providing him with the opportunity to increase both 
his professional and technical knowledge and competence. 
It is with this challenge in mind that the following 
suggestions are made. (p. 15) 
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Following the above general statement the supervising teacher was 
given specific responsibilities under four major categories: (1) first 
contacts, (2) first assignments, (3) assignments for activity at the end 
of the observation period, and (4) supervision and evaluation of student 
teachers. 
A 1974 EPDA project sponsored by the Illinois Superintendent of 
Public Instruction (19) dealt with the responsibility and function of 
master teachers and school administrators. The following statement and 
set of objectives for the administrator were developed by the project: 
In a performance based teacher training program, 
the administrator may be requested to function as a 
decision-maker, an evaluator of instruction, and as an 
advisor on methods and materials. He should acquaint 
the student with the functions of his office and 
specialized personnel. He should attach more importance 
to the presence of student teachers in his building and 
attempt to treat them as regular members of his faculty. 
The student teacher should have information about 
the philosophy and policies of the school, the physical 
plant, the staff, the students, and the community. This 
is necessary due to the extent of the performances 
expected of the student. 
The administrator participating in a performance-
based teacher education program should seriously consider 
the following objectives in his relationship with the 
student in training. 
1. To help her meet situations effectively by 
developing value judgments. 
2. To help her understand herself. The student 
must clarify her own ideas before she can 
successfully communicate them to others. 
3. To help her understand other people by offering 
a wide acquaintance with the faculty and staff 
of the school. 
4. To help her understand the interrelationship of 
her area of concentration with all other branches 
of learning. 
5. To help her apply what she knows to the new and 
unfamiliar. 
6. To teach her the recognition of and respect for 
competence. 
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7. To provide opportunity for development of 
leadership. 
8. To encourage her to put forth her best effort. 
9. To encourage the constructive use of leisure time. 
10. To recommend supplemental materials and educational 
media known to be helpful in a general situation. 
11. To make possible the participation of other faculty 
members in the individual program of the student. 
12. To serve as an arbitrator in any disagreement 
between the student and her supervising teacher. 
Cp. 11) 
In his 1976 paper on student teaching and the law, William Hazard 
(15) discussed tort liability and the student teaching assignment. He 
stated that 20 states now define the legal rights and responsibilities 
of the student teacher in an appropriate state government code : 
The Illinois and Indiana statutes ... anticipate 
civil liability for student teachers who deal closely 
with pupils and would generally have a professional's 
duty of care toward the pupils. Every person, student 
teacher, and John Q. Citizen alike is responsible for 
his/her own negligent acts. Student teachers, as 
quasi-licensed professionals , would stand in a teacher­
like relationship to pupils as to supervision, duty of 
care, and so forth. The cooperating or "critic" 
teacher, charged with the supervision of the student 
teacher's daily performance, is more likely than the 
college supervisor to face tort liability by imputation. 
Typically, the cooperating teacher is expected to 
monitor student teachers , and failure to do so may be 
actionable if the proximate result of such failure is 
injury to the pupil. 
Some interesting speculation centers about the 
cooperating and supervising teachers' duty toward the 
student teacher. It is conceivable that cooperating 
and supervising teachers could be liable for injuries 
suffered by student teachers if the cause of the injury 
was such that the supervisor knew or should have known 
of it and should have acted to prevent the injury. The 
possibility of cooperating and supervisory teacher 
liability to the student teacher derives from their duty 
to warn the student teacher of known or presumptively 
known dangerous conditions or instrumentalities. For 
example, if the cooperating teacher knows of the danger 
of disruptive behavior from one or more students and 
fails to adequately brief the student teacher, it is 
not farfetched to impose tort liability for the failure 
21 
to warn or otherwise take due care toward the student 
teacher should injury result. As a business invitee 
or licensee, the student teacher has a right to appro­
priate care from those carrying supervisory responsi­
bilities. (pp. 9-10) 
Selection of student teaching centers 
The selection of student teaching centers and cooperating teachers 
is one of the most important decisions that must be made by teacher edu­
cators and state staff personnel because of their impact on student 
teachers. The Agricultural Education Department at Iowa State University 
(1) has utilized a set of cooperating teacher competencies developed by 
the Association for Student Teaching (25). The competencies are cate­
gorized under the following major subdivisions: 
I. Competencies related primarily to classroom procedures 
and techniques. 
II. Coiîçietencies related primarily to the working relationship 
between the cooperating teacher and the student teachers. 
III. Competencies related primarily to the transition from the 
relatively inactive status of the student teacher at the 
beginning of student teaching to his active status later 
in the assignment. 
IV. Competencies related primarily to personal characteristics 
or traits of the cooperating teacher that might be emulated 
by the student teacher. 
V. Competencies related primarily to developing broad profes­
sional and school responsibilities. 
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The Bureau of Agricultural Education in California (10) in coopera­
tion with the five agriculture teacher preparation institutions has 
developed a set of criteria for the selection of student teaching 
centers. The following statement was developed as an introduction to 
the selection process. 
The characteristics listed below were identified 
by successful teachers of agriculture as being those 
which are essential in schools serving as student 
teaching centers for the California Agricultural Edu­
cation Teacher Preparation Program. 
A review of the characteristics quickly reveals the 
fact that any school or agriculture program possessing 
all of these characteristics would be a rarity. None-
the-less, it is perceived that this list provides the 
standard toward which all schools and agriculture pro­
grams should strive and which can be used for evaluative 
purposes in identifying programs of excellence to serve 
as settings for the practice teaching of potential 
agriculture teachers. 
Those responsible for annually selecting schools to 
serve as student teaching centers will use this list of 
characteristics as a guide to assist them in making the 
selection. Schools or programs with, the strongest 
rating profile will be considered first in the selection 
of student teaching centers. Schools or programs with 
significant numbers of characteristics rated as 
"unacceptable" or "weak" need to improve before they 
can be considered for selection. 
It is recommended that any school administrator or 
agriculture department chairman who wishes for his school 
to be used as a student teaching center review his pro­
gram in light of the criteria to determine if, in his 
own eyes, the program he operates meets the levels 
expected of schools or agriculture programs to be used 
for this purpose. (p. 1) 
Length of student teaching assignment 
An ad hoc committee of the American Association of Teacher Educators 
in Agriculture C6) recommended that additional study is needed to deter­
mine the optimum length of student teaching. This recommendation was 
based on the results of a study in which head teacher educators placed a 
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low rating on the following standard from the teacher education section 
of the Standards for Quality Vocational Programs in Agricultural/ 
Agribusiness Education (2); "A minimum of 10 weeks of student teaching 
is required in the area for which certification is to be granted." 
This standard received 69% support from teacher educators. However, 
60% of the respondents stated that their programs did not meet the 
standard. 
The length and minimum content of the student teaching assignment 
are now mandated by law in California under the Ryan Act (Chapter 2, 
Education Code of California) . The following summary of the Ryan Act 
as it pertains to student teaching was prepared by the Association of 
California School Administrators (7). 
1. One semester of full-time student teaching or equiva­
lent which is not less than 12 semester units in 
programs of 24 semester units or less. Programs in 
excess of 24 semester units shall provide student 
teaching equal to no less than one-half of the total 
program in semester units or equivalent measure. 
2. Student teaching experience at more than one level. 
3. Assurance of sufficient experience in full day 
teaching for the candidate to demonstrate attainment 
of skills and competencies necessary to assume a 
full instructional role without master teacher 
support. 
4. Assurance of student contact sufficient, at least 
for the candidate to demonstrate with individual 
students, small groups,- and whole classes., each and 
all of the understandings and competencies speci­
fied by the institution in response to the 
ProfessioncLL Competency Requirements of the 
Commission's guidelines. 
5. Assurance for each candidate, a student teaching 
experience in one cultural setting substantially 
different from his own. 
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6. Assurance that where concurrent course work is 
required it substantially contributes to the 
candidate's development and demonstration of the 
understandings and competencies specified in the 
program. 
Summary 
The literature review has focused on development of a theoretical 
basis for the study. The literature established that most competency-
based teacher education programs are based on an analysis of the per­
formance requirements of teaching. Although questions have been raised 
concerning the inclusion of technical competencies into competency-
based teacher education programs, it appeared that most programs include 
only professional education competencies. 
A comprehensive set of standards for teacher education has been 
developed at the national level. Several standards state specific 
teaching and management skills to be acquired by students during the 
preservice teacher education program. The level of support and imple-
msr.taticr. v:ithin teacher education progress suggested that some standards 
need additional study. 
Experience plans are used by many institutions during the student 
teaching assignment. Many of the experiences listed in these plans can 
be traced to counterpart competencies within competency-based teacher 
education programs. The literature suggested that additional experiences 
involving the "tumed-off" student and educational law be added to 
preservice programs. 
The student teaching assignment is considered by some to be the most 
inçiortant phase of the teacher education program and, as such, must be 
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carefully planned, executed and evaluated. The literature suggested that 
student teachers, supervising teachers and school administrators have 
defined responsibilities of major importance during the student teaching 
assignment. Optimum length of the student teaching assignment is a 
subject of debate within the teacher education profession. 
Based upon the literature and the continuing problem of vocational 
agriculture teacher attrition, a study that would attempt to identify 
those experiences critical to the satisfactory performance of first-year 
teachers and plan for their acquisition during the preservice teacher 
education program seemed appropriate. 
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METHODS AND PROCEDURES 
Introduction 
First-year teachers of vocational agriculture are faced with pro­
fessional situations that require them to make decisions and pursue 
courses of action. Before a decision can be made, most teachers will 
"fall back on" or rely on experiences from their past for guidance and 
direction. The primary purpose of this study was to identify and estab­
lish a set of professional preservice experiences critical to the 
satisfactory performance of first-year teachers and to develop from the 
set of identified experiences two model preservice experience plans for 
future testing. The procedure, summarized in Figure 2 and discussed 
below, was developed to accomplish the purpose of this study. 
Cooperating Teacher Workshop 
Early in the summer of 1977, eighteen Iowa vocational agriculture 
cooperating tcachars v.'srs contacted by letter (appendix A) - prior to a 
cooperating teacher workshop, and asked to identify specific experiences 
they felt to be critical to the satisfactory performance of first-year 
teachers. The decision to use cooperating teachers in the initial 
identification and refinement of a set of critical experiences was based 
on the following rationale. Selection as a cooperating teacher is based 
on excellence in classroom teaching, quality and depth of the total 
vocational agriculture program, and the ability to understand and commu­
nicate the requirements for successful teaching to student teachers. 
First-Year Teaching 
Teacher 
Preparation 
Program 
Requirements: of 
First-Year Teaching 
(Competencies) 
Transformation to 
Counterpart Pre­
service Experiences 
Preservice 
Instruction 
Student 
jTe aching 
V. Model Testing-
Related Study 
* Experimental 
Design 
* Selection of 
Student 
Teaching 
Centers 
<- IV. Model Preservice Experience Plans 
* Model Format 
* Placement of Identified 
Experiences 
-<r 
-II, 
jii 
Identification of 
Preservice Experi­
ences Critical to 
Satisfactory First-
Year Teaching 
* Cooperating 
Teacher Workshop 
Literature Review 
* Reconciliation 
of Identified 
Experiences 
with Available 
Literature 
Perceived Iinportance of 
Identified Experiences 
* Selection of 
Populations 
* Development of 
Survey Instruments 
* Collection of Data 
* Analysis of Data 
Figure 2. Procedures used in preservice experience plan development 
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Each cooperating teacher received, along with the letter, a copy of 
the following explanation of the project: 
First-year teachers of vocational agriculture have 
long been faced with a multitude of professional prob­
lems that require them to make decisions. Before a 
decision can be made most teachers will "fall back on" 
or rely on experience from their past for guidance and 
direction. It is the objective of this activity to 
identify those experiences that are critical to first-
year teaching and that should be provided during pre-
service instruction and the student teaching assignment. 
In order to accomplish this objective a comprehensive 
framework or plan has been developed. The plan is 
broken down into ten major categories. Each category 
is broken down into subdivisions along with a specific 
example of an appropriate experience. 
In order to provide further explanation let us 
consider an example within a specific category School 
and District Administration. New teachers are always 
faced with the problem of dealing with the School Ad­
ministrator directly responsible for the supervision 
of their vocational agriculture program. As each new 
teacher begins to plan a strategy for working with the 
administrator a search is made of previous experience 
for possible approaches to establishing a professional 
working relationship. During this search some very 
important questions regarding their teacher education 
program arise. Did the preservice preparation program 
provide information regarding different administrative 
styles, professional relationships, and district 
dent teaching assignment provide the opportunity to 
discuss with administrators of the cooperating school 
the structure and function of the school? 
Additionally, each cooperating teacher was sent a copy of the follow­
ing directions for developing a list of critical experiences for their 
randomly assigned Professional Activity Category (Plan for Identi­
fication of Critical Experiences - Appendix B). Related literature and 
the investigator's experience as a supervising teacher were utilized in 
developing the plan. 
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As a first step toward the major objective of 
this project you are being asked to list those 
experiences you feel are critical to first-year 
teaching based upon your observations and experience. 
Due to the length of the total plan you are being 
asked to work within one category only. You will 
have the opportunity of seeing the complete plan 
during the Cooperating Teacher Workshop. Room has 
been provided for you to list your identified 
critical experiences directly on the attached 
category page. Should you need additional room, 
please use the back of the page. Also, please 
remember to bring this material with you to the 
Workshop. We peed your input. 
"Oie Cooperating Teachers Workshop was held in early June, 1977, 
at Iowa State University to complete the identification and listing 
of critical experiences. The investigator gave the teachers a brief 
review of the objectives of the project êind then divided the teachers 
into their assigned categories. While working as groups, teachers 
were instructed to review the work of other group members, add addi­
tional experiences, if necessary, and to arrive at a consensus set 
of experiences for their category. Upon completion of this task the 
results were collected and prepared for reconciliation with available 
literature. 
Literature Review 
Studies addressing the development and utilization of professional 
competencies for teachers of vocational agriculture were reviewed and 
conçjared with the list of experiences developed by the cooperating 
teachers. Additions and refinements were made in the preliminary list 
of experiences during the review process to correct grammatical errors 
and assure content validity. 
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At the conclusion of the review process, five experienced vocationail 
agriculture teachers were asked to review the list of experiences as a 
final check for clarity before placement in survey format. 
Determination of the Importance of 
Identified Critical Experiences 
Selection of populations 
Data were collected from seven groups of professional educators for 
this study. iSiese groups auid the rationale for their selection were as 
follows ; 
1. Agriculture teachers with one through five years of service 
were selected because they had recently completed the first 
year of teaching and should be thoroughly familicir with the 
requirements of first-year teaching. 
2. School administrators who are responsible for the direct super­
vision of agriculture teachers with one to five years of service 
were selected because of their familiarity with the rights and 
responsibilities of teachers. 
3. Teacher educators were selected because of their major contribu­
tion to the preparation of vocational agriculture teachers. 
4. Department of Public instruction (DPI) consultants were selected 
because of their supervision responsibilities and the impact of 
such supervision on teachers cuid schools. 
5. First-year teadiers were selected from the group of agriculture 
teachers defined in 1 above. This group serves as the base 
against which all but one a priori contrasts were made in this 
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study. Having just completed one year of service, the group 
should be in an excellent position to recall the requirements 
of first-year teaching and their ability to meet those 
requirements. 
6. Emergency Certification Program (ECP) teachers also having just 
completed one year of service are in an excellent position to 
recall the requirements of first-year teaching. However, they 
did not have the benefit of extensive preservice training. 
Their preservice training (29) consisted of a three week special 
summer session on the methods of teaching, planning programs in 
vocational agriculture and methods of teaching agricultural 
mechanics. 
7. Beginning teachers were selected because they had just completed 
the teacher preparation program and should be able to judge the 
importance of their preservice education experiences. 
8. Cooperating teachers were selected because of their unique con-
rriburion -co the preoaraLion of teachers during the student 
teaching assignment. 
The eight groups identified for this study do not constitute random 
samples of finite populations, but are considered to be samples of 
infinite populations of Iowa professional educators drawn at a random 
point in time (5, 14). 
Development of survey instrument 
Four different demographic information pages (Appendix C) were 
developed and the appropriate one placed at the beginning of the 
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instrument to collect selected data from each sample group. A single 
survey instrument (Appendix C) was developed to solicit the perceived 
importance of each experience to the satisfactory performance of first-
year vocational agriculture teachers. Experiences were placed on the 
instrument in random order and sequentially numbered to prevent respon­
dent bias toward category identification. 
Fifteen Iowa vocational agriculture teachers were selected to pilot 
test the survey instrument. The pilot test teachers were not members of 
any sample group. Following the pilot test, minor modifications were 
made in the directions and a stem statement was placed at the top of each 
page to reinforce the rating procedure. The instrument was then prepared 
for final printing and distribution. 
Collection of data 
The surveys were distributed to the selected vocational agriculture 
teachers during the 1977 Agricultural Education Conference held in Des 
Moines, Iowa on July 5th, 6th and 7th. Prior to the conference, each 
teacher in the samples received a letter (Appendix D) of explanation and 
directions for obtaining their copy of the survey during conference 
registration. Teachers were asked to place completed surveys in a large 
box located at the registration booth. Teachers who left the conference 
without completing the survey were sent a follow-up letter (Appendix D) , 
a second survey and a business reply envelope. 
Teachers in the samples who did not attend the conference were sent 
a cover letter (Appendix D), a copy of the survey and a business reply 
envelope. 
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School administrators emd DPI consultants were contacted by letter 
(^pendix D) and asked to complete the enclosed survey and return it in 
the business reply envelope. 
Teacher educators at Ic/.'a State University received a copy of the 
survey and a cover letter (Appendix D) in their departmental mailbox. 
They were asked to place the completed survey in the investigators's 
departmental mailbox. 
A follow-up letter (Appendix D) and another copy of the survey were 
sent to each nonrespondent. Table 1 provides a summary by grovçj of the 
nuntoer of instruments distributed and the number of responses obtained. 
Table 1. Survey response by group 
Number Number Percent 
Groupé distributed returned response 
1. Vocational agriculture teachers 127 97 76 
2. School administrators 127 81 63 
3. Teacher educators 6 6 100 
4. Department of Public Instruction con­
sultants in vocational agriculture 4 3 75 
5. First-year teachers^ 26 26 100 
6- Emergency certification teachers 9 9 100 
7. Beginning teachers 30 25 83 
8. Cooperating teachers 18 12 66 
Total 319 233 73 
^Groups are considered to be samples of infinite populations drawn 
at a random point in time. 
^First-year teachers were remaved from grovç) one for analysis 
purposes. 
Analysis of data 
Data collected from the eight sample groups were checked and pre­
pared for submission to the Iowa State University Computation Center for 
keypunching, verification and analysis. 
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Coitçjuter subprograms used for analysis were selected from the 
Statistical Package for the Social Sciences (SPSS) (21). The 
following SPSS subprograms and procedures were utilized: 
1. The subprcgrar. Ccndsscriptive was used to calculate the 
mean, standard error, standard deviation, variance, range, 
and minimum and maximum rating of each experience for all 
groups. No attempt wais made by the investigator to rank-
order experience means because respondents were not directed 
to perform such a ranking. Tuckman (28) discussed the differ­
ence between respondent ranking and rating of activities and 
their effect on the respondent's judgment process. 
2. The subprogram T-Test was used to calculate independent 
t-values for the difference between the me cms of teachers 
with one (1) to five (5) years of service emd school 
administrators for each experience. The formula used 
was : 
Xt - Xo 
JL. __  ^  ^
3. The subprogram Oneway was used to conduct a priori contrasts 
that were tested by the t statistic. It was determined 
a priori that four contrasts between selected teacher groups 
were of theoretical interest in this study. The following 
contréist ooefficient matrix emd rationale summarize the 
identification of specific contrasts. 
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Group Groups 
5 6 7 8 
5. First-year teachers 
1 1 -1 0 0 6. ECP teachers 
7. Beginning teachers 
2 1 0 -1 0 8. Cooperating teachers 
3 1 0 0 -1 
4 0 0 1 -1 
First-year teachers were used as the base group in all but one 
comparison. They have completed one year of full-time teaching, 
are keenly aware of the requirements and are in an ideal 
position to judge the iirportance of experiences as preparation 
for first-year teaching. Contrast four was made to determine 
where significant differences in perception exist between 
beginning teachers who have just completed the student teaching 
assignment and the cooperating teachers responsible for student 
teacher supervision. 
The mean rating of each experience by teacher educators 
(group 3) and DIP consultants (group 4) was used for descriptive 
comparison and not subjected to statistical analysis. 
4. The subprogram Regression was used to determine the variance in 
experience ratings accounted for by four independent variables: 
CD student/teacher ratio, (2) years of vocational agriculture 
reaching service, (3) years responsible for supervision of 
vocational agriculture programs, and (4) school district 
enrollment (K-12) . The formula used was: 
y = bo + b^x^ + b2X2 + e 
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where : In Model 1 for teachers 
X]_ = years of vocational agriculture teaching 
service 
X2 = student/teacher ratio 
In Model 2 for administrators 
= years responsible for supervision of 
vocational agriculture programs 
X2 = student enrollment in school district 
(K-12) 
Model Preservice Experience Plan 
Two model preservice experience plans were developed and are pre­
sented in the Summary, Conclusions and Recommendations. 
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FINDINGS AND DISCUSSION 
Introduction 
One purpose of this study was to establish a set of professional 
preservice experiences that were judged by practitioners to be critical 
to the satisfactory performance of first-year vocational agriculture 
teachers. 
The findings and discussion presented in this chapter are based on 
data obtained by the procedure summarized in Part III of Figure 2, 
"Perceived Importance of Identified Experiences." The 162 experiences 
appearing on the survey were originally developed by cooperating teachers 
and later revised within the framework of the professional activity cate­
gories listed in the Plan for Identification of Critical Experiences 
(Appendix B) and below. 
School and district administration 
Nonadministration school personnel 
Disrricc and départemental finaiice 
Code of Iowa (educational law) 
Vocational agriculture advisory committees (day program) 
Instructional program (secondary and adult) 
Parents and parent organizations 
Long and short range planning 
Professional responsibilities 
Community-school relations 
The findings are presented in sections that parallel the above 
listed professional activity categories. Each section will include two 
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tables, the first presenting the mean rating of importance for all eight 
groups for experiences listed within the professional activity category. 
Also included in the first table are the independent t-values for the 
difference between the -.san rating by teachers with one to five years 
of service and school administrators. Discussion concerning data in the 
first table is limited to groups 1 through 5. Data for the remaining 
groups are presented here but discussed under the a priori ainalysis. 
The second table, appearing under each professional activity cate­
gory, summarizes the significant (P<.05) t-values and t-probabilities for 
the a priori contrasts between selected groups (groups 5 through 8). 
Data obtained from the regression of the independent variables years 
of vocational agriculture teaching service, student/teacher ratio, years 
responsible for supervision of vocational agriculture programs, and 
student enrollment in school district (K-12) on selected experiences 
are summarized in Tables 22-24. 
School and District Administration 
The mean ratings of importance by the 8 groups for experiences in the 
category School and District Administration are listed in Table 2. Also 
included in Table 2 are the independent t-values for the difference 
between the mean rating of importance by teachers with one to five years 
of service and school administrators for each experience. 
Of the 27 experiences listed in this category and rated by groups 1 
through 5, nine received a mean importance rating of less than 50 by 
first-year teachers, five experiences were rated less than 50 by all 
teachers with one to five years of service, seven were rated less thain 50 
Table 2. Number of responses, means, and standard deviations for all 
groups and independent t-test for two selected groups for 
experiences in the School and District Administration category 
Groupa 
. 2 
Item 
X X number 
s n s t-value I*"-2*^ Experience 
principal 
gy 82.24 88.85 ^ 03** 1-2 Discuss the role of the voca­
tional agriculture program with 
the school principal. 
97 
15, .97 ai 12. 53 
83 .09 81 90. 53 
17 .83 12. 24 
49 .60 81 51. 21 
28 .55 28. 38 
64 .79 81 74. 27 
23 .05 23. 46 
75 .94 81 89. 60 
23 .36 14. 08 
63 .64 81 66. 91 
,<:o . U X 25. 00 
3.13** 1-4 Discuss with a principal his/ 
her philosophy of discipline. 
02 Q 2q Obtain advice from a principal 
on job interviews. 
g'y 22 2 71** j-s Discuss with a principal his/ 
her philosophy of education. 
Superintendent 
97 02 4 . 61** I-IO Determine the correct chain of 
command within a school dis­
trict. 
9 7  02 ^ 1-12 Discuss with a superintendent 
his/^sr philosophy of education 
^Groups were: 1. Agriculture Teachers with one through five years of 
service; 2. School Administrators; 3. Teacher Educators; 4. DPI Consul­
tants ; 5. First-year Teachers; 6. ECP Teachers; 7. Beginning Teachers; 
and 8. Cooperating Teachers. 
^Group 5 is included in the discussion of this table and in the dis­
cussion which appears under the a priori contrasts. Discussion of groups 
6, 7, and 8 appear under the a priori contrasts only. 
^Professional activity category. 
^Random placement on instrument. 
**Significant at the .01 level. 
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Groupé 
? 6^ TE 8^ 
X X 21 ^ E 21 
n  s n  s n  s n  s n  s n s  
86 .33 
15 .04 
85 .17 
17 .86 
58 .60 
27 .75 
70 .50 
19 .22 
85 .83 
7 .36 
72 .50 
16 . 56 
CO 00 
.33 
11 .55 
86 .67 
5 .77 
36 .67 
25 .17 
63 .33 
12 .58 
70 .67 
17 .93 
71 .67 
16 . V / 
26 
26 
26 
26 
26 
79.42 
15.75 
81.35 
22 .71 
49 .12 
28 .68 
63 
00 00 
24 
o
 
00 
65 m 
00 
26 m 
o
 
66 .69 
.66 
75. 44 
24. 04 
80. 44 
16. 33 
37. 00 
31. 59 
68. 56 
14. 62 
78. 00 
18. ,01 
75. ,11 
16. 
25 
25 
25 
25 
25 
25 
00
 
W
 
76 12 83. 58 
11. 46 19. 71 
86. 24 12 75. 00 
11. 45 24. 36 
41. 12 12 38. 67 
24. 67 32. 73 
66. 00 12 67. 25 
24. 06 25. 63 
75. ,80 12 73. 17 
23. ,11 29. 56 
64. ,92 12 70. ,50 
24. /fr\ 24. 99 
Table 2. (Continued) 
Groupé 
s n 
Item 
s t-value I^-2^ Experience 
97 
97 
97 
97 
97 
97 
97 
95 
52. 02 
26. 66 
60. 33 
27. 29 
76. 91 
23. 51 
62 . 15 
25. 60 
50. 82 
26. 24 
49. 84 
25. ,48 
48. ,13 
27. ,30 
60. 93 
27, .31 
49 .39 
25 .81 
46 .75 
26.94 
80 
80 
79 
80 
80 
80 
an 
80 
16.31 
29. 59 
58. 93 
31. 73 
69. 70 
27. 32 
69. 71 
25. 54 
00
 
35 
29. 38 
41. ,06 
27. ,16 
30. 49 
26. 98 
46, .48 
29 .76 
35 .44 
26 .39 
29 .49 
27 .59 
85 .84 
13 .49 
0.32 
1.89 
1.95 
0.59 
4.30 
3.36 
sa 
4.18 
1-14 
1-16 
1-20 
1-22 
-24 
-26 
1-28 
T-in 
1-32 
School Board 
Determine the legal responsi­
bilities of a local board of 
education. 
Obtain school board authoriza­
tion for organizing an advisory 
committee (high school program) . 
1-18 Meet school board members. 
Determine a local school board's 
philosophy of education. 
Master Contracts 
Significant at the .05 level. 
Investigate the legal aspects of 
the Public Employees Relations 
Act. 
Determine the procedure for 
teacher contract negotiatons 
in a district. 
Identify the meirtoers of the 
teachers bargaining committee. 
Study a school's policy for 
extended teacher contracts. 
Determine the process for teach­
er input to the teacher bargain­
ing committee. 
Study example master contracts. 
District Policy (Policy manuals) 
Become familiar with the organi­
zation and policies of a voca­
tional agriculture department. 
42 
Groupa 
3 4 5^ 6b 7b 8b 
n 
X  
s n 
X  
s n 
X  
s n 
X  
s n 
X  
s n 
X  
s 
6 43.33 
23.16 3 
58.33 
14.43 
26 46.23 
24.94 
9 64.56 
16.37 
25 49.64 
22.12 
12 43.83 
28.64 
6 60.17 
23.73 
3 89.67 
9.50 
26 56.65 
28.71 
9 56.22 
27.70 
25 70.96 
25.16 
12 62.25 
25.02 
6 77.00 
15.43 3 
58.33 
17.56 26 
74.81 
26.08 9 
70.67 
26.35 25 
73.52 
24.87 12 
73.67 
21.16 
6 61.00 
27.53 
3 61.67 
12.58 
26 61.69 
26.13 
9 59.78 
28.31 
25 77.. 76 
22.71 
12 57.50 
25.77 
6 60.83 
25.77 
3 51.67 
32.53 
26 44.12 
27,75 
9 46,33 32.80 
25 56.52 
25.37 
12 53.00 
30.52 
6 71.00 
18.46 
3 51.67 
32.53 
26 47.77 
26.89 
9 60.89 
25.27 
25 60.24 
23.71 
12 44.67 
28.42 
6 
58.83 
16.98 3 
45.00 
18.03 26 
46.08 
28.70 9 
55.44 
26.90 25 
57,92 
23.16 12 
39.42 
27.85 
6 77.67 
15.21 
3 68.33 
25.66 
26 50.42 
30.70 
9 56.78 
20.91 
25 74.64 
19.83 
12 62.08 
29.19 
6 61.83 
22.72 
3 43.33 
25.16 
26 39.81 
27.90 
9 60.33 
27.21 
25 57.20 
24,55 
12 42.50 
27.59 
6 55.17 
24.50 
3 58.33 
16.07 26 
45.48 
29.45 9 
48.33 
28.94 
25 47.60 
21.99 12 
40.75 
29.33 
c 
87.00 
8.00 
3 75.00 
22.91 
26 76.81 
20.99 9 
71.78 
15.54 
25 83.16 
11,59 12 
90.25 
5.93 
Table 2. (Continued) 
Groupe 
97 
Item 
umbe.i 
s n s t-value 1^-2° Experience 
X X n er
c _a 
26 .34 
74 .65 
18 .24 
81 .58 
16 .07 
50 3 A 
26 .21 
58 .94 
24 .72 
56 .36 
28 .49 
80 .06 
19 .22 
87 .69 
16 .92 
51 .89 
26 .11 
47 .76 
27 .40 
97 55.91 gQ q 2_i 1-35 Obtain, study, and discuss 
example school policy manuals. 
97 ^ ^ ^ Become familiar with the organi-
- " ' zation and policies of a school. 
o-L.^o o, oy 2.46* 1-40 Become familiar with the poli-
rti cies and procedures used in pro­
viding for the safety and pro­
tection of students and faculty. 
gy 53.34 gQ q ^7 1-41 Become familiar with teacher 
sickleave and retirement poli­
cies . 
97 gQ 2.85** 1-44 Become familiar with the policy 
regarding teacher and dependent 
insurance provided by the 
school. 
Teacher and Program Evaluation 
66.21 gQ 79.06 ^ 11** 1-46 Become familiar with the system 
23.46 16.75 ' used in evaluating the overall 
pcrfcrr.ar.cs of the vocational 
agriculture department. 
gy 66.11 QQ 69.58 0 97 1-50 Become familiar with teacher 
22.42 25.20 evaluation and tenure require 
ments. 
DPI Consultants for Vocational 
Agriculture 
56.22 or, 68.44 , in** -r r-, Determine the role of DPI Voca-
9/ ov J.18 1-52 . , T 
tional Agriculture personnel. 
97 57.36 gQ 68.93 2 89** 1-55 Identify current DPI consultants 
for agriculture. 
97 80 .ov 0 35 1-58 Attend a district DPI called 
26.67 24.99 ' meeting. 
 
26 .71 
 
27 .50 
65 .04 
 
23 .78 
 
25 .13 
63  66
44 
Groupé 
35 gE tB SB" 
25 .13 
82 .67 
15 .73 
90 .50 
10 .37 
65 .00 
17 .32 
73 .67 
15 .25 
X X  X  X  X  2 1  
s n s n s n s n s n s 
57.60 -i 60.00 25 52.15 g 60.56 25 57.68 .^2 
12 .81 
80 .67 
10 .42 
66 .33 
20 b
 
0
 
76 .33 
24 .71 
86 .33 
14 .84 
56 .67 
31 .75 
53 .33 
29 .30 
 
27 .98 
70 .69 
20 .01 
77 .92 
26 tcr-rr- 9 tt—r- 25 , 1 2  
26 9 ' 25 12 
15.09 26.27 14.85 7.29 
15. 39 
72. 11 
21. 53 
79. 44 
 
58. 56 
24. 11 
54. 56 
18. 25 
gr 47.42 û 51.60 51.25 
31.40 " " 27.51 17.60 
26 50.08 g 59.96 , 54.58 
30.02 22.52 19.71 
25. 68 
77. 80 
17. 21 
CO 80 
 
1—
1 m
 
 
 
 ,
7 .64 
71 .67 
15 .28 
90 .00 
53 .19 
31 .34 
48 .50 
29 .24 
60 .42 
46 .89 
34 .21 
44 .44 
37 .04 
56 .11 
26 9 _• , 25 12 
59. 80 
25. 64 
60. 72 00 
93 
60. 60 
60 
0
 
0
 
29 .23 
82 
0
 
0
 
12 .02 
88 .67 
72.33 3 80.00 26 62.69 g 58.89 25 75.68 2^ 79.42 
19.04 8.66 27.18 29.66 14.08 11.81 
74.17 , 81.67 26 59.35 g 61.44 67.92 63.17 
18.01 10.41 25.22 17.92 20.83 21.35 
72.17 76.68 57.92 
26 o-, 9 25 12 
25 g 25 • 1 2 
29.27 " 5.00 26.37 25.96 30.09 
26 .50 
57 
00 0
 
25 
0
 
CO 
67 .92 
30 .50 
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by school administrators, one was rated less than 50 by teacher edu­
cators cind two were rated less than 50 by DPI consultants. 
Fourteen of the 27 experiences produced a t-value significant at the 
.05 level of which 12 v:ere significant at the .01 level. 
Experiences involving the principal 
Only experience 1-6 (obtain advice from a principal on job inter­
views) received a mean rating of less than 50 by teachers with one to 
five years of service, DPI consultants and first-year teachers. Since 
school administrators and teacher educators did not rate the importance 
of the experience above 60, perhaps someone other than a principal should 
provide advice to student teachers regarding interview techniques. 
Three of the five experiences involving the principal were signifi­
cant at the .01 level. In each case the mean rating of school adminis­
trators was the larger. Such differences are understandable because 
these experiences involve direct contact with the principal regarding the 
operation of the vocational agriculture program and the principal's 
philosophy on discipline and education. 
Experiences involving the superintendent 
Both experiences involving the district superintendent received mean 
ratings greater than 50 by all sample groups. 
Experience I-IO (Determine the correct chain of command within a 
school district) was significant at the .01 level. The mean rating of 
school administrators wais 89.6 and the mean rating of teachers was 75.9. 
Establishing and maintaining the chain of command is an iinportant facet 
of administration to mauiy administrators. 
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Experiences involving the school board 
Ctily one of the four experiences involving the school board, 1-14, 
(Determine the legal responsibilities of a local board of education) did 
not receive a mean importance rating greater than 50 from all groups. 
Teacher educators and first-year teachers assigned mean ratings of 43.3 
and 46.2, respectively. 
There were no significant t-values, thus indicating general agree­
ment between teachers and administrators concerning these experiences. 
Experiences involving master contracts 
Experiences involving master contracts received low mean ratings by 
all sample groups except teacher educators who rated all experiences 
above 50. First-year teachers rated only 1-28 (Study a school's policy 
for extended teacher contracts) above 50. Teachers with one to five 
years of service rated 1-28 higher than first-year teachers with a mean 
of 60.9. Both teacher groups, teacher educators, and DPI consultants 
may have rated 1-28 above 50 because of its effect on full year instruc­
tional programs. School administrators assigned the lowest mean ratings 
to all but one experience, 1-22, (Investigate the legal aspects of the 
Public Employees Relations Act). The low rating assigned by adminis­
trators seems to indicate a lack of enthusiasm on their part for pre-
service experience in teacher negotiations and with master contracts. 
Four experiences were significant at the .01 level and one was 
significant at the .05 level. In each case, school administrators were 
less enthusiastic than teachers about the importance of these experiences 
in the preservice program. 
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Experiences involving district policy (Policy manuals) 
When response groups 1 through 5 were considered, first-year 
teachers assigned 1-41 (Become familiar with teacher sickleave and 
retirements policies) the lowest mean rating (47.4). School admin­
istrators rated 1-44 (Become familiar with the policy regarding teacher 
and dependent insurance provided by the school) the second lowest rating 
(47.7). Experiences 1-33 (Become familiar with the organization and 
policies of a school! and 1-40 (Become familiar with the policies and 
procedures used in providing for the safety and protection of students 
and faculty) received mean ratings of 70 and above by all sample groups. 
Only experience 1-44 was significant at the .01 level with adminis­
trators placing less importance on preservice familiarity with teacher 
and dependent insurance policies than teachers with one to five years 
of service. Experience 1-40 was significant at the .05 level. Although 
both groups felt that student and faculty safety policies were important, 
administrators placed more emphasis on its importance. 
Experiences involving teacher and program evaluation 
Both experiences concerning teacher and program evaluation received 
mean ratings greater than 50 by all five groups. Administrators, teacher 
educators and DPI consultants rated both experiences higher than teachers 
with one to five years of service.- and first-year teachers provided the 
lowest rating. 
Experience 1-46 (Become familiar with the system used in evaluating 
the overall performance of the vocational agriculture department) was 
significant at the .01 level. Teachers with one to five years of service 
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placed a mean of 66.0 on this preservice experience and were not as 
enthusiastic as administrators with a mean rating of 79.0. It was 
interesting to note that teachers and administrators did not disagree 
to any extent on the importance of preservice experience with teacher 
evaluation and tenure requirements (1-50) . 
Experiences involving DPI consultants for agriculture 
First-year teachers were the only sample group to place a rating 
of less than 50 on an experience in this subcategory. They assigned a 
mean of 48.5 for identifying current DPI consultants (1-55). Interest­
ingly, teacher educators and DPI consultants did not rate any experience 
much above an 80. 
Two of the three experiences were significant at the .01 level. 
Administrators felt it was more important to acquire preservice knowledge 
concerning the role of DPI consultants (1-52) and their identity than did 
teachers. Teachers and administrators did agree on the importance of 
attending a district DPI called meeting (1-58). 
A priori contrasts 
Table 3 summarizes the data on six preservice experiences where a 
significant difference existed between group means for one or more of 
the a priori contrasts made in this study. 
There was a significant difference between first-year teachers 
(46.2) and ECP teachers (64.5) on the importance of preservice experience 
with the legal responsibilities of local school boards (1-14). 
Cooperating teachers (39.4) did not agree with beginning teachers 
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Table 3. Significant (P<.05) t-values and t-probabilities for a priori 
contrasts between selected groups for experiences in the 
School and District Administration category 
Contrast 
1 2 3 4 
Item t-value t-value t-value t-value 
no. Experience t-prob. t-prob. t-prob. t-prob. 
1-14 Determine the legal responsi­ 1.99 
bilities of a local board of 0.05 
education. 
1-26 Identify the members of the 1.99 
teachers bargaining committee. 0.05 
1-28 Study a school*s policy for 3.33 
extended teacher contracts. 0.00 
1-30 Determine the process for teach­ 1.99 2.33 
er input to the teacher bargain­ 0.05 0.02 
ing committee. 
2.47 
1-33 Become familiar with the 0.04 
organization and policies of a 
vocational agriculture depart­
ment. 
1-46 Become familiar with the system 2.14 
used in evaluating the overall 0.04 
performance of the vocational 
pill «^ r^>a>*^ tt>ot^ +' 
Contrast 
Contrast Coefficient Matrix 
Group 
5_ 6 2 i 
1 1 - 1 0  0  
2  1 0 - 1 0  
3  1 0  0 - 1  
4 0 0 1 -1 
Groups 
5. First-year teachers 
6. ECP teachers 
7. Beginning teachers 
8. Cooperating teachers 
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(57.9) regarding the importance of preservice experience in identifying 
members of the teachers' negotiating team (1-26). 
First-year teachers (50.4) and beginning teachers (74.6) strongly 
disagreed on the importance of preservice knowledge involving extended 
teacher contract policies (1-28). The teacher education program and 
its emphasis on full-year instructional programs may account for sane 
of this difference. 
ECP teachers (10.3) and beginning teachers (57.2) were more emphatic 
about the need to become knowledgeable on ways to have input to the 
teachers' negotiating team (1-30) than were first-year teachers (39.8). 
Although both groups placed considerable importance on preservice 
experience with vocational agriculture department policies and organi­
zation (1-33), cooperating teachers (90.2) were more enthusiastic than 
first-year teachers (76.8). Such emphasis would be expected of 
cooperating teachers. 
First-year teachers (52.6) and beginning teachers (75.6) did not 
agree cn the importance of preservice experience with methods used for 
evaluating vocational agriculture departments (1-46). The influence of 
the teacher education program may account for some of this difference 
because of recent beginning teacher exposure to the value of depart­
mental evaluation and program planning. 
Nonadministration School Personnel 
The mean ratings of importance by the 8 groups for experiences in 
the category Nonadministration School Personnel are summarized in Table 
4. Also included in Table 4 are the independent t-values for the 
Table 4. Number of responses, means, and standard deviations for all 
groups and independent t-test for two selected groups for 
experiences in the Nonadministration School Personnel category 
Groupa 
_ _ Item 
X X number 
n s n s t-value iC-2'3 Experience 
Teachers 
97 63.97 gQ 62.93 q 27 11-61 Observe classes taught by 
other teachers. 
97 80 ' 0.05 11-64 
97 i'o. V 3 gQ /b.uJ 0.00 11-67 Discuss with other teachers 
25. 81 26 .12 
77. 59 77 .75 
20. 39 20 .29 
76 0 80 76 03
21. 08 18 .01 
63. 96 80 71 .38 
26. 64 20 .12 
60. 56 80 80 .81 
Share with other teachers ideas 
on how to constructively work 
with students. 
the agriculture department's 
program of activities and work. 
97 gQ 2 nq* 11-70 teachers to FFA func-
- 1 •  t i o n s ,  f i e l d  t r i p s ,  a n d  a g r i ­
culture department activities. 
uu uu QQ g 22** 11-73 CooperatB with other teachers 
25.15 16.16 for supervision of extra­
curricular activities. 
^Groups were: 1. Agriculture Teachers with one through five years of 
service; 2. School Administrators; 3. Teacher Educators; 4. DPI Consul­
tants; 5. First-year Teachers; 6. ECP Teachers; 7. Beginning Teachers; 
and 8. Cooperating Teachers. 
^Group 5 is included in the discussion of this table and in the dis­
cussion which appears under the a priori contrasrs. Discussion of groups 
6, 7, and 8 appear under the a priori contrasts only. 
^Professional activity category. 
•^Random placement on instrument. 
*Significant at the .05 level. 
**Significant at the .01 level. 
52 
Groups 
3 4 5b 6b 7b 8b 
X X X X X X 
n s n s n s n s n s n s 
6 76.00 
20.17 
3 68.33 
25.66 
26 61.69 
27.88 
9 68.78 
17.74 
25 56.48 
25.40 
12 61.25 
24.23 
6 79.00 
11.92 
3 75.00 
8.66 
26 82.08 
17.71 
9 68.89 
30.29 
25 76.28 
20.39 12 
80.3 3 
20.08 
fi 74.33 3 66.67 26 74.31 9 60.33 25 73.00 12 77.67 
9.31 12.58 25.24 30.31 18.34 14.52 
6 71.00 
22.80 
3 60.00 
10.00 
26 63.73 
23.86 
9 56.33 
33.07 
25 75.44 
19.99 
12 70.58 
20.96 
6 81.67 7.53 
3 55.00 
18.03 
26 63.50 
24.45 
9 57.22 
21.67 
25 65.56 
22.41 
12 65.25 
24.23 
Table 4. (Continued) 
Groupa 
_ Item 
X nijjrfoer 
n s t-value 1^-2^ Experience 
Counselors 
97 63 .58 80 65 .90 0 .61 II--76 Identify the role of a school 
23 .33 27 .63 guidance counselor. 
97 52 .97 80 61 .24 2 .34* II--79 Investigate the procedure and 
22 .16 24 .92 write a student referral for 
counseling services. 
96 57 .44 81 63 .60 1 .80 II' -82 Utilize a counselors services 
23 .59 21 .56 during a parent-teacher 
97 SI 3.51 
25 .67 
69 .77 
21 .69 
54 .30 
27 .15 
40 .71 
27 .23 
50 .96 
25 ,42 
35. 39 
conference. 
Nurse 
97 37.39 g, 40.94 Determine the need for school 
' 11-85 nurses and how they can be of 
service to teachers. 
97 71.70 0.54 11-88 Identify students with special 
health needs and physical 
impairments. 
81 
27, .06 
 
25 .85 
69 .32 
28 .21 
45 .94 
28 .57 
56 .72 
29 .29 
40 .25 
** — Review a district's emergency J - i - y u  . . . . .  . . .  
medical rirsr aia pian. 
Psychologist 
96 ZHzZA 80 1.24 11-92 Determine the role of the 
school psychologist. 
Reading or Speech Specialist 
21 02 1.40 11-94 Investigate the referral process 
for securing the services of a 
reading or speech specialist. 
Special Education 
1.22 11-96 Discuss the structure of special 
25.58 27.50 education in Iowa. 
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Groupé-
5b 6b" W 7b 
X 
s n 
X 
s n 
X 
s n 
X 
s n 
X 
s n 
X 
s 
6 74.33 3 66.67 
17.63 14.43 
26 59.12 9 64.00 25 62.16 
21.88 24.85 22.53 
12 68.92 
18.79 
65.00 
18,44 
60.00 
22.91 
26 51.46 
20.24 
46.89 
31.43 
25 55.12 
24.48 
12 41.66 
24.06 
6 61.33 3 66.67 ^6 54.42 g 51.33 ^5 54.63 ^2 52.50 
18.67 23.63 26.30 25.69 23.30 21.79 
57.33 
8.98 
53.33 
11.55 26  
37.31 
24.80 
39.11 
28.99 
46.56 39.17 
25 21.45 12 30.36 
70.17 
11.58 
76.67 
7.64 26 
68.15 
23.92 
61.89 
25.78 25 
75.64 
21.64 12 
74.17 
21.60 
69.50 , 76.67 53.38 q 55.22 70.92 59.92 
9R KG 32.98 ZU . OD 
^ 51.83 , 61.67 39.19 „ 37.33 40.25 34.67 
o TT:—rrr J T::—rT" zo — b ———7— 
28.85 20 .21  24.07 27.46 21.81 25,05 
63.67 
^ îïJï  ^ 27.79 26 
46.92 
26.93 
43,44 
21.81 25 
51.64 
20.70 12 
41.17 
24.08 
, 44,83 _ 51.67 33.42 ^ 36.11 38.17 30.75 
O ——TT- 3 %%—26 ——— 9 21,82 22.55 26,02 22.89 20.87 12 25.04 
Table 4. (Continued) 
Groupé 
1 2 
_ _ Itern 
X X number 
n s n s t-value 1^-2^ Experience 
Secretaries 
97 79.99 QQ 58.90 6.47** 11-98 Work with a school or depart-
16.69 26.35 ment secretary. 
97 78.86 0Q 79.69 q 27 ii-lOO Follow rules for use of office 
18.62 22.20 equipment. 
Transportation Personnel 
g y  84.82 QQ 83.54 q  ii-ioi Make the necessary arrangements 
13.91 22.98 and reservations for transpor­
tation to a field trip location. 
gy 66.30 QQ 76.46 1,57 11-103 Investigate a district's rules 
25.96 26.05 and regulations governing dis­
trict and privately owned 
transportation. 
Custodian-Maintenance Personnel 
97 72.71 QQ 69.26 q qj 11-110 Work with maintenance personnel 
21.44 25.72 to solve a facility or equip­
ment problem. 
97 54.10 g 62.63 ^ _* Develop seasonal clean-up and 
26.27 27.45 ' maintenance schedules with 
custodial nersonnel. 
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5b 
Group' 
6b 7b 8b 
X 
s n 
X 
s 
X 
s n 
X 
s n 
x^ 
s 
x^ 
s 
81.67 
12.11 
61.67 26 76.08 
12.58 18.16 
72.22 
18.56 
25 73.12 
16.57 
12 76.17 
25.51 
81.83 
15.82 
76.33 
31.79 26 
72.62 
22.71 
84.22 
12.90 25 
79.76 
19.96 12 
84.00 
24.36 
87.50 
7.99 
93.00 
5.20 
80.65 
19.36 
84.22 
16.51 
25 85.36 
13.07 
12 94.83 
5.75 
67.83 
30.92 
84.00 
25.12 
26 63.77 
27.90 
73.00 
20.97 
25 73.32 
19.13 
12 79.00 
17.48 
78.17 
10.96 
60 .00  
17.32 
26 71.19 
21.56 
72.22 
16.22 
25 70.40 
21.79 
12 74.50 
19.71 
65.00 
18.44 
60.00 
20 .00  
26 49.85 
28.46 
42.89 
26.39 
25 50.60 
25.57 
12 50.92 
24.48 
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difference between the mean rating of importance by teachers with one to 
five years of service and school administrators for each experience. 
Of the 20 experiences listed in this category and rated by groups 1 
through 5, four experiences received a ir.ean iinportance rating of less 
than 50 by first-year teachers, three were rated less than 50 by all 
teachers with one to five years of service, three were rated less than 
50 by school administrators, and one experience was rated less than 50 
by teacher educators. 
Six of the 20 experiences produced a t-value significant at the .05 
level of which three were significant at the .01 level. These experiences 
will be identified and discussed in the subcategories that folic*.-:. 
Experiences involving teachers (all subjects and levels) 
All five experiences involving other teachers in the district 
received ratings greater than 50 by groups 1 through 5, Cooperation with 
other teachers in supervising extra-curricular activities (11-73) found 
teachers with one to five years of service (60.5) and school administra­
tors (80.8) in strong disagreement (significant ar rhe .01 level). 
Administrators are often anxious to have all teachers share in super­
vision duties while most vocational agriculture teachers feel that a 
strong program leaves little time for outside supervision. 
The difference in the means for administrators and teachers with one 
to five years of service with regard to inviting other teachers to FFA 
functions and other departmental activities was significant at the .05 
level. Administrators were more enthusiastic about such invitations. 
It is surprising that teacher enthusiasm was not greater because of 
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the support that could be gained from other faculty through these 
activities. 
Experiences involving counselors 
The three experiences involving counselors were rated above 50 by 
groups 1 through 5. The means for groups 1 and 2 for the experience 
pertaining to investigating procedures and writing student counseling 
referrals (II-79) were significantly different at the .05 level. 
Administrators felt stronger about the importance of this experience 
than teachers with one to five years of service. 
Experiences involving school nurses 
Determining the need for school nurses and how they can be of 
service to teachers (11-85) was rated less than 50 by first-year teachers, 
teachers with one to five years of service, and school administrators. 
The remaining two experiences in this subcategory (11-88,90) were rated 
above 50 by all five groups. 
Means for tsachcrs v.'ith one to five years of service and administra­
tors concerning the review of a district's emergency medical first aid 
plan (11-90) were significant at the .01 level. School administrators 
were more emphatic about the need for such a review than teachers with 
one to five years of service. This rating by teachers is surprising in 
that many agriculture class activities present hazardous situations for 
students. 
Experience involving school psychologist 
Only teacher educators and DPI consultants rated knowledge of the 
role of the school psychologist (11-92) above 50. There was no 
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significant difference between teachers with one to five years of service 
and administrators concerning their rating of this preservice experience 
(11-92). 
Experience involving reading or speech specialist 
The single experience in this subcategory was concerned with the 
acquisition of knowledge about referral processes for securing the 
services of a reading or speech specialist (11-94). It was rated less 
than 50 by first-year teachers only. There was no significant difference 
in the mean ratings of administrators and teachers with one to five years 
of service. 
Experience involving special education 
Importance of knowledge about the structure of special education in 
Iowa (11-95) was rated above 50 by DPI consultants only. There was no 
significant difference in mean ratings of administrators and teachers 
with one to five years of service for the single experience in the sub-
category; 
Experiences involving school secretaries 
Both preservice experiences were rated above 50 by all five groups. 
Teachers with one to five years of service and administrators disagreed 
sharply (significant at the .01 level) concerning work with a school or 
department secretary (11-98). The teachers placed much more emphasis on 
the importance of this experience. Teachers are often heard to comment 
on the need for secretarial help with typing and duplication of 
material. 
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Experiences involving transportation personnel 
Both, experiences were rated above 50 by groups 1 through 5. There 
was no significant difference in the mean ratings of administrators and 
teachers with one to five years of service for either of the preservice 
experiences in this subcategory. 
Experiences involving custodial and maintenance personnel 
First-year teachers were the only group to rate one (11-110) of the 
two experiences less than 50. Difference in the means for groups 1 and 2 
for developing a seasonal clean-up and maintenance schedule with custodial 
personnel (11-113) was significant at the .05 level. Administrators 
placed more importance than teachers with one to five years of service 
on this experience. 
A priori contrasts 
Table 5 summarizes the data on two preservice experiences in this 
category where a significant difference existed between group means for 
one or more of crus a priori contrasts. 
There was a significant difference between first-year teachers (53.3) 
and beginning teachers (70.9) on the importance of reviewing a district's 
emergency medical first aid plan. The agriculture mechanics segment of 
the teacher education program may be responsible for this difference. It 
appears that local school administrators have not continued this emphasis 
with regular teachers. 
When compared to first-year teachers (80.6) , cooperating teachers 
(94.8) felt very strong about the importance of making arrangements for 
field trip transportation (11-101). 
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Table 5. Significant {P<.05) t-values and t-probabilities for a priori 
contrasts between selected groups for experiences in the 
Nonadministration School Personnel category 
no. 
Contrast 
1 2 3 4 
Item t-value t-value t-value t-value 
Experience t-prob. t-prob. t-prob. t-prob. 
11-90 Review a district's emer­
gency medical first aid 
plan. 
2.41 
.019 
11-101 Make the necessary arrange­
ments and reservations for 
transportation to a field 
trip location. 
2.65 
.010 
Contrast Coefficient Matrix 
Group 
Contrast 
1 
2 
3 
4 
5 
1 
1 
1 
0 
6 
-1 
0 
0 
0 
2 
0 
-1 
0 
1 
8 
0 
0 
-1 
-1 
Groups 
5. First-year teachers 
6. ECP teachers 
7. Beginning teachers 
8. Cooperating teachers 
District and Departmental Finance 
The mean ratings of importance for each of the 8 groups for 
experiences in the category District and Departmental Finance are 
listed in Table 5. Also included in Table 5 are the independent t-values 
for the difference between the mean rating of importance by teachers 
with one to five years of service and school administrators for each 
experience. 
Table 6. Number of responses, means, and standard deviations for all 
groups and independent t-test for two selected groups for 
experiences in the District and Departmental Finance category 
Groupa-
_ _ Item 
X X number 
_s n s t-value 1*^-2'^ Experience 
District tax structure 
97 33.18 79 42.94 ^ sg** III-16 Outline the tax structure that 
generates local revenue for 
s chool dis tri cts. 
97 40.08 gQ 45.46 1.34 III-119 Obtain an understanding of a 
school district's tax base. 
97 79 Q 02 111—122 Investigate the local distri­
bution of tax money within a 
school district. 
Bonds - issue and repayment 
97 31.02 QQ 31.16 Q III-125 Discuss the issue and repay­
ment of bonds by local school 
districts. 
97 26.44 02 26.54 ^ II1-128 Determine the bonding capacity 
• of a school district. 
23.85 26.26 
25.14 
80 
28.16 
37.25 79 40.49 
25.74 26.95 
25.56 80 26.11 
24.72 
81 
25.11 
^Groups were: 1. Agriculture Teachers with one through five years 
of service; 2. School Administrators; 3. Teacher Educators; 4. DPI 
Consultants; 5. First-year Teachers; 6. ECP Teachers; 7. Beginning 
Teachers; and 8. Cooperating Teachers. 
^Group 5 is included in the discussion of this table and in the dis­
cussion which appears under the a priori contrasts. Discussion of groups 
6, 7, and 8 appear under the a priori contrasts only. 
^Professional activity category. 
^Random placement on instrument. 
** 
Significant at the .01 level. 
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Groupé 
_ ^ _ gb 
X X X X X 
s n  s n  s n  s n  s n s  
31.67 
17.80 
38.33 
31.75 
26 34.85 
25.76 
32.44 25 40.00 ^2 32.50 
26.92 20.83 25.98 
42.83 
23.58 
41.67 
29.30 
26 43.23 
27.33 
37.44 
23.59 
25 45.24 12 32.67 
17.08 28.73 
33.50 
20.48 
33.33 
36.86 
26 40.85 
28.07 
42.67 
31.89 
25 42.48 
21.20 
12 37.75 
28.38 
24.33 
15.96 
32.33 
38.03 
26 33.62 
28.64 
36.44 
32.13 
25 38.44 
20.27 
12 17.83 
17.17 
20.17 
14.91 
17.00 
20.42 
26 29.38 
30.06 
36.78 
32.73 
25 36.88 
22.17 
12 19.50 
20 .66  
Table 6. (Continued) 
Groupé 
X 
s n 
X 
s t-value 
Item 
number 
ic_2d Experience 
96 
95 
96 
97 
97 
97 
97 
97 
47.28 
27. 65 
w
 
00
 
.56 
28. 87 
47. 52 
29, .41 
63 .32 
22 .87 
69 .48 
21 .57 
69 .72 
22 .81 
76 .42 
19 .61 
76 .62 
19 .48 
80 
80 
79 
80 
80 
81 
81 
81 
55.69 
25. 76 
34. 63 
24. 61 
00 
66 
28. 59 
72. ,96 
20. 44 
71. 11 
24. ,82 
81, .23 
17, .98 
CO 
.53 
13 .76 
77 .77 
20.70 
2.07 
0.96 
0.26 
2.93 
0.47 
3.69 
3.13 
0.38 
Federal and state vocational 
education funds 
Investigate the appropriation 
of Vocational Education Act 
revenue to local school dis­
tricts . 
III-134 Determine the allocation of 
federal and state funds within 
school district. 
Special source revenue 
Develop a plan for the acqui­
sition and use of surplus 
property. 
Budgets - school and 
department 
III-142 Assist in the preparation of a 
long-range budget for a voca­
tional agriculture program. 
III-145 Develop a plan for the addition 
and/or replacement of equip­
ment , textbooks, and audio­
visual material. 
•>•11-148 P^spare an annual budget for a 
vocational agriculture depart­
ment . 
** 
III-151 Become familiar with an agri­
culture department's record 
keeping and inventory system. 
ITT-154 Prepare purchase requests for 
approved vocational equipment 
and suDDlies. 
Significant at the .05 level. 
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5b 
Groupe 
7b 8b 
n 
X 
s n 
X 
s n 
X 
s n 
X 
s n 
X 
s 
3C 
n s 
51.50 
24.61 
28.33 
28.43 
26 46.69 
30.81 
35.00 25 55.72 
33.44 24.71 
12 42.92 
33.13 
32.33 
18.57 
13.67 
14.84 
26 37.15 
29.40 
37.11 
30.31 25 
46.44 
24.35 
12 35.42 
32.08 
40.33 
18.35 
3 30.00 26 47.73 9 47.89 
39-05 29.13 29.18 
2^ 58.96 22 36.00 
19.73 29.55 
65.00 
17.89-
73.00 
22.52 
26 63 .50 
23.95 
63.44 
26.21 
25 72.68 
18.95 
12 80.67 
10.61 
66.50 
12.06 
70.00 
17.32 
26 63.69 
24.38 
63.88 
24.08 
25 73.92 
14.22 
11 76.27 
12.08 
81.50 
12.47 
81.33 
19.76 
26  67.62 
19.30 
76.11 
17.10 
25 77.16 
17.03 
12 78.92 
14.16 
80.67 
11.52 
68.33 
20.21 
26 73.23 
20.78 
80.11 
10.90 
25 78.56 
13.59 
12 89.42 
9.92 
77.00 
16.67 
71.33 
25.11 
26 71.65 g 72.11 25 78.08 12 82.25 
19.79 32.83 16.48 19.71 
Table 6. (Continued! 
Groupé 
1 2 
_ _ Item 
X X number 
n s n s t-value 1^-2^ 
97 71.12 22 70.10 0 27 III-157 Devise a system for determin-
2 3.40 26.37 ing and collecting student 
fees for consumable supplies. 
62.62 gg 61.28 o.31 III-160 Accept gifts or donations of 
28.73 27.86 supplies and equipment for the 
vocational agriculture program 
in accordance with school and 
state regulations. 
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Groupé 
3 4 5b 6b 7b 8^ 
X X 21 X X X 
n  s n  s n  s n  s n  s n s  
6 71.17 3 61.67 26 71.92 g 59.00 ^5 68.96 12 67.50 
9.60 31.75 24.18 29.35 17.96 23.11 
6 37.50 3 61.33 _g 56.38 g 56.89 ,5 66.84 3^2 48.33 
19.17 37.02 27.91 32.18 23.04 33.87 
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Of the 15 experiences listed in this category and rated by groups 1 
through 5, eight preservice experiences received mean ratings of less 
than 50 by first-year teachers, eight received a mean rating of less than 
50 by teachers vith ens to five yeairs of service.- seven were rated less 
than 50 by school adisinistrators, eight experiences were rated less than 
50 by teacher educators, and eight were rated less than 50 by DPI consul­
tants . 
Five of the 15 experiences produced a t-value significant at the .05 
level of which four were significant at the .01 level. These experiences 
will be identified and discussed in the subcategories that follow. 
Experiences involving district tax structure 
All three preservice experiences received mean ratings less than 50 
by all groups 1 through 5. The difference in the means for administrators 
and teachers with one to five years of service concerning knowledge about 
the generation of local revenue for school districts (III-122) was sig­
nificant at the .01 level. Administrators placed more importance on this 
experience. 
Experiences involving bond issue and repayment 
Both experiences received mean ratings considerably below 50 by all 
groups 1 through 5. Appeurently bonding and bonded capacity of school 
districts are not of much concern to practicing vocational agriculture 
teachers or a subject of much emphasis in the teacher education program. 
There was no significant difference in mean ratings between teachers 
with one to five years of service and administrators for either 
experience. 
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Experiences involving federal and state vocational education funds 
Knowledge about the appropriation of Vocational Education Act reve­
nue to local school districts (III-130) received ratings above 50 by 
school administrators and teacher educators. Experience involving the 
allocation of federal and state funds within school districts (III-134) 
was not rated above 50 by any of the 5 groups. DPI consultants rated 
this experience considerably lower than any of the other 4 groups with 
a mean rating of 13.6. 
Means for experience III-130 were significantly different at the .05 
level with administrators placing more importance on this experience than 
teachers with one to five years of service. 
Experience involving special source revenue 
Preservice experience with developing a plan for the acquisition and 
use of surplus property (III-139) received mean ratings less than 50 by 
groups 1 through 5. There was no significant difference in mean ratings 
between teachers with one to five years of service and administrators. 
Experiences involving school and departmental budgets 
Teacher educators were the only group to rate the acceptance of 
gifts or donations to the vocationeil agriculture department (III-160) 
less than 50. The mean for teacher educators was 37.5. All other 
experiences received mean ratings above 50 by groups 1 through 5. 
Three experiences (111-142,148,151) received means which were signifi­
cantly different at the .01 level for groups 1 and 2. In each case school 
administrators placed more iitçortance than teachers with one to five years 
of service on experiences involving budget preparation and record keeping. 
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Apparently administrators want teachers to be knowledgeable about budget 
preparation and expenditures for their agriculture programs. 
A priori contrasts 
Table 7 summarizes the data on four preservice experiences in this 
category where a significant difference existed between group means for 
one or more of the a priori contrasts. 
Table 7. Significant (P<.05) t-values and t-probabilities for a priori 
contrasts between selected groups for experiences in the 
District and Departmental Finance category 
Contrast 
1 2 3 4 
item t-value t-value t-value t-value 
no. Experience t-prob. t-prob. t-prob. t-prob. 
III-125 Discuss the issue and repay­
ment of bonds by local 
school districts. 
2.37 
.021 
III-139 Develop a plan for the 
acquisition and use of 
surplus property. 
2.45 
.016 
III-142 Assist in the preparation of 
a long-range budget for a 
vocational agriculture program. 
2.35 
.021 
III-151 Become familiar with an agri­
culture department's record 
2.91 
.005 
keeping and inventory system. 
Contrast Coefficient Matrix Groups 
Group 5. First-year teachers 
5 6 7 £ 6. ECP teachers 
7. Beginning teachers 
1 1 -1 0 0 8. Cooperating teachers 
2 1 0 -1 0 
3 1 0 0 -1 
4 0 0 1 -1 
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Beginning teachers (38.4) and cooperating teachers (17.8) were sig­
nificantly different in their rating of the importance of experience 
related to issue and repayment of school district bonds (III-125) . Based 
on the rating given by cooperating teachers, it appears that the subject 
of district bonds may not be discussed with student teachers. 
Beginning teachers (58.9) and cooperating teachers (35.0) disagreed 
on the importance of preservice experience with acquisition and use of 
surplus property (III-139). 
First-year teachers (63.5) and cooperating teachers (80.6) strongly 
disagreed on the importance of experience with long-range budget planning 
for agriculture programs (III-142) . 
First-year teachers (73.2) did not agree with cooperating teachers 
(89.4) regarding the importance of becoming familiar with departmental 
record keeping and inventory systems (III-151). First-year teachers are 
usually required to keep records and account for departmental inventory. 
It is surprising that they did not place more emphasis on this e:^eri-
ence. Althcuyli not significantly different frcxr. first-year teachers, 
ECP teachers rated this experience 80.1. 
Code of Iowa (Educational Law) 
The mean rating of importance by the 8 groups for experiences in 
the category Code of Iowa (Educational Law) is listed in Table 8. Also 
included in Table 8 are the independent t-values for the difference 
between the mean rating of importance by teachers with one to five years 
of service and school administrators for each experience. 
Table 8. Number of responses, means, and standard deviations for all 
groups and independent t-test for two selected groups for 
experiences in the Code of Iowa (Educational Law) category 
Groupé 
_ _ Item 
X X number 
n s n s t-value 1^-2° Experience 
Rights and responsibilities 
of teachers 
g7 50.79 51.93 0 27 IV-162 Obtain the Code of Iowa and 
27.10 28.53 * study the sections dealing with 
teacher rights and responsi­
bilities . 
Teacher liability 
75.20 gQ 78.68 ^ 19 IV-106 Identify areas of teacher 
^ 19.68 18.81 ' liability. 
^Groups were: 1. Agriculture Teachers with one through five years 
of service; 2. School Administrators; 3. Teacher Educators; 4. DPI 
Consultants; 5. First-year Teachers; 5. ECP Teachers; 7. Beginning 
Teachers; and 8. Cooperating Teachers. 
^Group 5 is included in the discussion of this table and in the dis­
cussion which appears under the a priori contrasts. Discussion of groups 
6, 7, and S appear under the a priori contrasts only. 
^Professional activity category. 
^Random placement on instrument. 
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Groupe 
6b 
X 
s n 
X 
s n 
X 
s 
X 
s 
X 
s 
X 
s 
51.83 
25.22 
48.33 
27.54 
26 50.42 
26.56 
54.67 
25.31 
25 64.80 
17.23 
12 34.67 
28.45 
86.83 
8.84 
86.67 
14.43 26 
72.38 
21.49 
80.44 
16.46 25 
82.96 
11.66 12 
84.75 
15.99 
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Of the two experiences listed in this category, one received a mean 
importance rating of less than 50 by DPI consultants. There was no sig­
nificant difference in mean ratings of school administrators and teachers 
with one to five years cf ssr'/ice for either experience listed in this 
category. 
Experience involving teacher liability 
Groups 1 through 5 rated the identification of areas of teacher 
liability (IV-106) above 50. There was no significant difference in 
mean ratings of administrators and teachers with one to five years of 
service for experience IV-106. 
Experience involving teacher rights and responsibilities 
DPI consultants were the only group from groups 1 through 5 to rate 
the experience of studying sections of the Code of Iowa dealing with 
teacher rights and responsibilities (IV-162) below 50. The t-value for 
this experience was not significant at the .05 level, thus indicating 
general agreement between teachers with one to five years of service and 
administrators. 
A priori contrasts 
Table 9 summarizes the data on the two preservice experiences in 
this category where a significant difference existed between group means 
for one or more of the a priori contrasts. 
There was a significant difference between the means for first-year 
teachers (72.3) and beginning teachers (82.9) on the importance of 
eaçserience in identifying areas of teacher liability (IV-106). First-year 
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Table 9. Significant (P<.05) t-values and t-probabilities for a priori 
contrasts between selected groups for experiences in the Code 
of Iowa (Educational Law) category 
Contrast 
Item 
no. Experience 
1 
t-value 
t-prob. 
2 
t-value 
t-prob. 
3 
t-value 
t-prob. 
4 
t-value 
t-prob. 
IV-106 Identify areas of teacher 2.21 2.08 
liability. .030 .042 
IV-162 Obtain the Code of Iowa 2.15 3.59 
and study the sections .035 .001 
dealing with teacher rights 
and responsibilities. 
Contrast 
Contrast Coefficient Matrix 
Group 
1 
2 
3 
4 
_5 
1 
1 
1 
0 
6_ 
-1 
0 
0 
0 
1_ 
0 
-1 
0 
1 
8 
0 
0 
-1 
-1 
Groups 
5. First-year teachers 
6- ECP teachers 
7. Beginning teachers 
8. Cooperating teachers 
teachers (72.3) also disagreed with cooperating teachers (84.7) on the 
importance of this experience. It appears that the teacher education 
program and cooperating teachers have conveyed the inportance of 
teacher liability to beginning teachers. Although ECP teachers (80.4) 
were not significantly different than first-year teachers (72.3) , it is 
interesting to note that they are closer in their rating to beginning 
teachers (82.9) and cooperating teachers (84.7) than to first-year 
teachers. 
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First-year teachers (50.4) and beginning teachers (64.8) strongly 
disagreed on the importance of the experience involving a review of 
sections of the Code of Iowa dealing with teacher rights and responsi­
bilities (VI-162). Beginning teachers (64.8) also strongly disagreed 
with cooperating teachers (34.6) regarding this experience. A phase 
of the teacher education program other than student teaching may be 
responsible for the strong rating of importance given by beginning 
teache rs. 
Vocational Agriculture Advisory Committees 
The mean ratings of importance by the 8 groups for experiences 
in the category Vocational Agriculture Advisory Committees are 
listed in Table 10. Also included in Table 10 are the independent 
t-values for the difference between the mean rating of importance by 
teachers with one to five years of service and school administrators 
for each experience. 
Of the eight experiences listed in this category, two received 
a mean import em ce rating of less than 50 by first-year teachers aind 
two experiences were rated less than 50 by teachers with one to five 
years of service. 
Seven of the eight experiences produced a t-value significant at the 
.05 level of which six were significant at the .01 level. These experi­
ences will be identified and discussed in the subcategories that 
follow. 
Table 10. Number of responses, means, and standard deviations for all 
groups and independent t-test for two selected groups for 
experiences in the Vocational Agriculture Advisory Committee 
category 
Groupé 
_ _ Item 
X X nuiiber 
n s n s t-value 1^-2^ Experience 
Selection of committee members 
9 7  52.64 63.10 ^ 80** v-1 Discuss with a principal or 
26.06 23.29 ' other school administrator 
his/her views on selection of 
advisory committee members. 
97 47.68 gg 57.88 ^ cc** v-45 Develop a list of qualifications 
27.17 25.43 ' that advisory committee members 
should possess. 
60.20 g 68.33 p oi* v-loa Establish the criteria for 
23.64 22.89 ' selection of advisory committee 
members. 
Organization of conrdttee 
46.66 g^ 61.48 ^ 06** v 3 Develop a set of duties for a 
25.93 22.13 chairperson of an advisory 
committee (high school program) . 
^Groups were: 1. Agriculture Teachers with one through five years 
of service; 2- School Administrators; 3. Teacher Educators; 4. DPI 
Consultants; 5. First-year Teachers; 6. ECP Teachers; 7. Beginning 
Teachers; and 8. Cooperating Teachers. 
^Group 5 is included in the discussion of this table and in the dis­
cussion which appears under the a priori contrasts. Discussion of groups 
6, 7, auid 8 appear under the a priori contrasts only. 
^Professional activity category. 
^Random placement on instrument. 
* 
Significant at the .05 level. 
**Sigiiificant at the .01 level. 
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Groupé 
3 4 5b 6^ 7b gb 
X X X  X  X  X  
n  s n  s n  s n  s n  s n s  
g 63.33 3 75.00 51.73 g 55.00 25 64.76 12 60.42 
18.35 21.79 26.76 30.21 19.80 21.69 
56.83 
23.75 
58.33 
i;  77 26 
43.58 
27.94 
44.00 
23.91 
25 61.40 
20.59 
12 48.00 
27,83 
52.50 
21.85 
75.00 
13.23 
26 64.54 
18.87 
45.75 
34.13 
25 75.16 
16.68 
12 60.42 
23.01 
6 86.33 88.33 26 46.73 g 50.56 ,5 67.20 ^2 52.00 
15.04 11.55 26.83 27.66 18.77 30.12 
Table 10. (Continued) 
Groupé 
1 2 
_ _ Item 
number 
n s n s t-value C-2^ Exoerience 
Function and use of 
advisory committee 
a-, vju.j/ Qi _ m/** » r- Identify the role and function 
r* J • U 4 V " O _ . .. « » , , 
of the advisory committee 
(high school program). 
97 81 72.11 Q Attend an advisory committee 
meeting. 
60 .37
25 .28 
69 .32 
25 .28 
59 .78 
27 .77 
72 .33 
70 .72 
18 . 86 
 
22 .35 
70 .53 
21 .03 
83 .44 
19 .13 
97 81 2 86** V 9 Plan an annual agenda to be 
"" "" • considered by an advisory 
committee (high school 
program). 
96 gj 2 11** v-11 Commijnicate the date, place, 
26.89 " and agenda for the advisory 
committee meetings to all 
persons concerned. 
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Groupé 
5b ~ ih gb 
X X X  X  X  2 1  
n  s n  s n  s n  s n  s r .  s  
63.83 71.00 26 59.38 g 62.22 75.56 63.50 
19.50 15.56 25.95 20.93 14.10 " 32.56 
67.60 , 88.00 ^ 67.27 ^ 75.44 84.32 64.42 
7.50 15.72 25.02 23.38 13.10 28.34 
57.00 76.06 56.65 g 66.22 70.16 52.67 
12.81 ^ 15.10 23.91 21.26 19.75 ^ 27.52 
51.00 78.33 66.58 81.56 86.24 54.42 
29.39 10.41 26.97 19.25 15.44 34.55 
81 
Experiences involving the selection of advisory committee members 
Developing a list of qualifications that advisory committee members 
should possess Cv-45) was rated less than 50 by both first-year teachers 
and teachers with one to five years of service. 
Two experiences involving a discussion with an administrator 
concerning his or her views on the selection of advisory committee 
members (V-1) and developing a list of advisory committee member 
qualifications (V-45) received mean ratings from administrators and 
teachers with one to five years of service that were significantly 
different at the .01 level. Establishing criteria for selection of 
advisory committee members CV-108) was rated significantly different 
at the .05 level by administrators and teachers with one to five years 
of service. School administrators in each case placed more emphasis on 
the importance of preservice experience involving the identification 
and selection of advisory committee members than teachers with one to 
five years of service. 
Experiences involving the organization of advisory committees 
Teachers with one to five years of service and first-year teachers 
rated the development of a set of duties for a chairperson of an 
advisory coiunittee CV-3) less than 50. Teacher educators and DPI 
consultants rated this experience 86.3 and 88.3, respectively. 
The difference in mean ratings for experience V-3 was significant 
at the .01 level. Administrators placed more emphasis on the 
importance of this experience than teachers with one to five years of 
service. 
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Experiences involving the function and use of advisory committees 
All four experiences involving the function and use of advisory 
committees were rated greater than 50 by groups 1 through 5. 
Three experiences involving the role and function of advisory 
committees (V-5} , planning committee meetings (V-9) , and coitmunieating 
advisory committee activities to concerned persons (V-11) received 
mean ratings that were significantly different at the .01 level. In 
each case school administrators placed more importance on these pre-
service experiences than teachers with one to five years of service. 
A priori contrasts 
Table 11 summarizes the data on seven preservice experiences in 
this category where a significant difference existed between group means 
for one or more of the a priori contrasts. 
First-year teachers (46.7) and beginning teachers (67.2) strongly 
disagreed about the importance of developing a set of duties for an 
advisory committee chairperson (V-3). Beginning teachers (75.5) placed 
much more importance on identifying the role and function of advisory 
committees CV-5) than did first-year teachers (59.3). 
Both first-year teachers (67.2) and cooperating teachers (64.4) 
placed less importance on the experience of attending an advisory 
committee meeting (V-7) than beginning teachers (84.3). First-year 
teachers (56.6) eind cooperating teachers (52.6) also disagreed strongly 
with beginning teachers (70.1) concerning the planning of annual 
agendas for advisory committees (V-9). First-year teachers (66.5) and 
cooperating teachers (54.4) did not place as much importance on 
83 
Table 11. Significant (P<.05) t-values and t-probabilities for a priori 
contrasts between selected groups for experiences in the 
Vocational Agriculture Advisory Committees category 
Contrast 
1 2 3 4 
Item 
no. 
t-
Experience t-
•value 
-prob. 
t-value 
t-prob. 
t-value 
t-prob. 
t-value 
t-prob. 
V-3 Develop a set of duties for a 
chairperson of an advisory 
committee (high school program). 
2.92 
.005 
V-5 Identify and role and function 
of the advisory committee 
(high school program) . 
2.48 
.015 
V-7 Attend an advisory committee 
meeting. 
2.76 
.007 
2.57 
.012 
V-9 Plan an annual agenda to be con­
sidered by an advisory committee 
(high school program). 
2.11 
.039 
2.18 
.033 
V-11 Communicate the date, place, and 
agenda for the advisory committee 
meetings to all persons concerned 
2,89 
.005 
3.74 
.000 
V-45 Develop a list of qualifications 
that advisory committee members 
should possess. 
2,54 
.013 
V—ICS ' ' ^  A. — T»  ^  ^  ^ 4 4» /-s V C C U k / X X O A i .  ^  ^  ^  ^ ^  
selection of advisory committee 
2.21 
.030 
2. GO 
.050 
members. 
Contrast Coefficient Matrix 
Group 
Contrast 
1 
2 
3 
4 
i i Z £ 
1 - 1 0  0  
1 0 - 1 0  
1 0 
0 0 
0 -1 
1 -1 
Groups 
5. First-year teachers 
5. ECP teachers 
7. Beginning teachers 
8. Cooperating teachers 
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communicating information on advisory coimittee activities to con­
cerned persons (V-11) as beginning teachers (86.2). 
In the above contrasts and in one that follows, beginning teachers 
consistently placed more importance on preservice experiences con­
cerning advisory committees than first-year teachers or cooperating 
teachers. These data suggest that emphasis was placed on the subject 
of advisory committees during the preservice instruction portion of 
the teacher education program and that such emphasis was not carried 
forward into the student teaching segment. It also appears that 
beginning teacher enthusiasm for the importance of advisory committees 
declines during the first year of teaching and remains lower when 
compared to the mean rating of teachers with one to five years of 
service for each experience. 
First-year teachers (43.5) placed less importance on developing 
a list of advisory committee member qualifications (V-45) than 
beginning teachers (61.4). Although not significant at the .05 
lev£l v.-hsn compared to beginning teachers (61.4) , it was interesting 
to note that cooperating teachers placed a mean rating of 48.0 on 
this experience. 
ECP teachers (45.7) did not place as much importance on estab­
lishing criteria for the selection of advisory committee members 
(V-108) when compared to first-year teachers (64.5). This difference 
may be due to reduced preservice preparation of ECP teachers. 
Beginning teachers (75.1) placed more importance on this experience 
than cooperating teachers (60.4). 
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Instructional Program (Secondary cind Adult) 
The mean ratings of importance by the 8 groups for experiences 
in the category Instructional Prcgrar. CSeccndary and Adult) are listed 
in Table 12. Also included in Table 12 are the independent t-values 
for the difference between the mean rating of importance by teachers 
with one to five years of service and school administrators for each 
experience. 
Of the 70 ejçjeriences listed in this category and rated by groups 
1 through 5, two received a mean importcince rating of less than 50 by 
first-year teachers, two experiences were rated less than 50 by all 
teachers with one to five years of service, and one was rated less 
than 50 by teacher educators. 
Thirty of the 70 experiences produced a t-value significant at 
the .05 level of which 23 were significant at the .01 level. 
It is interesting to note that only five experiences received 
a mean importance rating less them 50 by groups 1 through 5 and a 
large nuasbsr of the experiences in this category were rated 70 and 
above by the 5 groups. These data suggest, not unexpectedly, that 
major importance is placed on various activities of instruction by 
practicing teachers, administrators and teacher educators. Specific 
experiences will be identified euid discussed in the subcategories 
that follow. 
Table 12. Number of responses, means, and standard deviations for all 
groups and independent t-test for two selected groups for 
experiences in the Instructional Program (Secondary and Adult) 
category 
Groupa 
_ _ Item 
X X number 
n s n s t-value iC-2d Experience 
Program planning 
97  47.15 gQ 61.49 ^ 21** VI-13 Determine the effect of nation-
21.32 23.99 al and international trends on 
local agricultural conditions 
and programs. 
an 76-47 ^ 81.14 gg VI-15 Determine the occupations for 
17.29 15.71 ' which training is to be offered 
in the vocational agriculture 
program. 
97 56.53 QQ 70.25 ^ 14* *  Collect occupational data from 
22.67 21.10 employers to identify vocation­
al agriculture needs. 
97  72.00 76.27 ^ VI-19 Identify the competencies 
20.12 19.70 " needed for entry into agricul­
tural occupations. 
^Groups were: 1. Agriculture Teachers with one through five years 
of service; 2. School Administrators; 3. Teacher Educators; 4. DPI 
Consultants; 5. First-year Teachers; 6. ECP Teachers; 7. Beginning 
Teachers; and 8. Cooperating Teachers. 
^Group 5 is included in the discussion of this table and in the dis­
cussion which appears under the a priori contrasts. Discussion of groups 
6, 7, and 8 appear under the a priori contrasts only. 
^Professional activity category. 
^Random placement on instrument. 
* *  
Significant at the -01 level. 
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Groupé 
3 4 5^ 6b a" 
X X X X X X 
n s n s n s n s n s n s 
6 53.33 3 51.67 26 49.88 9 55.00 25 46.72 12 41.25 
19.92 20.21 24.40 25.43 20.98 23.56 
77.67 
•3 66.67 26 76.23 q 79.00 25 80.08 12 75.00 o 15.67 33.29 17.47 11.63 13.16 22.66 
71.67 
2 
78.33 26 58.62 9 53.67 25 64,00 12 
71.67 
o 19.66 16.07 18.09 30.63 23.85 22.29 
6 71.67 3 85.00 26 74.35 9 75.11 25 77.00 12 72.92 
15.38 8.66 17.07 15.67 18.72 28.21 
Table 12. (Continued) 
Groupé 
2 
_ _ Item 
X X number 
_s n s t-value 1^-2^ Experience 
97  86.19 QQ 91.48 ^ 80** v Develop a set of goals and 
12.59 12.41 ^ objectives for a vocational 
agriculture program. 
Q7 67.05 QQ 73.26 Use departmental records as a 
' basis for planning program 
improvement. 
Planning of instruction 
g-y 87.29 gg 92.19 ^ 19* *  VI-25 Determine student needs and 
interests. 
68.28 gQ 77.68 ^ 01** vi 27 Collect student occupational 
interest data to identify voca­
tional agriculture needs. 
97  — —  8 0  — 4 . 9 4 * *  V I - 2 9  s t u d e n t  p e r f o r m a n c e  
objectives for vocational 
agriculture offerings. 
Correlate unit instructional 
content with laboratory 
experience. 
96 go •'-'o 2 31*  VI-34 Correlate unit instructional 
content with supervised 
occupational experience. 
22. 85 
, 
11, .31 
, 
21, .83 
62 .26 
27 .61 
80 .09 
15 .60 
84 .75 
10 .93 
77 .72 
20 .60 
83 .54 
15 .44 
81 .48 
17 .69 
77 .18 
9 7  J ,. go 
 
 
21. ,05 
 
8. 60 
 
19, .18 
80, .19 
18. 80 
84, .27 
14 .69 
79 .66
17 .95 
90 .59 
11 .46 
90 .35 
11 
90 .06 
11 .31 
85 .80 
97 """"" 79 1.81 VI-31 
4 98** VI-37 Develop a lesson plan. 
97 0-».-»t go ^ 2 5** vi-38 Develop content outline for a 
'" '' - - — • unit of instruction. 
97 .  QQ 3 75* *  VI-39 Select teaching techniques 
for a lesson. 
.3 oc** Select tools and/or equipment 
" ÎSÎÔ? for a lesson. 
• 
Significant at the .05 level. 
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Groupé 
3 4 5b 6b 7b 8b 
X X X X X X 
n s n s n s n s n s n s 
6 80.67 
13.06 
3 88.00 
12.12 
26 82.88 
13.28 
9 75.22 
17.55 
25 87.44 
10.27 
12 91.75 
4.45 
6 70.67 3 92.67 26 64.35 q 51.67 24 68.58 12 63.50 
16.33 4.04 25.17 20.77 18.94 23.41 
6 90.50 
S.78 
3 86.67 
5.77 
26 83.73 
12.15 
9 85.44 
8.97 25 
86.28 
11.00 
12 89.42 
10.55 
5 76.50 3 70.00 26 64.08 9 70.78 25 73.40 12 63.33 
14.95 10.00 25.79 17.33 15.53 29.34 
6 79.50 3 83.33 26 57.73 9 63.78 25 69.20 12 72.50 
17.17 12.58 28.96 25.95 24.01 27.30 
6 85.00 2 
73.33 
26 
82.00 Q 84.11 25 80.00 12 88.67 
10.48 20.82 11.61 9.13 16.11 10.16 
A 94.33 3 84.67 26 83.20 9 85.78 25 82.64 12 91.75 
5.72 21.46 9.82 8.51 13.42 8.05 
6 90.17 
10.21 3 
83.33 
7,64 26 
76.00 
21.10 
9 76.56 
28.91 
25 77.48 
18.34 
12 89.33 
8.86 
6 92.33 3 85.00 26 83.08 9 73.67 25 81.40 12 85.67 
5.89 S. 66 11 • 87 25.26 16 = 65 15.04 
6 91.33 3 71.67 26 78.50 g 74.56 25 80.92 12 91.42 
7.76 18.93 21.38 26.74 17,51 7.50 
0 83.67 3 76.67 26 
70.23 g 82.44 25 75.72 12 83.33 
13.74 7.64 23.22 13.46 18.74 9.61 
Table 12. (Continued) 
Groupé 
2 
_ _ Item 
x_ X number 
n s n s t-value 1^-2^ Experience 
97  69.74 gQ 86.34 g 55* *  iv-43 Determine group and individual 
learning experiences based on 
individual differences of 
students. 
97 " 80 
97  80  
97 
97 
97 
 
19. 56 
67. 36 
24. 70 
77. 52 
19. 39 
83. 41 
13. ,12 
82. 63 
15. ,38 
77. 10 
20. 88 
72, .76 
22, .25 
51, .57 
24 . 86 
85 .49 
12 .16 
61 .89 
23 .96 
74 .87 
19 .12 
78 .89 
15 .67 
79 .90 
1 /in ,rr c-> Develop tsacher made instruc-3.69 VI-53 ^ , 
tional materials. 
81.68 2 48 VI-56 Select textbook, reference, and 
other instructional materials. 
Instruction 
 
12. 60 
79. 50 
17. 66 
 
17. 68 
77. 10 
20. 13 
83, .37 
18. 31 
78, .63 
19. 56 
81, .74 
19 .15 
55 .78 
25 .39 
85 .46 
14 .94 
78 .59 
20 .43 
76 .41 
19 .31 
75 .90 
17 .45 
72 .12 
activity. 
97 .  gQ .  ^ ^9 vi-62 Direct student activities on 
field trips. 
9 7  .  g Q  .  q  g g  VI-65 Direct supervised study. 
97 . gQ . ^ 84** VI-68 Direct individualized instruc­
tion. 
an =0 - Present information through y/ I  ou ——— u.uz vx"/** 
various teaching methods. 
97 oi o? gQ 'o ay 4.93** vi-77 Provide special instruction 
for accelerated learners. 
81 0.53 VI-80 Employ oral questioning tech­
niques . 
97 g2 ^ 20 VI-83 Employ reinforcement tech­
niques . 
97  02 3.13** vi-86 Use a resource person to present 
13.82 19.26 information. 
n__ 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
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Groupé 
Rb 7b 
X X X  X  X  
sn sn sn sn s 
81.67 3 81.67 
11.69 10.41 
26 9 ' 25 
3 74.33 26 g 25 
8.84 19.14 - - -- -
90.33 , 78.33 o 
"6768 ^ 2O6 25 
81.50 _ 85.00 
22.62 J 13.23 
89.00 3 81.67 
9 .49 14.43 
88.00 3 73.33 
9.57 22.55 
81.50 3 91.00 
9.77 3.61 
67.17 3 60.00 
18.01 30.41 
93.50 3 70.00 
5.13 22.91 
72.00 3 75.00 
17.26 5.00 
87.83 3 90.00 
12.06 0.00 
81.00 75.00 
14.75 18.03 
80.17 3 83.33 
67. 19 
22. 89 
67. 88 
24. 61 
67. 00 
23. 39 
81. 69 
12. 20 
79. ,54 
16. ,70 
78. ,92 
13. 91 
77. 38 
17. 27 
46, .54 
21. 34 
82 .19 
14 .44 
56 .23 
24 .62 
78 .54 
18 .56 
81 .23 
10 .69 
80 .35 
26 2iLi2£. 9 22s±t. 25 
15.94 
g 82.33 ,4 
15.95 
g 68.22 35 
27.27 
26 g 74.44 25 
10.44 
26 g 42.44 25 
25.07 
^ 83.56 
" ÎÎTM ' 10:67 " 
26 56.23 9 64.22 25 
30.71 
26 liili 9 ZilÊÈ 25 
20.07 
26 9 25 
26  9  25  
12.37 ' 2,89 11.20 8.12 14.77 
74. 00 
11. 19 
73. 22 
18. 93 
O
 
00 
11 
15. 67 
84. 22 
 
 
 
 
, 
, 
, 
 
 
 
 .
 
 
74 .89 
 
79 .67 
12 .74 
83 .78 
74. 64 
15. 80 
66. 20 
22. 33 
79. 96 
13. 09 
83. 44 
14. ,61 
83. 04 
12, .33 
83, .48 
13, .82 
79, .32 
17, .61 
46, .56 
28 .29 
87 .08 
12 .52 
74 .00 
17 .92 
80 .24 
16 .00 
81 .92 
13 .79 
78 .36 
Table 12. (Continued) 
Groupé 
L 2 
_ _ Item 
X number 
s n s t-value 1^-2^ Experience 
97  65.98 78.65 g 89** VI-89 Provide special instruction for 
slow learners. 
97  87.15 g2 89.33 03 VI-91 Uphold acceptable standards of 
student behavior in the voca­
tional agriculture program. 
g2 91.40 ^ 29 vi-93 Carry out school approved dis­
ciplinary action when warranted. 
02 84.60 4.11** vi-9 5 Implement student check-out 
procedures for tools.- supplies, 
and equipment used in the 
laboratory. 
97 79.95 g ^  80.01 ^ vi-97 Direct students in a system for 
cleaning and maintaining the 
laboratory. 
Evaluation of instruction 
97  83.71 g Q  85.90 q  g ^  vi-99 Develop a system of grading for 
vocational agriculture students 
that is consistent with school 
pOxxcy. 
, on 
97 80 
22. 27 
 
12. 42 
88. 62 
13. 11 
71. 22 
23. 74 
. 
15. ,89 
 
16. 74 
00 C
O
 
.97 
10, .15 
84 .99 
12 .66 
86 .00 
10 .99 
86 .47 
20. 89 
  
15. 79 
 
13. 52 
 
18. 81 
 
19. ,99 
 
16. 55 
90 .64 
15, .19 
83 . 86 
17 .69 
83 .41 
16 .25 
83 .90 
14 .49 
FFA program 
. gQ . q vi-48 Supervise students in developing 
a yearly program of activities 
for the local FFA chapter. 
g"7 gQ i 26 VI-49 Acquaint prospective members and 
their parents with the purposes, 
activities , and values of the 
FFA. 
97  gQ ^ gg VI-104 officers plan an 
12.75 * agenda for a meeting. 
93 
6 
Groupé 
3 4 5^ 6^ 7^ 8^ 
X X X X 2. 21 
s n s n s n s n s n s 
61.67 3 85.00 -g 67.50 „ 65.22 76.92 ^2 68.58 
24.22 5.00 20.40 17.62 ^ 19.21 17.98 
94.00 83.33 83.00 q 86.78 gg 89.44 -,0 91.92 
3.46 10.41 14.54 12.88 9.66 10.41 
93.33 3 80.00 84.58 g 91.33 25 85.28 yi  93.42 
3.88 13.23 18.30 7.60 15.47 4.38 
83.17 88.33 26 64.50 g 68.22 73.16 ^2 86.08 
12.34 7.64 24.37 26.90 19.82 12.26 
84.83 3 83.33 -g 75.08 „ 76.33 80.00 87.83 
11.67 5.77 18.60 22.51 14.92 7.69 
0 89.17 3 80.00 26 79.12 g  78.78 25 82.96 ^2 89.92 
8.52 8.66 22.24 14.57 14.86 7.57 
g 92.17 3 90.67 26 87.23 g 82.11 25 86.20 ^2 90.50 
3.71 13.58 10.63 19.24 15.82 12.14 
6 85.33 ,  73.33 78.92 g 73.78 -5 86.32 ^2 86.50 
4.55 20.82 ° 13.66 18.73 12.45 10.72 
6  81.83 3 80.00 82.88 77.89 - 5  85.40 ^^2 86.25 
8.84 13.23 9.86 16.18 12.27 12.87 
^ 86.33 84.67 83.65 g 77.78 25 82.40 j^2 87.42 
8.50 17.62 10.89 12.53 14.98 12.75 
Table 12. CContinued) 
Groupé 
X  
s n s t-value 
Item 
number 
ic-2d Experience 
97 
97 
97 
97 
97 
97 
97 
9. 29 
85. 74 
13. 08 
80. 71 
15. 76 
82. 42 
17. ,04 
83. 98 
11. ,88 
86. ,57 
11. .71 
67. .32 
23, ,40 
80 .14 in f—< 
.96 
84 .00 
14 .21 
78 .10 
17 .67 
83 .92 
15.74 
80 
79 
80 
80 
80 
78 
18. 46 
81. 25 
17. 43 
79. 25 
18, 48 
81. 79 
19. 20 
79. .03 
18. .66 
82. ,25 
16. 16 
73, .20 
23. > oo 
78 .79 
19 .81 
83 .55 
15 .56 
79 .75 
17 .24 
71 .33 
17.14 
1.96 
0.56 
0.23 
2.14 
2 . 0 6  
0.50 
0 . 2 0  
VI-105 Orient students to the FFA 
Organ!zation. 
Supervise students in obtaining 
FFA degrees , awards, and 
scholarships. 
VI-114 
VI-117 
Assist members with the finan­
cial management of a local FFA 
chapter. 
Supervise the formal election 
and initiation activities of a 
local FFA chapter. 
Vi-120 Prepare students for leadership 
roles in the FFA. 
Vl-123 Assist students in participat­
ing in district, area, state, 
regional, and national FFA 
activities. 
vi-126 Assist in the development or 
revision of a constitution and 
bylaws for the local FFA 
chapter. 
VI-131 Assist students in participat­ing in shows and fairs. 
VI-132 Prepare teams for leadership 
and judging contests. 
Evaluate a local FFA chapter. 
SOB program 
** 
5.05 VI-137 Guide students in selecting an 
SOE program that is related to 
their occupational objective. 
95 
Groupa 
3 4 5^ 6b 7b gb 
X  X  X  X  X  X  
n s n s n s n s n s n s 
A 80.50 3 80.00 26 87.73 Q  82.89 25 89.44 12 90.58 
11.02 13.23 9.95 10.79 8.56 12.02 
0 
84.67 3 78.33 26 86.62 q 78.67 25 83.56 12 86.08 
6.06 10.41 10.95 13.55 14.11 11.49 
6 83.17 3  88.00 26 80.77 9 78.33 25 78.92 12 81.33 
6.18 9.85 13.15 14.14 13.64 15.51 
6 75.83 
11.58 
3 84.67 
12.66 
26 79.85 
19.50 
9 69.11 
21.35 
25 79.08 
17.75 
12 80.75 
19.43 
6  85.17 3 81.67 26 84.62 8 80.50 25 84.04 12 84.42 
6.49 7.64 11.06 13.80 12.77 15.11 
6 83.67 3  84.67 26 86.54 9 80.11 25 84.60 12 83.67 
12.75 12.66 11.93 14.88 13.19 15.45 
A 68.17 3 55.00 26 67.54 Q 54.89 25 67.60 12 70.00 
11.05 à2 .72 22.40 29.73 24.50 17.19 
6 76.83 
11.05 3 
71.67 
10.41 
26 82.23 
11.99 
9 81.33 
15-03 25 
76.32 
19.40 
12 76.00 
18.31 
6 77.83 3 71.67 26 84.35 g 82.11 25 82.08 12 82.00 7.76 10.41 12.50 13.88 12.45 14.89 
69.17 3 78.33 26 76.69 63.22 25 75.96 12 83.92 5 19.85 12.58 16.19 
y 
30.51 20,97 9.04 
S 88.60 3 94.33 26 
83.77 q 86.11 25 85.08 12 89.33 
12.52 8.08 13.13 8.94 14.96 12.98 
Table 12. (Continued) 
Groupa 
1 2 
Item 
X  X  number 
n s n s t-value ic_2d Experience 
82.79 yg 67.19 5.85** vi-140 Assist students in expanding 
their SOE programs. 
97  85.15 71.30 ^ 32** VI-143 Assist students in keeping and 
- ^   ^ r. .^ . using SOE program records. 
gy 89.99 -75 75.10 g 06** Vi-146 Conduct supervision visits to 
student's SOE program. 
 
13. 73 
 
16. 16 
 
11. 77 
72. 02 
21. 08 
78. 72 
18. 43 
73. ,81 
19. 43 
78. 05 
15. 52 
79. 99 
15. 52 
74. 28 
19, .44 
79 .60 
16 .11 
58 .40 
23 .81 
59 .97 
24 .02 
21 .37 
 
18 34
 
20 .38 
71 .58 
21 .73 
73 .95 
19 .95 
70 .49 
g^ QQ Q Vi-149 Hold meetings with parents to 
' discuss the student's SOE 
program. 
97  gQ ^ VI-152 develop an SOE agreement between 
' student, parent, school, and 
the cooperating employer. 
97 g^ ^ 02 VI-155 Assist cooperating employers in 
24.15 verifying the legality of 
employing a student. 
Student guidance 
75.65 09^ \Tx-6.1 Guide students in making tenta­
tive career or occupational 
goals. 
97 gQ 81.31 0.58 VI-107 Present information to students 
on occupational opportunities. 
97  80 3.11** vi-109 Conduct student-teacher 
-i^ conferences. 
Confer v.'ith the students and 
their parents regarding stu­
dents' educational develooment. 
±o. / 0 
 
14 .64 
82 .79 
16.31 
81 . 81 
16 -19 
65 .43 
24 .26 
68 ,33 
22 .47 
97 80 0.91 VI-112 
96  QQ 1 .93  ^ Interpret occupational tests 
and inventories to students. 
^ Establish communication patterns 
96 80 2.37 VI-118 for exchanging information and 
for cooperating with the 
guidance staff. 
Groupé 
3 4 6^ 7b 8b 
X  X  X  X  X  X  
n  s n s n s n s n s n S 
6 86.50 3.94 3 
91.33 
10.02 
26 83.54 
12.76 
9 80.44 
18.15 25 
82.92 
14.32 
12 83.25 
24.16 
6 91.17 
3.76 
3 94.67 
4.51 26 
84.58 
19.36 
9 85.56 
14.60 25 
88.52 
10.03 
12 89.08 
13.99 
6 96.00 3.69 3 
88.00 
15.72 26 
87.42 
15.15 9 
93.22 
4.74 
25 90.60 
12.03 
12 95.58 
4.27 
6 87.50 9.87 3 
84.67 
21.46 
26 73.73 
14.69 9 
80.67 
8.31 
25 77.16 
19.08 
12 86.58 
14.56 
6 80.33 
14.10 3 
83.33 
20.21 
26 77.96 
17.31 
9 77.67 
20.10 25 
83.44 
17.89 12 
91.42 
8.63 
6 68.17 
13.42 
3 78.33 
10.41 
26 69.65 
21.96 
9 66.33 
23.45 
25 77.72 
19.54 
12 74.58 
25.71 
6 75.33 
17.11 3 
81.67 
13.33 
26 75.08 
16.35 
9 66.33 
24.39 25 
78.56 
13 26 
12 73.75 
23.75 
6 79.17 
15.94 
3 85.00 
5.00 
26 78.92 
15.05 
9 81.33 
9.41 25 
77.32 
19.86 
12 79.33 
16.66 
6 80.67 
19.15 3 
91.33 
10.02 
26 75.38 
19.94 9 
62.67 
28.84 25 
78.12 
12.09 
12 77.33 
19.21 
6 82.33 12.83 3 
93.33 
2.89 26 
79.31 
12.78 3 
58.44 
23.54 25 
76.92 
14.94 
12 81.58 
13.25 
6 52.33 
17.96 3 
63.33 
18.93 
25 63.80 
24.29 
9 40.00 
29.47 
25 62.40 
19.69 
12 52.08 
22.31 
6 69.00 
10.39 3 
73.33 
11.55 25 
57.16 
25.32 
9 61.33 
24.79 
25 63.24 
17.23 
12 63.33 
20.60 
Table 12. (Continued) 
Groupe 
_ _ Item 
X X number 
n s n s t-vaiue 1^-2^ 
97 
97 
97 
97 
97 
97 
97 
73.57 
19.06 
80 77.44 
19.87 
77.54 
17.58 
80 71.31 
23.98 
48.06 
27.41 80 
55.29 
24.82 
75.15 
19.91 
81 73.20 
21.44 
70.36 
22.84 
81 75.72 
19.58 
69.49 80 11. 38 
21.62 21.84 
74.03 
22.07 
80 76.39 
21.21 
71.84 
21.39 
79 75.32 
19.95 
70.37 
21.51 
80 75.10 
19.35 
1.32 
1.99 
1.82 
0.63 
U. D / 
0.72 
1.11 
1.52 
VI-121 
VI-124 
VI-127 
Work with other teachers to 
help students with individual 
concerns. 
Present information to students 
on advanced educational oppor­
tunities available to them. 
Assist students with their 
problems by working coopera­
tively with outside agencies 
such as health and welfare 
services. 
VI-158 Determine student's background 
and environment. 
Develop individual student files 
documenting career or occupa­
tional objectives, FFA activi­
ties, and the SOE program. 
Adult programs 
vi-izy 
imunity needs for 
an adult program. 
VI-133 Use an advisory committee to 
plan adult programs. 
Incorporate adult programs into 
VI-136 the total program of vocational 
agriculture. 
VI-138 Evaluate the effectiveness of 
an adult program. 
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Groupa 
5b  6b  7b  8b  
X X  X  X  X  X  
s n s n  s n s  n s  n  s  
76.83 
7.08 
3 80.00 
5.00 26 
78.27 
17.50 
9 62.33 
23.30 
25 70.28 
19.60 
12 77.67 
14.72 
75.00 
13.42 
3 71.67 
27.54 
26 79.77 
12.91 
9 70.67 
14.15 25 
81.28 
12.73 
12 80.67 
16.56 
43.83 
13.42 
3 61.67 
20.21 
26 53.92 
26.56 
9 49.00 
28.81 25 
54.24 
22.25 12 
33.75 
26.64 
72.67 
16.27 3 
61.67 
36.86 26 
77.19 
15.34 
9 71.56 
22.59 25 
73.88 
19.36 12 
69.92 
28.27 
63.17 
26.54 3 
81.67 
12.58 26 
67.92 
21.49 
9 75.33 
12.06 
25 78.88 
15.51 
12 64.83 
32.42 
69.67 86.67 oc 73.54 0  63.44 9 q 76.04 1 0 76.67 
19.82 10.41 21.09 34.50 15.39 20.49 
71.17 
22.14 
3 89.67 
9.50 
26 75.04 
16.25 
9 72.89 
26.67 
25 84.68 
9.97 
12 89.25 
9.19 
76.50 
14.68 3 
81.67 
18.93 
26 73.31 
17.90 9 
61.67 
28.06 25 
76.72 
14.93 12 
82.2 5 
16.16 
69.00 
23.83 
3 80.00 
10.00 26 
74.27 
18.78 
9 58.11 
31.18 
25 76.68 
13.74 
12 83.75 
8.29 
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Experiences involving program planning 
First-year teachers and teachers with one to five years of service 
rated knowledge concerning the effect of national and international 
trends on local agricultural conditions and programs (VI-13) less than 
50. Teacher educators and DPI consultants placed mean ratings of 53.3 
and 51.6, respectively, on this experience. These means are interesting 
in light of the fact that national and international trends do affect 
local agricultural conditions and programs regarding commodity marketing 
opportunities, changes in technology and employment opportunities. 
The remaining experiences in this subcategory were rated above 50 by 
groups 1 through 5. 
Three experiences received mean ratings by teachers with one to five 
years of service and school administrators that were significantly differ­
ent at the .01 level. The first experience concerned knowledge about the 
effect of national and international trends on local agriculture programs 
(VI-13). Administrators placed much stronger emphasis on this experience 
than teachers. Collecting occupational data from employers to identify 
vocational agriculture needs (VI-17) was also rated more important by 
administrators. Although the difference in means was significant at the 
.01 level for developing a set of goals and objectives for an agriculture 
program (VI-21), both administrators and teachers with one to five years 
of service rated this experience high in importance with means of 91.4 
and 86.1, respectively. 
Experiences involving planning of instruction 
The 12 experiences in this subcategory were rated above 50 by 
groups 1 through 5. Teacher educators and DPI consultants consistently 
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rated these experiences above 70 with teacher educators rating six 
experiences 90 and above. 
Nine of the 12 experiences were rated significantly different at 
the .01 level by teachers with one to five years of service and school 
administrators. Teachers rated four experiences concerning the collec­
tion of student occupational data (VI-27), writing student performance 
objectives (VI-29), group and individual learning experiences based on 
individual differences of students (VI-43) , and developing teacher made 
instructional materials (Vl-53) below 70. Administrators rated these 
same four experiences above 75. School administrators rated four of the 
nine experiences regarding student needs and interests (VI-25), develop­
ing a lesson plan and outline for a unit of instruction (VI-37,38) and 
selecting teaching techniques for a lesson (VI-39) above 90. 
One experience concerning the correlation of unit instructional 
content with supervised occupational experience (VI-34) received mean 
ratings that were significantly different at the .05 level. Adminis­
trators placed more importance on this experience than teachers with 
one to five years of service. 
Experiences involving instruction 
participation in team teaching (VI-71) was rated less than 50 by 
first-year teachers and 51.5 by teachers with one to five years of 
service. Teacher educators gave this experience the highest mean rating 
(57.1) of groups 1 through 5. Other experiences listed in this sub­
category were rated above 50 by groups 1 through 5. 
Nine experiences (VI-59,52,68,80,86,91,93 ,95,97) were rated above 
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80 by teacher educators and DPI consultants while administrators rated 
seven experiences CVI-62,68,74,91,S3,95,97) above 80. It was interest­
ing to note that DPI consultants rated the presentation of information 
through various teaching methods (VI-74) much lower (70.0) than 
teachers with one to five years of service (85.4), administrators 
(85.4) and teacher educators (93.5). 
Teachers with one to five years of service and school administrators 
rated six experiences significantly different at the .01 level. Teachers 
with one to five years of service placed more importance on directing a 
student laboratory activity (VI-59) and utilizing a resource person to 
present information (VI-86) than administrators. School administrators 
placed more importance on directing individualized instruction (VI-68), 
providing special instruction for accelerated and slow learners 
(VI-77,89), and implementing student check-out procedures for tools 
and other laboratory equipment (VI-95). 
Experiences involving evaluation of instruction 
Both experiences listed in this subcategory were rated above 50 
by groups 1 through 5. Developing a system of grading for agriculture 
that is consistent with school policy (Vl-99) was rated above 80 
by each of the 5 groups except first-year teachers who rated it 79.1. 
Determining student grades (VI-102) was rated above 87 by first-year 
teachers and teachers with one to five years of experience. Adminis­
trators , teacher educators and DPI consultants rated this experience 
above 90. 
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There was no significant difference between the mean ratings of 
teachers with one to five years of service and administrators for either 
e3ç>erience in this subcategory. 
Experiences involving the FFA 
All 13 experiences listed in this subcategory were rated above 50 
with 12 of these receiving ratings above 70 by groups 1 through 5. 
Assisting in the development or revision of the constitution and bylaws 
for a local FFA Chapter (VI-126) received the lowest ratings of any 
experience in this subcategory by groups 1 through 5. DPI consultants 
rated this experience 55.0 while the other 4 groups rated it between 
67.0 and 73.2. 
Teachers with one to five years of service and administrators rated 
four experiences in this subcategory significantly different at the .05 
level. Orienting students to the FFA Organization (VI-105), supervising 
students in obtaining FFA degrees, awards, and scholarships (VI-111), 
preparation of students for leadership roles in the FFA (VI-120) and 
assisting students who wish to participate in district, state, and 
national FFA activities (VI-123) were rated higher by teachers with one 
to five years of service than by administrators. The four experiences 
were also rated above 79 by both groups (1,2), thus indicating con­
siderable importance to preservics teacher preparation= 
Experiences involving SOE 
The seven experiences dealing with supervised occupational experi­
ence (SOE) were rated above 50 by groups 1 through 5. Teacher educators 
and DPI consultants rated all except experience (Vl-155) higher than did 
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first-year teachers and teachers with one to five years of service. 
School administrators gave the lowest ratings except for experience 
VI-155. Assisting cooperating employers in verifying the legality of 
employing a student iVI-155) received the lowest rating fron teacher 
educators (68.1). 
Teachers with one to five years of service and administrators rated 
four experiences significantly different at the .01 level. In each case 
teachers sharply disagreed with administrators and placed more importance 
on each experience. The four experiences concerned the guidance of 
students in selecting an SOE program that is related to their occupa­
tional objective (VI-137), assisting students in expanding their SOE 
programs CVI-140], assisting students in keeping and using SOE program 
records (VI-143i and conducting supervision visits to student SOE pro­
grams (VI-1461. Although the lowest rating given by school adminis­
trators to these four preservice experiences was 57, there appears to 
exist a lack of understanding by administrators regarding the importance 
of certain SOE activities. 
Experiences involving student guidance 
Assisting students with their problems by working cooperatively with 
outside agencies such as health and welfare services (VI-127) was rated 
less than 50 by all teachers with one to five years of service and 
teacher educators. The 10 remaining experiences listed in this sub­
category were rated above 50 by groups 1 through 5. 
Mean ratings of teachers with one to five years of service and 
administrators were significantly different at the .01 level for 
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conducting student-teacher conferences (VI-109). Administrators placed 
more importance on these conferences than teachers with one to five years 
of service. 
Two experiences received mean ratings significantly different at 
the .05 level from teachers with one to five years of service and 
administrators. Administrators placed more importance on establishing 
communication for exchanging information and for cooperating with the 
guidance staff (Vl-118) than teachers. Teachers placed more importance 
on presenting information to students on advanced educational opportuni­
ties available (VI-124) than school administrators. 
Experiences involving adult programs 
The four experiences listed in this subcategory were rated above 50 
by groups 1-5. DPI consultants consistently placed more emphasis on 
adult program experiences than did the other four groups. 
There were no significant differences in the mean ratings of 
teachers with one to five years of service and administrators-
A priori contrasts 
Table 13 summarizes the data on 20 preservice experiences where a 
significant difference existed between group means for one or more of 
the a priori contrasts made in the category Instructional Programs 
(Secondary and Adult). 
Cooperating teachers (91.7) felt stronger about the irtç)ortance of 
developing a set of goals and objectives for an agriculture program 
(VI-21) than first-year teachers (82.8). 
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Table 13. Significant (P<.05) t-values and t-probabilities for a priori 
contrasts between selected groups for experiences in the 
Instructional Programs (Secondary and Adult) category 
Contrast 
1 2 3 4 
Item 
no. 
t-value 
Experience t-prob. 
t-value 
t-prob. 
t-value 
t-prob. 
t-value 
t-prob. 
VI-21 Develop a set of goals and 
objectives for a vocational 
agriculture program. 
2.14 
.036 
VI-34 Correlate unit instructional 
content with, supervised occu­
pational experience. 
2.24 
.029 
2.39 
.020 
VI-42 Select tools and/or equipment 
for a lesson. 
1.98 
.051 
VI-56 Select textbook, reference, 1.96 
and other instructional .054 
materials. 
2.68 
.009 
3.05 
.003 
VI-62 Direct student activities on 
field trips. 
2.27 
.027 
<
 
H
 
1
 
Provide special instruction 
for accelerated learners. 
2.85 
.006 
VI-83 
VI-SS 
Employ reinforcement techniques. 
Usa a resource person to pre­
sent information. 
3.55 
.001 
2.00 
.049 
3.64 
.001 
VI-91 Uphold acceptable standards of 
student behavior in the voca­
tional agriculture program. 
2.10 
.039 
VI-9 5 Implement student check-out 
procedures for tools, supplies, 
and equipment used in the 
laboratory. 
2.86 
.006 
VI-9 7 Direct students in a system for 
cleaning and maintaining the 
laboratory. 
2.21 
.031 
VI-112 Confer with the students and 3.54 
their parents regarding stu- .001 
dents' educational development. 
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Table 13. CContinued) 
Contrast 
1 2 3 4 
Item t-value t-value t-value t-value 
no. Experience t-prob. t-prob. t-prob. t-prob. 
VI-115 Interpret occupational tests 2.65 
and inventories to students. .010 
VI-121 Work with other teachers to 2.21 
help students with individual .030 
concerns. 
VI-127 Assist students with their 
problems by working coopera­
tively with outside agencies 
such as health and welfare 
services. 
VI-133 Use an advisory committee to 
plan adult programs. 
VI-138 Evaluate the effectiveness of 2.33 
an adult program. .023 
VI-146 Conduct supervision visits to 
student's SOE program. 
VI-149 Hold meetings with parents to 
discuss the student's SOE 
program. 
VI-152 Develop an SOE agreement 
between student, parent, 
school, and the cooperating 
employer. 
Contrast Coefficient Matrix 
GrouD 
Contrast 
1 
2 
3 
4 
1 -1 
1 0 
1 0 
0 0 
0 0 
-1 0 
0 -1 
1 -1 
2.27 
.026 
2.27 
.026 
2.69 
.009 
2.30 
.025 
1.97 
.053 
2.33 
.023 
2.29 
.025 
Groups 
5. First-year teachers 
6. ECP teachers 
7. Beginning teachers 
8. Cooperating teachers 
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Cooperating teachers (91.7) placed more importance on correlating 
unit instructional content with supervised occupational experiences 
(VI-34) than first-year teachers (83.2) and beginning teachers (82.5). 
First-year teachers (70.2) placed less emphasis on the selection 
of tools and equipment for a lesson (Vl-42) than cooperating teachers 
(83.3). First-year teachers (67.0) also strongly disagreed with ECP 
teachers (80.1), beginning teachers (79.9), and cooperating teachers 
(85.0) about the importance of selecting textbook, reference, and other 
instructional materials (VI-56). 
Cooperating teachers (90.6) placed more importance on directing 
student activities during field trips (VI-52) than first-year teachers 
(79.5) . 
Beginning teachers (74.0) felt much stronger about the inçjortance 
of providing special instruction for accelerated learners (VI-77) than 
first-year teachers (55.2). 
Both first-year teachers (81.2) and beginning teachers (81.9) were 
much stronger in their opinion about the importance of employing 
reinforcement techniques (VI-83) than cooperating teachers (60.0). 
Cooperating teachers (58.0) placed less emphasis on the use of a 
resource person to present information (VI-86) than first-year teachers 
(80.3). 
In this case, first-year teachers (83.0) did not place as much 
importance on upholding acceptable standards of student behavior (VI-91) 
as cooperating teachers (91.9). 
Cooperating teachers (85.0) disagreed with first-year teachers 
(64.5) on the importance of implementing student check-out procedures 
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for equipment in the laboratory (VI-95). Cooperating teachers (87.8) 
also placed more importance on directing students in a system for clean­
ing and maintaining the laboratory (VI-97) than first-year teachers 
(75.0). 
It is interesting to note that in eight contrasts where significant 
mean differences occurred, first-year teachers placed less importance on 
experiences involving program planning, planning for instruction, and 
instruction than did cooperating teachers. Two experiences (VI-83,86) 
found first-year teachers placing more emphasis on their importance than 
cooperating teachers. These results should be kept in mind when review­
ing the data below for preservice experiences VI-127,133,145 and 152. 
ECP teachers (58.4) placed less emphasis on importance of conferring 
with students and parents regarding the students' educational development 
(VI-112) than first-year teachers (79.3). Interpretation of occupational 
tests and inventories to students CVI-115) found first-year teachers 
(63.8) in sharp disagreement with ECP teachers (40.0). First-year 
teachers (78.2) placed rr.ors importance on work with other teachers to 
help students with individual concerns (VI-121) than ECP teachers (52.3). 
As indicated in the above three contrasts, ECP teachers placed less 
emphasis than first-year teachers on the importance of student guidance. 
This difference may be due to the influence of course work on student 
counseling within the regular teacher preparation program. 
Both first-year teachers (53.9) and beginning teachers (54.2) 
sharply disagreed with cooperating teachers (33.7) about the importance 
of assisting students with their problems by working cooperatively with 
outside agencies such as health and welfare services (VI-127). 
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First-year teachers (75.0) placed less importance on using an 
advisory committee to plan adult programs (VI-133) than beginning 
teachers (84.6) and cooperating teachers (89.2). ECP teachers (58.1) 
disagreed with first-year teachers (74.2) about the importance of 
evaluating the effectiveness of an adult program CVI-138). 
First-year teachers (87.4) were not as enthusiastic as cooperating 
teachers (95.5) concerning the importance of conducting supervision 
visits to student's SOE program CVl-149). And finally, first-year 
teachers (77.9) were less emphatic about the importance of developing 
an SOE agreement between student, parent, school, and the cooperating 
employer CVI-152) than cooperating teachers (91.4). 
Parents and Parent Organizations 
The mean ratings of importance by the 8 groups for experiences in 
the category Parents and Parent Organizations are listed in Table 14. 
Also included in Table 14 are the independent t-values for the difference 
between the mean rating of importance by teachers with one to five years 
of service and school administrators for each experience. 
Of the three experiences listed in this category and rated by groups 
1 through 5, none received a mean rating less than 50. 
Planning an "Open House" or "Back to School Night" to acquaint 
parents with the agriculture program (VII-14) received mean ratings by 
teachers with one to five years of service and administrators that were 
significantly different at the .05 level. Administrators placed more 
importance on this experience than teachers. 
Table 14. Number of responses, means, and standard deviations for all 
groups and independent t-test for two selected groups for 
experiences in the Parents and Parent Organizations category 
Groupé 
n 
X X number 
s n s t-value 1^-2^ Experience 
63.55 70.57 2.06* v t t - 1 4 1  an "Open House" or "Back 
25.83 17.65 to School Night" to acquaint 
parents with the agriculture 
program. 
Q 7  73.12 QQ 74.80 V T T - 1 4 4  Use parents as resource people 
19.79 18.70 ' in the instructional program. 
on 80.92 p 82.27 « c-, tj-t-t -i a i  Invite parents to FFA activi-
18.79 ^ 15.70 ties. 
^Groups were: 1. Agriculture Teachers with one through five years 
of service; 2. School Administrators; 3. Teacher Educators; 4. DPI 
Consultants; 5. First-year Teachers; 6. ECP Teachers; 7. Beginning 
Teachers; and 8. Cooperating Teachers. 
^Group 5 is included in the discussion of this table and in the dis­
cussion which appears under the a priori contrasts. Discussion of groups 
5, 7, and 8 appear under the a priori contrasts only. 
'^Professional activity category. 
'^Random placement on instrument. 
^Significant at the .05 level. 
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Groupé 
3 4 5b 6b -p 8^ 
XX X X 21 X 
n s n s n  s n s  n s  n s  
77.00 
12.17 
65.00 
13.23 
26 58.69 
26.29 
60.44 
27.26 
25 68.16 
21.68 
12 73.00 
21 .80  
69.00 
14.00 
75.00 
18.03 
26 71.08 
18.03 
75.78 
12.47 
25 66.52 
21.87 
12 81.08 
16.88 
81.17 
10.69 
76.67 
12.58 
26 77.62 
21.07 
85.44 
10.88 
25 81.04 
15.50 
12 77.83 
21.17 
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A priori contrasts 
Table 15 summarizes the data on one preservice experience in this 
category where a significant difference existed between group means for 
one or more of the a priori contrasts. 
Table 15. Significant (P<.05) t-values and t-probabilities for a priori 
contrasts between selected groups for experiences in the 
Parents and Parent Organizations category 
Contrast 
1 2 3 4 
Item t-value t-value t-value t-value 
no. Experience t-prob. t-prob. t-prob. t-prob. 
Vll-144 Use parents as resource 
people in the instructional 
program. 
2.21 
.031 
Contrast Coefficient Matrix 
Group 
Contrast 
1 
2 
3 
4 
1 
1 
6 
-1 
0 
1_ 
0 
-1 
8 
0 
0 
_ T _  
-1 
Groups 
5. First-year teachers 
6. ECP teachers 
7. Beginning teachers 
8. Cooperating teachers 
Beginning teachers (66.52) strongly disagreed with cooperating 
teachers (81.0) about the importance of using parents as resource people 
in the instructional program (VII-144). It appears that cooperating 
teachers did not communicate the importance of parent involvement in the 
instructional program to the beginning teachers during their student 
teaching assignment. 
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Long and Short Range Planning 
The mean ratings of importance by the 8 groups for experiences in 
the category Long and Short Range Planning are summarized in Table 16. 
Also included in Table 16 are the independent t-values for the differ­
ence between the mean rating of importance by teachers with one to five 
years of service and school administrators for each experience. 
Of the four experiences listed in this category and rated by groups 
1 through 5, one experience received a mean importance rating of less 
than 50 by teachers with one to five years of service, one was rated 
less than 50 by teacher educators and one experience was rated below 50 
by DPI consul taints. 
Two of the four experiences produced a t-value significant at the 
.05 level of which one was significant at the .01 level. These experi­
ences will be identified and discussed in the subcategories that follow. 
Experiences involving short and long range plans 
Both experiences listed in this subcategory received mean importance 
ratings greater than 50 by groups 1 through 5. 
Preparing long range plans for agriculture departments (VlII-153) 
was rated significantly different by teachers with one to five years of 
service and administrators at the .01 level. Administrators felt this 
experience was more inç»rtant than teachers did. Administrators and 
teachers also disagreed about the importance of preparing a short range 
plan for an agriculture department (VIII-150). Teachers with one to 
five years of service rated this experience significantly lower at the 
.05 level than school administrators. 
Table 15. Number of responses, means, and standard deviations for all 
groups and independent t-test for two selected groups for 
experiences in the Long and Short Range Planning category 
Groupé 
_ _ Item 
X X number 
s n s t-value lc-2^ Experience 
Short and long range plans 
73.07 79.31 * Vlll-150 ^^^pare a short range plan 
21.55 19.64 ' for an agriculture depart­
ment. 
97 70.59 80.31 3.01** VTTT- 1 P r e p a r e  a  l o n g  r a n g e  p l a n  f o r  
23.54 18.65 an agriculture department. 
Internal and external 
evaluation 
97 63.08 68.01 1.32 Vlll-156 "^^^ain follow-up data from 
24.69 24.86 employers and graduates of 
the vocational agriculture 
department. 
95 46.08 51.61 ±,^2 Vlll-159 example accreditation 
28.67 26.00 reports. 
^Groups v.'ere: 1. Agriculture Teachers with one through five years 
of service; 2. School Administrators; 3. Teacher Educators; 4. DPI 
Consultants; 5. First-year Teachers; 6. ECP Teachers; 7. Beginning 
Teachers; and 8. Cooperating Teachers. 
^Group 5 is included in the discussion of this table and in the dis­
cussion which appears under the a priori contrasts. Discussion of grovç>s 
6, 7, and 8 appear under the a priori contrasts only. 
^Professional activity category. 
^Random placement on instrument. 
*Significant at the .05 level. 
"*Significant at the .01 level. 
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Groupa 
3 4 5b ~ 6^ ~ 7b "" 8b 
X X  X  X  X  X  
n s n s n  s n s n  s n  s  
81.00 
4.00 
79.67 
19.50 
26 70.88 
24.04 
83.78 
8.86 
25 76.16 
14.09 
76.17 
25.17 
66.50 
14.88 
73.00 
22.52 
26 70.00 
19.71 
69.44 
26.96 
25 72.32 
17.66 12 
84.42 
12.11 
61.17 
16.50 
76.67 
16.07 
26 65.27 
2 2 . 0 8  
59.22 
25.92 
25 62.08 
20.72 
12 57.83 
27.47 
30.83 
16.56 
46.67 
35.12 
24 50.38 
29.18 
44.44 
35.42 
25 51.16 
21.03 
12 27.58 
23.97 
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Experiences involving internal and external evaluation 
The process of reviewing example accreditation reports (VIII-159) 
was rated less than 50 by teachers with one to five years of experi­
ence, teacher educators and DPI consultants. The rating of 30.8 by 
teacher educators was sharply lower than that of teachers and DPI 
consultants. 
Teachers with one to five years of service and school adminis­
trators did not differ significantly in their mean rating of the two 
experiences listed in this subcategory. 
A priori contrasts 
Table 17 summarizes the data on two preservice experiences in 
this category where a significant difference existed between group 
means for one or more of the a priori contrasts. 
There was a significant difference between first-year teachers 
(70.0) and cooperating teachers (84.4) on the importance of preparing 
a long range plan for an agriculture department. 
Both first-year teachers (50.3) and beginning teachers (51.1) 
disagreed strongly with cooperating teachers (27.5) about the 
importance of reviewing example accreditation reports (VIII-159). 
The rating of importance by first-year teachers and beginning teachers 
is very interesting in light of the rating given by teacher educators 
(30.8) and cooperating teachers (27.5). Apparently opinions concern­
ing the importance of reviewing accreditation reports are developed 
outside of the teacher education program. 
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Table 17. Significant (P<.05) t-values and t-probabilities for a priori 
contrasts between selected groups for experiences in the Long 
and Short Range Planning category 
Contrast 
1 2 3 4 
Item t-value t-value t-value t-value 
no. Experience t-prdb. t-prdb. t-prob. t-prob. 
VIII-153 Prepare a long range plan 
for an agriculture depart­
ment . 
2.17 
.033 
VIII-159 Review example accredita­
tion reoorts. 
2.43 
.018 
2.53 
.014 
Contrast Coefficient Matrix 
Group 
£ 
-1 
1_ 
0 
8 
0 
Groups 
5. First-year teachers 
6. ECP teachers 
7. Beginning teachers 
8. Cooperating teachers 
Contrast 
3 
4 
1 
1 
0 
0 
0 
0 
-1 
0 
1 
0 
-1 
-1 
Professional Responsibilities 
The mean ratings of importance by the 8 groups for experiences in 
the category Professional Responsibilities are listed in Table 18. Also 
included in Table 18 are the independent t-values for the difference 
between the msan rating of importance by teachers with one to five years 
of service and school administrators for each experience. 
Of the nine experiences listed in this category, one experience was 
rated less than 50 by school administrators and one was rated less than 
50 by DPI consultants. 
Table 18. Number of responses, means, and standard deviations for all 
groups and independent t-test for two selected groups for 
experiences in the Professional Responsibilities category 
Groupé 
1 2 
Item 
X X number 
n s n s t-value ic-2d Experience 
Teacher organizations 
gy 69.86 QQ 74.76 1.27 IX-54 Become a member of professional 
27.72 22.88 organizations for vocational 
agriculture teachers. 
9 7  64.53 QQ 67.13 ^ IX-57 Become familiar with profes-
24.06 23.48 ' sional organizations available 
to vocational agriculture 
teachers. 
97 56.23 gQ 40.21 ^ 4 4 * *  ix-60 Determine how local teacher 
23.68 24.13 ' organizations influence and 
determine school policy and 
salaries. 
Educational and professional 
development 
97 79.52 gQ 75.88 ^ 22 IX-51 Attend sub-district, district, 
19.54 19.86 and state professional con­
ferences . 
^Groups were : 1. Agriculture Teachers with one through five years 
of service; 2. School Administrators; 3. Teacher Educators; 4. DPI 
Consultants; 5. First-year Teachers; 6. ECP Teachers; 7. Beginning 
Teachers; and 8. Cooperating Teachers. 
^Group 5 is included in the discussion of this table and in the dis­
cussion 'A'hich appears under the a priori contrasts. Discussion of groups 
6, 7, and 8 appear under the a priori contrasts only. 
^Professional activity category. 
^Random placement on instrument. 
* * 
Significant at the .01 level. 
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Groupé 
3 4 5b 6^ 7b ^ 
X x. 21 21 21 21 
n s n s n  s n s n  s n  s  
83.50 
13.77 
89.33 
4.04 
26 61.12 
27.80 
41.11 
27.57 
25 72.60 
25.28 
12 93.42 
8.03 
82.67 
8.98 
83.33 
7.64 
26 57.96 
2 6 . 2 2  
46.33 
34.62 
25 69.92 
19.52 
12 
79.50 
17.92 
g 58.83 3 51.67 ^6 53.65 g 61.56 ^ 63.08 59.83 
18.12 22.55 25.87 27.33 23.68 25.08 
84.50 
13.02 
86.67 
7.64 
26 77.42 
16.32 
72.44 
23.21 
25 83.36 
15.52 
12 90.25 
7.30 
Table 18. (Continued) 
Groupa 
_ _ Item 
X X number 
n s n s t-value 1^-2-
97 80 2 70** IX-63 Develop a personal profession-
' al philosophy consistent with 
the goals of vocational agri­
culture education. 
97 GO'UU 80 1.14 IX-66 
71 .31 
22 .79 
86 .00 
14 .43 
55 .72 
25 .14 
65 .46 
22 .56 
82 .84 
13 .62 
80. 44 
21. 93 
88. 63 
16. 19 
67. 89 
24. 34 
75. 51 
18. 53 
81. 61 
16. 01 
Maintain the ethical standards 
of a professional educator. 
QQ 3 25** lx-69 Identify current trends of the 
teaching profession. 
m , i n * *  Serve community needs by con-
_ -  — -  Ow _ -  _  -  J • ±)p lA— /Z .  _ _  _ 
tributing professional exper­
tise to community activities. 
QQ Q ix-75 Exchange observational visits, 
innovations, and ideas with 
others in the profession. 
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Groupa 
3 4 5^ 6b 7b 8b 
n 
X  
s n 
X  
s i i  
X  
S n 
X  
s 
X  
s 
X  
s 
5 75.40 
11.10 3 
86.67 
10.41 
26 66.23 
20.74 
9 69.89 
21.83 
25 76.68 
23.47 
12 85.75 
10.29 
6 91.33 
6.38 
3 91.33 
7.10 
2 6  
81.85 
12.78 
9 84.67 
10.03 
25 85.76 
18.72 
12 95.25 
5.93 
6 70.00 
17.61 3 
48.33 
23.63 
26 54.62 
24.08 
9 50.11 
28.63 
25 58.60 
19.07 
12 64.17 
17.94 
6 74.50 
16.66 
3 61.67 
23.09 
26 60.38 
24.47 
9 55.56 
29.29 
25 70.56 
15.15 
12 73.25 
26.08 
6 79.00 
13.04 
3 70.00 
10.00 
26 81.38 
12.23 
9 80.67 
12.66 
25 82.16 
14.85 
12 86.17 
11.95 
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Four of the nine experiences produced a t-value significant at the 
.01 level. These experiences will be identified and discussed in the 
subcategories that follow. 
Experiences involving professional teacher organizations 
Determine how local teacher organizations influence and determine 
a school policy and salaries (IX-50) was rated less than 50 by school 
administrators. None of the remaining four groups (2,3,4,5) rated this 
experience above 59. 
The ratings of school administrators and teachers with one to five 
years of service on how local teacher organizations influence school 
policy and salaries ClX-60) were significantly different at the .01 
level. 
Experiences involving educational and professional development 
DPI consultants rated the identification of current trends within 
the teaching profession (IX-69) less than 50. This experience received 
the lowest mean rating of all experiences listed in this subcategory by 
groups 1 through 5. 
Three experiences received mean ratings by teachers with one to five 
years of service and administrators that differed significantly at the 
.01 level. Those experiences concerned the development of a personal 
professional philosophy consistent with the goals of vocational agricul­
ture (IX-63), identification of current trends within the teaching 
profession (IX-69) and serving community needs by contributing pro­
fessional expertise to community activities (IX-72). In each case 
administrators placed more importance on these experiences than teachers. 
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A priori contrasts 
Table 19 summarizes the data on five preservice experiences in this 
category where a significant difference existed between group means for 
one or more of the a priori contrasts. 
Table 19. Significant (P<.05) t-values and t-probabilities for a priori 
contrasts between selected groups for experiences in the 
Professional Responsibilities category 
Contrast 
1 2 3 4 
Item 
no. Experience 
t-value 
t-prob. 
t-value 
t-prob. 
t-value 
t-prob. 
t-value 
t-prob. 
IX-54 Become a member of professional 
organizations for vocational 
agriculture teachers. 
2.10 
.040 
3.75 
.000 
2.40 
.019 
IX-57 Become familiar with profes­
sional organizations available 
to vocational agriculture 
teachers. 
2.56 
.013 
IX-51 Attend sub-district, district, 
and state professional con­
ferences . 
2.30 
.024 
IX-63 Develop a personal professional 
philosophy consistent v.'ith the 
goals of vocational agriculture 
education. 
2.71 
.008 
IX-66 Maintain the ethical standards 
of a professional educator. 
2.71 
.009 
contrast Coefficient Matrix Groups 
Group 5. First-year teachers 
5 
1 1 
6 
-1 
1_ 
0 
8 
0 
6. 
7. 
8. 
ECP teachers 
Beginning teachers 
Cooperating teachers 
2 1 0 -1 0 
3 1 0 0 -1 
4 0 0 1 -1 
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First-year teachers (61.1) sharply disagreed with ECP teachers 
(41.1) and cooperating teachers (93.4) concerning membership in 
vocational agriculture teacher organizations (IX-54). Although not 
significantly different, first-year teachers appear to have lost 
some of their enthusiasm for agriculture teacher organizations when 
compared to beginning teachers (72.6). The low ECP teacher rating 
may be a result of not being aware of the benefits provided by such 
organizations and limited contact with teacher organizations during 
the first year of teaching. Beginning teachers (72.6) and cooperating 
teachers (93.4) also disagreed about the importance of this experience. 
The enthusiasm of cooperating teachers for the agriculture teachers 
association did not carry over to their student teachers. 
First-year teachers (57,9) and cooperating teachers (79.5) did 
not agree about the importance of becoming familiar with agriculture 
teacher organizations (IX-57). Cooperating teachers (90.2) and first-
year teachers (77.4) also disagreed about the importance of attending 
professional conferences (lX-51). Cooperating teachers (85.7) again 
disagreed with first-year teachers (66.2) concerning the development 
of a personal professional philosophy (IX-63). And finally, first-
year teachers (81.8) were less enthusiastic about maintaining ethical 
professional standards (IX-66) than were cooperating teachers 
(95.2) . 
Cooperating teachers placed more importance on all experiences 
listed in this category where a priori contrasts between group means 
were significantly different. 
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Community-School Relations 
The mean ratings of importance by the 8 groups for experiences in 
the category Community-School Relations are listed in Table 20. Also 
included in Table 20 are the independent t-values for the difference 
between the mean rating of importance by teachers with one to five 
years of service and school administrators for each experience. 
Of the four experiences listed in this category and rated by groups 
1 through 5, none received a mean rating less than 50. Two of the four 
experiences produced a t-value significant at the .05 level. 
Experiences involving school-corrmunity relations 
All experiences listed in this subcategory received mean ratings of 
importance greater than 50 by groups 1 through 5. 
Giving presentations to school and community groups concerning the 
vocational agriculture program (X-84) was rated significantly different 
at the .01 level by teachers with one to five years of service and 
administrators. Administrators placed more importance on this experi­
ence. 
Use of community resources for adult and day program instruction 
{X-87) received mean ratings from teachers with one to five years of 
service and school administrators that were significantly different at 
the .01 level. Teachers placed niore importance on this experience. 
A priori contrasts 
Table 21 summarizes the data on the two preservice experiences in 
this category where a significant difference existed between group 
means for one or more of the a priori contrasts. 
Table 20. Number of responses, means, and standard deviations for all 
groups and independent t-test for two selected groups for 
experiences in the Community-School Relations category 
Groupé 
12 
00 (
N 
65 
CO 
24 .05 
66 .95 
22 .49 
84 
CO 
12 .97 
Item 
X X number 
n s n s t-va lue lC-2^ Experience 
Community-school relations 
9 7  84.54 QQ 85.79 q  gg x-78 Locate and become acquainted 
with agricultural leaders in the 
community. 
80 69.49 2 06 X-81 Become acquainted with church 
and community service organiza­
tions . 
12 .69 
 
22 .07 
76 .52 
17 .49 
79 .48 
15 .12 
97 
^ n-,** „ Give presentations to school and y / ^^  81 ., _  ^^  o «Xfc A o4 ,, . _ 
community groups to provide 
information on a vocational 
agriculture program. 
9 7  81 2 54** x-87 Use community resources for 
adult and day class instruction. 
^Groups were: 1. Agriculture Teachers with one through five years 
of service; 2. School Administrators; 3. Teacher Educators; 4. DPI 
Consultants; 5. First-year Teachers: 6. ECP Teachers; 7. Beginning 
Teachers; and 8. Cooperating Teachers. 
^Group 5 is included in the discussion of this table and in the dis­
cussion which appears under the a priori contrasts. Discussion of groups 
6, 7, and 8 appear under the a priori contrasts only. 
^Professional activity category. 
^Random placement on instrument. 
**Significant at the .01 level. 
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3 4 5b 6b 7b 8b 
X X X X X X 
n s n s n s n s n s n s 
6 89.67 
4.08 3 
81.67 
7.64 
26 83.50 
12.94 9 
76.56 
22.57 
25 88.68 
9.77 
12 90.00 
12.40 
6 79.00 
10.39 
3 68.33 
14.43 
26 61.92 
25.96 
9 56.11 
32.02 
25 74.64 
21.59 
12 84.75 
13.53 
6 70.33 
16.81 
3 65.00 
10.00 
26 56.96 
23.30 
9 63.89 
25.10 
25 73.36 
16.85 
12 70.25 
22.97 
6 82.83 
13.93 
3 83.33 
2.89 
26 84.92 
9.94 
9 85.56 
9.94 
25 85.60 
12.06 
12 85.92 
16.52 
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Table 21. Significant (P<.05) t-values and t-probabilities for a priori 
contrasts between selected groups for experiences in the 
Community-School Relations category 
Contrast 
1 2 3 4 
Item 
no. Experience 
t-value 
t-prob. 
t-value 
t-prob. 
t-value 
t-prob. 
t-value 
t-prob. 
X-81 Become acquainted with church 2.76 
and community service organiza- .007 
tions. 
X-84 Give presentations to school and 2.73 
community groups to provide .008 
information on a vocational 
agriculture program. 
Contrast Coefficient Matrix 
Group 
1 
2 
Contrast 
1 
1 
1 
e_ 
-1 
0 
0 
]_ 
0 
-1 
0 
8 
0 
0 
-1 
Groups 
5. First-year teachers 
6. ECP teachers 
7. Beginning teachers 
8. Cooperating teachers 
4 0 0 1 -1 
First-year teachers (61.9) and cooperating teachers (84.7) strongly 
disagreed about the importance of becoming acquainted with church and 
community service organizations (X-81). First-year teachers (56.9) were 
less enthusiastic than beginning teachers (73.3) about the importance of 
giving presentations to school and community groups concerning informa­
tion on the agriculture program (X-84). 
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Analysis of the Effect of Four Independent Variables 
on Perceived Importance of Selected Experiences 
Four independent variables, (1) years of vocational agriculture 
teaching service, (2) student/teacher ratio, (3) years responsible for 
supervision of vocational agriculture programs, and (4) student enroll­
ment in school district, were identified for investigation in objectives 
three and four of this study. The SPSS (21) subprogram Regression was 
utilized to determine what effect these variables had on how teachers 
with one to five years of service and school administrators perceived the 
importance of selected preservice experiences. Table 22 summarizes the 
number of respondents, mean and standard deviation for each independent 
variable. Preservice experiences selected for each objective, results, 
and related discussion are presented in two sections which follow Table 
2 2 .  
Table 22. Means, standard deviations and number of responses for the 
independent variables years of vocational agriculture teaching 
service, student/teacher ratio, years responsible for super­
vision of vocational agriculture programs, and student enroll­
ment in school district CK-12) 
Independent Number of Standard 
variable responses Mean deviation 
Years of vocational 
agriculture teaching 
service 97 2.9072 1.7505 
Student/teacher ratio 97 14.3608 7.5183 
Years responsible for 
supervision of vocational 
agriculture programs 79 8.7342 6.9958 
Student enrollment in 
school district (K-12) 79 1055.9367 894.4910 
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Years of Vocational Agriculture Teaching Service 
and Student/Teacher Ratio 
Educators often discuss the effect of student/teacher ratio and 
teacher length cf service on educational programs. Vocational agricul­
ture teachers frequently comment that large class size tends to increase 
student discipline problems and reduce teacher effectiveness concerning 
classroom instruction, FFA, and SOE supervision activities. Professional 
standards often attempt to set limits on claiss size and the number of 
students that can be supervised by individual teachers. The Standards 
For Quality Vocational Programs in Agricultural/Agribusiness Education 
(2) contains multiple standards that address the subject of student/ 
teacher ratio. Tîie follcwing standard is an example. 
Class size is limited to a maximum of 20 students. 
For students with special needs, the limit is 10 per 
class. (No. 1, P. II-l) 
Objective two of this stucfy was developed to examine the effect of 
student/teacher ratio and years of teacher service on the importance of 
selected preservice experiences as perceived by teachers with one to five 
years of service. Experiences included in this analysis were selected on 
the basis of the investigator's past service as a supervising teacher and 
research conçleted by Alan A. Kahler (18) on the problems of beginning 
teachers of agriculture. Specific experiences were selected from the 
following Professional Activity Categories : 
School and District Administration 
Nonadministration School Personnel 
Code of Iowa (Educational Law) 
Instructional Program (Secondary and Adult) 
Long and Short Range Planning 
Professional Responsibilities 
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Table 2 3 reports the multiple R square values, R square change values 
and F-values for each experience when regressed on student/teacher ratio 
and years of vocational agriculture teaching service. Because of the low 
R square values obtained for each experience, intercept and beta values 
(prediction equations) have been omitted from the table. 
Table 23. Multiple R square values, multiple R square change and F-values 
for selected experiences by categories with student/teacher 
ratio and years of vocational agriculture teaching service 
Item Category Inde-
number and pendent Multiple R square F-
1^-2^ experience variable^ R square change value 
School and District 
Adminis tration 
1-2 Discuss the role of the voca- Ratio'^ 0.0009 0.0009 0.082 
tional agriculture program Service® 0.0071 0.0052 0.579 
with the school principal. 
1-4 Discuss with a principal 
his/her philosophy of 
discipline. 
Ratio 
Service 
0.0267 0.0267 2.550 
0.0393 0.0126 1.204 
Nonadministration School 
Personnel 
11-64 Share with other teachers Ratio 
ideas on how to construc- Service 
tively work with students. 
0.0073 0.0073 0.587 
0.0095 0.0012 0.201 
Professional activity category. 
^Random placement on survey. 
^Prediction equations are not reported in this table 
^Student/teacher ratio. 
®Years of vocational agriculture teaching service. 
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Table 23. (Continued) 
I tern 
number 
I a-2b 
Category 
and 
experience 
Inde­
pendent 
variables 
Multiple 
R square 
R square 
change 
F-
value 
j.nvit6 teachers to FFA 
functions, field trips , 
and agriculture depart­
ment activities. 
Service 
0.0111 
0.0144 
0.0111 
0.0033 
1.044 
0.312 
11-73 Cooperate with other Ratio 0.0429 0.0429 4.164 
teachers for supervision of Service 0.0642 0.0213 2.098 
extra-curricular activities. 
Code of Iowa 
(Educational Law) 
IV-106 Identify areas of teacher Ratio 0.0022 0.0022 0.203 
liability. Service 0.0218 0.0196 1.847 
Instructional Program 
(Secondary and Adult) 
VI-38 Develop content outline for Ratio 0.0044 0.0044 0.415 
a unit of instruction. Service 0.0071 0.0026 0.242 
VI-77 Provide special instruction Ratio 0.0049 0.0049 0.461 
for accelerated learners. Service 0.0055 0.0006 0.054 
VI-91 Uphold acceptable standards Ratio 0.0150 0.0150 1.418 
of student behavior in the Service 0.0280 0.0130 1.227 
vocational agriculture pro­
gram. 
VI-93 Carry out school approved Ratio 0.0059 0.0059 0.547 
disciplinary action when Service 0.0123 0.0064 0.599 
warranted. 
VI-111 Supervise students in 
obtaining FFA degrees , 
awards, and scholarships. 
VI-132 Prepare teams for leader­
ship and judging contests. 
VI-137 Guide students in selecting 
an SOE program that is re­
lated to their occupational 
objective. 
Ratio 
Service 
Ratio 
Service 
Ratio 
Service 
0.0000 
0.0043 
0.0092 
0.0288 
0.0313 
0.0601 
0.0000 
0.0042 
0.0092 
0.0196 
0.0313 
0.0288 
0 .002  
0.391 
0.856 
1.852 
3.009 
2.818 
*Significant at the .05 level. 
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Table 23. (Continued) 
Item 
number 
ia-2b 
Category 
and 
experience 
Inde­
pendent 
variable^ 
Multiple 
R square 
R square 
change 
F-
value 
VI-146 
VI-4 7 
VI-112 
in axpar Assist studer 
ing their SOE programs. 
Conduct supervision visits 
to student's SOE program. 
Guide students in making 
tentative career or occu­
pational goals. 
Confer with the students and 
their parents regarding stu­
dents' educational develop­
ment . 
Ratio 
Service 
Ratio 
Service 
Ratio 
Service 
Ratio 
Service 
0.0593 
0.0676 
0.0324 
0.0671 
0.0019 
0.0179 
0.0001 
0.0042 
0.0593 
0.0083 
0.0324 
0.0347 
0.0019 
0.0160 
0.0001 
0.0041 
5.860 
0.821 
3.115' 
3.420^ 
0.174 
1.500 
0.009 
0.375 
VI-118 Establish commun i c at ion Ratio 0.0168 0.0168 1.593 
patterns for exchanging Service 0.0178 0.0009 0.088 
information and for cooperat­
ing with the guidance staff. 
VI-121 Work with other teachers to Ratio 0.0191 0.0191 1.806 
help students with individ- Service 0.0193 0.0002 0.021 
ual concerns. 
Long and Short Range 
Planning 
VIlI-150 prepare a short range plan 
for an agriculture depart­
ment. 
Ratio 
Service 
0.0172 
0.0254 
0.0172 
0.0082 
1.623 
0.7777 
VIII-153 Prepare a long range plan Ratio 
for an agriculture depart- Service 
ment. 
0,0250 0.0173 1.633 
IX-51 
Professional 
Responsibilities 
Attend sub-district, dis­
trict, and state profes­
sional conferences. 
Ratio 
Service 
0.0073 
0.0100 
0.0073 
0.0027 
0 .688  
0.250 
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Table 23. (Continued) 
Item 
number 
Category 
and 
experience 
Inde­
pendent Multiple R square F-
variable^ R square change value 
IX-54 Become a member of profes­
sional organizations for 
vocational agriculture 
teachers. 
Ratio 0.0000 
Service 0.0977 
0.0000 0.004 
0.0976 9.954 
IX-63 Develop a personal profes- Ratio 0.0045 0.0046 0.430 
sional philosophy consistent Service 0.0160 0.0114 1.064 
with the goals of vocational 
agriculture education. 
* * 
Significant at the .01 level. 
Overall student/teacher ratio and years of vocational agriculture 
teaching service accounted for less than 10 percent of the variance in 
the perceived importance of the 24 experiences selected from the six 
Professional Activity Categories when rated by teachers with one to five 
years of service. In 13 of the 24 experiences, student/teacher ratio and 
years of service accounted for less than two percent of the variance. 
T(fo to five percent of the variance in perceived importance for six 
experiences was explained by the independent variables related to ratio 
and service. In five experiences student/teacher ratio and years of 
service accounted for between 6 and 10 percent of the variance in per­
ceived importance. Five experiences produced F-values that were sig­
nificant at the .05 level or .01 level. Therefore, it can be concluded 
that the regression of y (independent variable experience) on (ratio) 
and X_ (service) is significant and it is unlikely that the sample 
(teachers with one to five years of service) was drawn from a population 
with multiple R=0 for the five experiences. The five experiences are 
identified and discussed below. 
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Student/teacher ratio expladned four percent of the variance in per­
ceived importance of cooperating with other teachers for supervision of 
extra-curricular activities (11-73) and produced an F-value significant 
at the .05 level. It appears that student/teacher ratio has a small 
effect on the perceived importance of agriculture teacher cooperation 
with other teachers regarding supervision of extra-curricular activities. 
Student/teacher ratio explaiined six percent of the variance in per­
ceived importance of assisting students in expanding their SOE programs 
(VI-140) and received an F-value significant at the .05 level. 
Student/teacher ratio and years of teaching service each explained 
three percent of the variance in perceived importance of supervision 
visits to student SOE programs (VI-146) , thus receiving F-values sig-
nigicant at the .05 level. 
Years of vocational agriculture teaching service explained 10 
percent of the variance in the perceived importance of becoming a member 
of professional organizations for vocational agriculture teachers (IX-54) 
and received an F-value significant at the .01 level. It was interesting 
to find that the percentage of variance explained by years of teaching 
service was not larger for this experience. 
Years of Agriculture Program Supervision and 
Student Enrollment in School District (K-12) 
The relationship between the vocational agriculture teacher and the 
school administrator is of major importance in its effect on teacher 
performance, especially that of the first-year vocational agriculture 
teacher. Administrators are responsible for the professional development 
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of all teachers and for providing leadership to the school's total edu­
cational program. Part of this administrative responsibility includes 
working with teachers regarding their rights and responsibilities under 
state educational law, the Public Employees Relations Act, and policy 
set by the local board of trustees. 
Cfojective three was developed to examine the effect of length of 
administrative service emd district student enrollment on the importance 
of selected preservice experiences as perceived by school administrators 
who are responsible for the direct supervision of a vocational agricul­
ture program. Some educators have speculated that length of administra­
tive service and district enrollment affect what administrators feel is 
important for teachers to know or what is within the administrative 
domain and, therefore, of little concern to teachers. Experiences 
included in this analysis were selected on the basis of their contribu­
tion to the development of teacher-administrator relationships concerning 
the general areas of educational law, contract negotiation process, and 
board policy. Specific experiences were selected from the following 
Professional Activity Categories: 
School and District Administration 
Code of Iowa (Educationeil Law) 
Ins true t ional Program (Secondeury and Adult) 
Professional Responsibilities 
Table 24 reports the multiple R square values, R square change values 
and F-values for each experience when regressed on years responsible for 
supervision of vocational agriculture programs and student enrollment in 
school district (K-12). Because of the low R square values obtained for 
each experience, intercept and beta values (prediction equations) have 
been omitted from the table. 
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Table 24. Multiple R square values, multiple R square change and F-values 
for selected experiences with years responsible for supervision 
of vocational agriculture programs and student enrollment in 
school district (K-12) 
Item Category 
number and Independent Multiple R square F-
1^-2^ experience variable^ R square change value 
School and District 
Administration 
1-2 Discuss the role of the 
vocational agriculture 
program with the school 
principal. 
Supervision^ 
Enrollment® 
0.0005 
0.0009 
0.0005 
0.0004 
0.039 
0.032 
1-4 Discuss with a principal 
his/her philosophy of 
discipline. 
Supervision 
Enrollment 
0.0160 
0.0160 
0.0160 
0.0000 
1.254 
0.000 
1-22 Investigate the legal 
aspects of the Public 
Employees Relations Act. 
Supervision 
Enrollment 
0.0154 
0.0532 
0.0154 
0.0379 
1.201 
3.039 
1-26 Identify the members of 
the teachers' bargaining 
committee. 
Supervision 
Enrollment 
0,0127 
0.0188 
0.0127 
0.0061 
0.993 
0.471 
1-30 Determine the process for 
teacher input to the 
teacher bargaining 
commirree. 
Supervision 
Enrollment 
0.0054 
0.0309 
0.0054 
0.0255 
0.416 
1.998 
1-32 Study example master 
contracts. 
Supervision 
Enrollment 
0.0218 
0.0241 
0.0218 
0.0023 
1.711 
0.182 
1-35 Obtain, study, and dis­
cuss example school 
policy manuals. 
Supervision 
Enrollment 
0.0096 
0.0096 
0.0099 
0.0003 
0.746 
0.020 
Professional activity category. 
^Random placement on survey. 
^Prediction equations are not reported in this table. 
^Years responsible for supervision of vocational agriculture program. 
^Student enrollment in school district. 
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Table 24. (Continued) 
Item 
number 
ia-2b 
Category 
and 
experience 
Independent Multiple R square F-
variable^ R square change value 
Become rami liar witri tne 
organization and policies 
of a school. 
Supervision 
Enrollment 
0.0035 0.0035 0.267 
0.0047 0.0012 0.096 
1-44 Become familiar with the 
policy regarding teacher 
and dependent insurance 
provided by the school. 
1-50 Become familiar with 
teacher evaluation and 
tenure requirements. 
1-58 Attend a district DPI 
called meeting. 
Code of Iowa 
(Educational Law) 
Supervision 
Enrollment 
Supervision 
Enrollment 
Supervision 
Enrollment 
0.0135 
0.0297 
0.0068 
0.0468 
0.0236 
0.0389 
0,0135 
0.0162 
0.0068 
0.0400 
0.0236 
0.0153 
1.057 
1.267 
0.527 
3.191 
1.857 
1.217 
IV-105 Identify areas of teacher 
liability. 
IV-162 Obtain the Code of Iowa and 
study the sections dealing 
with teacher rights and 
responsibilities. 
Supervision 
Enrollment 
Supervision 
Enrollment 
0.0035 
0.0131 
0.0006 
0 .0060 
0.0035 
0.0095 
0.0006 
0.0054 
0.276 
0.744 
0.047 
0.420 
Instructional Program 
(Secondary and Adult) 
VI-91 Uphold acceptable standards 
of student behavior in the 
vocational agriculture 
program. 
VI-93 Carry out school approved 
disciplinary action when 
warranted. 
Supervision 
Enrollment 
Supervision 
Enrollment 
0.0020 0.0020 
0.0132 0.0111 
0.152 
0.0006 
0.0096 
0.0006 
0.0090 
0.046 
0.692 
Professional Responsibilities 
IX-54 Become a member of profes­
sional organizations for 
vocational agriculture 
teachers 
Supervision 
Enrollment 
0.0046 
0.0067 
0.0046 
0.0021 
0.353 
0.166 
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Overall years of responsibility for the supervision of vocational 
agriculture programs and district enrollment explained less than five 
percent of the variance in the perceived importance of 15 experiences 
selected from four Professional Activity Categories when rated by school 
administrators. None of the 16 experiences received F-values that were 
significant at the .05 or .01 levels. It can be concluded that the 
sample (school administrators) were drawn from a population with 
multiple 1^0 for the 16 experiences. It is apparent that one or more 
different independent variables need to be identified as predictors of 
perceived importance for these experiences. 
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SUMMARY, CONCLUSIOîS AND RECOMMENDATIONS 
Introduction 
The major objectives of this study were to: (1) establish a set of 
professional preservice experiences that were judged by practitioners to 
be critical to the satisfactory performance of first-year vocational agri­
culture teachers, and (2) to develop from the set of identified profes­
sional experiences two model preservice experience plans for testing and 
revision in a related study. Bie secondary objectives were: (1) to 
determine the effect of student/teacher ratio and length of service on the 
importance of selected experiences as perceived by teachers, and (2) to 
determine the effect school district enrollment and administrator length 
of service has on the importance of selected experiences as perceived by 
school administrators. 
Early in the Summer of 1977, eighteen Icwa vocational agriculture 
cooperating teachers were asked to individually develop a set of pre­
service experiences they felt to be critical to the satisfactory 
performance of first-year vocational agriculture teachers. "Hie 
cooperating teachers were given a framework of ten professional activity 
categories within which to develop their preservice experiences. The 
ten categories were: 
School and District Administration 
Nonadministration Sdxool Personnel 
District and Departmental Finance 
Code of Iowa (Educational Law) 
Vocational Agriculture Advisory Committees (Day Program) 
Instructional Program (Secondary and Adult) 
Parents euid Parent Organizations 
Long and Short Range Planning 
Professional Responsibilities 
Community-School Reiaticms 
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A cooperating teachers workshop was held in early June, 1977, at 
Iowa State University to complete, as a group, the identification and 
listing of critical experiences. 
Research addressing the development and utilization of professional 
competencies for teachers of vocational agriculture were reviewed and 
compared with the list of experiences developed by the cooperating 
teachers. Additions and refinements were made in the preliminary list 
of experiences during the review process to correct grammatical errors 
and content omissions. 
Eight groups of Iowa professional educators were selected to rate 
the importance of the final set of 162 preservice experiences. The eight 
groups were : 
Agriculture teachers with one to five years of service 
School administrators responsible for supervising 
agriculture programs 
Agriculture teacher educators 
Department of Public Instruction consultants of agricul­
ture education 
First-year agriculture teachers 
Emergency certification program teachers of agriculture 
Beginning agriculture teachers 
Cooperating agriculture teachers 
A survey instrument containing the 152 preservice e^geriences was 
developed. Experiences were placed on the instrument in random order to 
prevent respondent bias toward category identification. Respondents were 
instructed to indicate, using a scale of 1 to 99, the importance of each 
experience to first-year teaching. Demographic data were collected from 
each respondent. 
Survey instruments were distributed and data collected from as many 
teachers as possible attending the 1977 Agricultural Education Summer 
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Conference held in Des Moines, Iowa. Other groups received and returned 
survey instruments through the mail. A single follow-up letter was sent 
to all persons not returning a completed survey. 
Usable data were collected from 233 respondents (73 percent). The 
data were then summarized and analyzed utilizing the facilities of the 
Iowa State University Confutation Center. 
Summary of Findings 
This study was a descriptive investigation of the importance of 162 
preservice experiences to satisfactory first-year vocational agriculture 
teaching. The findings sure summarized by professional activity category. 
School and district administration 
Twenty-seven ea^riences were included in this category and rated by 
the respondents. Five experiences received importance ratings less than 
50 by teachers with one to five years of service. In the remaining four 
groups first-year teachers rated nine experiences, school administrators 
rated seven e:^riences, teacher educators rated one experience and DPI 
consultants rated two experiences less than 50 in importance to first-
year teaching. 
Teachers with one to five years of service and school administrators 
were significantly different in their mean ratings of importance for 
fourteen experiences at the .05 level of vdiich. twelve were significant 
at the .01 level. Teachers placed more importance on six experiences 
and school aâainistrators placed more importance on eight experiences. 
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Six experiences received mean ratings of importance that differed 
significantly (P<.05) between one or more of the four teacher groups 
involved in the a priori contrasts. Generally, disagreement between 
teacher groups involved contract negotiations, school boards, depart­
mental organization and evaluation. 
Nonadministration school personnel 
Twenty experiences were included in this category and rated by the 
respondents. Three experiences received importance ratings less than 50 
by teachers with one to five years of service. In the remaining four 
groups first-year teachers rated four experiences, school administrators 
rated three ej^riences and teacher educators rated one experience less 
than 50 in inçortance to first-year teaching. 
Teachers with one to five years of service and school administrators 
were significantly different in their mean ratings of importance for six 
experiences at the .05 level of which three were significant at the .01 
level. Teachers placed more importance on only one of the experiences. 
TWO experiences received mean ratings of importance that differed 
significantly (P<.05) between one or more of the four teacher groups 
involved in the a priori contrasts. Disagreement between teacher groups 
involved the importance of emergency first aid plans and transportation 
arrangements for field trips. 
District and departmental finance 
Fifteen experiences were included in this category and rated by the 
respondents. Eight experiences received importance ratings less than 50 
by teachers with one to five yesurs of service. In the remaining four 
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groups first-year teachers rated eight experiences, school administrators 
rated seven experiences, teacher educators rated eight experiences and 
DPI consultants rated eight esqperiences less them 50 in importance to 
first-year teaching. 
Teachers with one to five years of service and school administrators 
were significantly different in their mean ratings of importance for five 
experiences at the .05 level of which four were significant at the .01 
level. In each case, school administrators placed more importance on the 
experiences. 
Four experiences received mean ratings of importance that differed 
significantly (P<.05) between one or more of the four teacher groups 
involved in the a priori contrasts. Generally, disagreement between 
teacher groups involved repayment of district bonds, surplus educational 
property, long range departmental budgets and inventories. 
Code of Iowa (educational law) 
IVo experiences were included in this category and rated by the 
respondents. Teachers with one to five years of service did not rate 
either experience less than 50. In the remaining four groups only DPI 
consultants rated one experience less than 50 in importance to first-
year teaching. 
Teachers with one to five years of service and school administrators 
did not differ significantly in their aean rating of either experience. 
TVo ea^riences received mean ratings of importance that differed 
significantly {?<.05) between one or more of the four teacher groups 
involved in the a priori contrasts. Generally, disagreement between 
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teacher groups involved teacher liability and knowledge of section in 
the Code of Iowa pertaining to teacher rights and responsibilities. 
Vocational agriculture advisory committees 
Eight experiences were included in the this category and rated by 
the respondents. Two experiences received in^ortance ratings less than 
50 by teachers with one to five years of service. In the remaining four 
grovç>s only first-year teachers rated two experiences less than 50 in 
in^ortance to first-year teaching. 
Teachers with one to five years of service and school administrators 
were significantly different in their mean ratings of importance for 
seven experiences at the .05 level of vAiich six were significant at the 
.01 level. In each case, school administrators placed more importance 
on these experiences. 
Seven experiences received mean ratings of importance that differed 
significantly (P<.05) between one or more of the four teacher groiçis 
involved in the a priori contreists. Generally, disagreement between 
teacher groups involved developing responsibilities for an advisory 
caranittee chairperson, role and function of advisory committees and the 
comnunication of committee activities. In these contrasts beginning 
teachers consistently placed more importance on preservice experiences 
concerning advisory committees than first-year teachers or cooperating 
teachers. 
Instructional programs (secondeury and adult) 
Seventy experiences were included in this category and rated by the 
respondents. Two experiences received importance ratings less than 50 by 
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teachers with one to five years of service. In the remaining four groups 
first-year teachers rated two experiences and teacher educators rated 
one experience less than 50 in importance to first-year teaching. 
Teachers with one to five years of service and school administrators 
were significantly different in their mean ratings of importance for thirty 
experiences at the .05 level of which twenty-three were significant at the 
.01 level. Teachers placed more importcince on eleven experiences and 
school administrators placed more importance on nineteen experiences. 
Twenty experiences received mean ratings of importance that differed 
significantly (P<.05) between one or more of the four teacher groups 
involved in the a priori contrasts. In eight contrasts first-year 
teachers placed less importance on experiences involving program planning, 
planning for instruction, and instruction than cooperating teachers. 
Disagreement between teacher groups also involved student guidance, adult 
programs and SOE activities. 
Parents and parent oirganizations 
Three experiences were included in rhis category and rated by tlie 
respondents. None of these experiences received a mean rating less than 
50 in importance to first-year teaching. 
Teachers with one to five years of service and school administrators 
were significemtly different in their mean ratings of importance for only 
one experience at the .05 level. Administrators placed more importance 
on this e^qjerience. 
One experience received mean ratings of importance that differed 
significantly (P<.05) between beginning teachers and cooperating teachers 
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in an a priori contrast involving use of parents as resource people in 
the instructional program. Cooperating teachers placed more importance 
on this es^erience. 
Long and short range planning 
Four experiences were included in this category and rated by the 
respondents. One experience received an importance rating of less than 
50 by teachers with one to five years of service. In the remaining four 
groups teacher educators rated one experience and DPI consultants rated 
one ea^rience less than 50 in inçortance to first-year teaching. 
Teachers with one to five years of service and school administrators 
were significantly different in their mean ratings of importance for two 
experiences at the .05 level of which one was significant at the .01 level. 
In each case, school administrators gave the highest rating of importance. 
Two experiences received mean ratings of importance that differed 
significantly (P<.05) between one or more of the four teacher groups 
involved in the a priori contrasts. Generally, disagreement between 
teacher groups involved long range plemning and review of accreditation 
reports. 
Professional responsibilities 
Nine experiences were included in this category and rated by the 
respondents. None of these experiences received a mean rating less 
than 50 by teachers with one to five years of service. In the remaining 
four groups, school a(±ninistrators rated one experience and DPI consul­
tants rated one experience less than 50 in importance to first-year 
teaching. 
149 
Teachers with one to five years of service and school administrators 
were significantly different in their mean ratings of importance for four 
experiences at the .01 level. In each case, school administrators placed 
more importance on these experiences. 
Five experiences received mean ratings of importance that differed 
significantly (P<.05) between one or more of the four teacher groups 
involved in the a priori contrasts. Generally, disagreement between 
teacher groups involved familiarity with, attendance at and membership 
in professional teacher organizations. Cooperating teachers placed 
more importance on all experiences where there were significant 
differences between means. 
Community-school relations 
Four experiences were listed in this category and received mean 
ratings of importance by groups one through five. None of these experi­
ences received a mean rating less than 50 in importance to first-year 
teaching. 
Teachers with one to five years of ssrvica and school administrators 
were significantly different in their mean ratings of importance for two 
experiences at the .01 level. Administrators placed more importance on 
one experience and teachers placed more importance on the other 
experience. 
Two experiences received mean ratings of importance that differed 
significantly {P<.05) between one or more of the four teacher groups 
involved in the a priori contrasts. Generally, disagreement involved 
acquaintance with church and community service organizations and making 
presentations to school and community groups. 
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Analysis of four independent variables on selected experiences 
Four independent variables, (1) years of vocational agriculture 
teaching service, (2) student/teacher ratio, (3) years responsible for 
supervision of vocational agriculture prcgrsrs, and (4) student enroll­
ment in school district, were identified for investigation in objectives 
three and four of this study. 
Objective two examined the effect of student/teacher ratio and 
years of teacher service on the importance of selected preservice 
experiences as perceived by teachers with one to five years of service. 
Student/teacher ratio and years of vocational agriculture teaching 
service accounted for less than ten percent of the variance in the 
perceived importance of the twenty-four experiences selected from six 
professional activity categories when rated by teachers with one to 
five years of service. Significant F-values were observed for five 
experiences. 
Cbjective three examined the effect of length of administrative 
service and district student enrollment on the importance of selected 
preservice experiences as perceived by school administrators who are 
responsible for the direct supervision of vocational agriculture pro­
grams.^ 
Years of responsibility for the supervision of vocational agri­
culture programs emd district enrollment explained less than five percent 
of the variance in the perceived in^)ortance of sixteen experiences 
selected from four professional activity categories when rated by school 
administrators. The F-veJ.ues for these experiences were not significant. 
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Conclusions 
The following conclusions were drawn based upon the findings of this 
study : 
1. Teachers with one to five years of service rated the impor­
tance of 21 of the 162 preservice experiences less than 50. 
It could be reasoned that these 21 experiences may not be 
critical to the satisfactory performance of first-year 
vocational agriculture teachers and that further evaluation 
is necessary. 
2. Only five out of 70 preservice experiences in the Instruc­
tional Program Category received a mean importance rating 
of less than 50 and many received ratings above 75 by 
teachers with one to five years of service, school adminis­
trators , teacher educators, DPI consultants, and first-year 
teachers. The ratings suggest that major iitportance is 
placed by these groups on the various activities of 
instruction. 
3. Experiences in the District and Departmental Finance category, 
involving district level budget and finance, were rated very 
low by teachers with one to five years of service, school 
administrators. teacher educators, DPI consultants, and 
first-year teachers. Administrators and DPI consultants may 
wish to keep available budget and finance information at the 
district and state level to a minimum. Teachers and teacher 
educators, through their low ratings, may be indicating a 
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lack of interest or understanding of district and state 
school finance. Those experiences involving departmental 
budgets and finance were rated much higher in iitçortance 
by all five groups, indicating interest and support. 
Teacher educators and DPI consultants tended to rate the 
162 preservice experiences higher in importance than the 
other six groups of educators - This indicates that 
teacher educators and DPI consultants recognize the 
inportance of many of these experiences, but may not be 
as effective as possible in conveying this importance 
to teachers and administrators. 
Since significant differences existed between school 
administrators and teachers with one to five years of 
service for 59 of the 162 preservice experiences, it can be 
concluded that considerable disagreement exists about the 
importance of these 69 experiences. Administrators rated 
a majority of these experiences higher in importance than 
teachers. The direction and extent of this disagreement 
are dependent on the nature of the experience and may have 
serious implications concerning the professional relation­
ship between agriculture teachers and administrators 
about the operation of vocational agriculture programs. 
A priori contrasts between the four teacher groups found 
one or more groups differing significantly on the 
importance of 49 preservice experiences. The categories 
of Code of Iowa, vocational agriculture advisory committees, 
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instructional programs, and long and short range planning 
found considerable disagreement among teacher groups. It 
can be reasoned that teaching assignment and preservice 
teachsr education influenced the importance of these 49 
experiences to first-year teaching. 
7. The four independent variables (1) student/teacher ratio, 
12) years of vocational agriculture teaching service, (3) 
years responsible for siçervision of vocational agriculture 
programs, and (4J student enrollment in school district 
(K-12i did not esqjlain an adequate percentage of the 
variance in selected experiences when rated by teachers 
with one to five years of service and school administrators. 
Recommendations 
This study was designed to identify those preservice experiences that 
are critical to the satisfactory performance of first-year vocational 
agriculture teachers and to propose two model preservice experience plans. 
Hiis stucty Weis intended to serve cis the basis for a series of related 
research, studies that would attempt to analyze and improve teacher 
preparation procedures. Based upon the conclusions and the final objec­
tive of this study, the following recommendations are made for further 
research; 
1. Two model preservice experience pleins were developed in this 
study for testing in a related study. The format illustrated 
in Figure 3 is utilized in both plans and vas developed follow­
ing a review of experience plans used in California (8), 
Preservice Experience Plan A or B 
Student : 
Preservice Experience 
Introduced During 
Preservice Instruction 
Student Teaching 
Observed Assisted Performed 
A. Professional Activity Category 
1. Preservice experience 
/ = experience obtained 
Figure 3. Preservice experience plan format 
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Iowa (1), and Virginia (4), and from the investigator's 
experience as a supervising teacher. The ten professional 
activity categories form the major subdivisions of both 
plans. A conçlete list of preservice experiences fer Plan 
A and B can be found in Appendix E. 
The e^erience content of Plan A and B was based on 
findings reported in the Findings and Discussion section 
of this study. More specifically, the mean of each 
experience for all teachers with one to five years of 
service was used to determine the placement of each 
esqjerience in Plan A and/or B. Teachers with one to five 
years of service were chosen by the investigator because 
of their direct involvement with the daily activity of 
teaching vocational agriculture and their familiarity with 
its requirements. 
If a specific experience received a meein of 50 or 
greaterf it was placed in both plans. A mean of less than 
50 placed the experience in Plan B. A similar procedure 
was used in developing the Standards for Quality Vocational 
P r o g r a m s  i n  A g r i c u l t u r a l / A g r i b u s i n e s s  E d u c a t i o n  ( 3 ) .  
The selection of the mean for any group or the grand 
mean for any combination of the eight grovçjs identified in 
this study to determine retention or elimination of an 
es^rience could not be accomplished. The original set of 
162 experiences were developed by cooperating teachers 
with the understanding that only those experiences deemed 
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critical to satisfactory performance of first-year teachers 
were listed. Thus, selection of a mean to serve as a decision 
maker would imply that the 1-99 scale of importance had been 
divided into a region of critical zisan ratings (retention) and 
a region of ratings not critical (rejection). 
The testing of Plans A and B would entciil a review and 
possible revision of the present preservice instructional 
curriculum. Mainy of the 162 criticad p reservi ce experiences 
should have their theoretical introduction and development 
within the preservice curriculum. Additional exposure to these 
and all other experiences would be acquired during student 
teaching. The extent of required preservice course revision 
to accommodate the 162 experiences would vary among teacher 
education programs. 
2. Teacher educators may wish to make direct use of the results 
obtained in this study without a test of Plans A and B to aid 
in the reduction of "role stress" and teacher attrition. To 
accomplish this, careful study and evaluation should be made of 
the data obtained for each experience within the ten profes­
sional activity categories and sub-categories. 
Particular attention should be given to those experiences 
where significaoit differences between teachers with one to rive 
years of service and administrators occurred. These differences 
may have serious implications concerning the strength and quality 
of the professional relationship that must develop between a new 
teacher and administrator. Attention should also be focused on 
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those experiences where significant differences occurred among 
teacher groups, especially between first-year teachers, 
beginning teachers and cooperating teachers. 
The results of this study suggest numerous modifications in 
content and emphasis that teacher educators may wish to make in 
preservice curriculums, student teaching requirements and 
professional inservice course offerings. 
Develop a path model which would attempt to identify the nature 
and contribution of those variables having a causal (causal path) 
effect on the performance of first-year vocational agriculture 
teachers. 
Develop a systematic process for identifying quality criteria and 
evaluating the performeuice of cooperating teachers and their 
programs. 
Investigate the professional relationship between school adminis­
trators and practicing agriculture teachers and determine how 
these relationships affect the operation of •'.'ocational agricul­
ture programs. 
Identify and analyze variables, other than those identified in 
this study, which influence the perceived importance of 
preservice experiences by agriculture teachers and school 
administrators. 
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223 Curtiss Hall 
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From: 
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Associate Professor 
Agricultural Education 
W. Lee Holmes 
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mfA  ^
A segment of the upcoming Cooperating Teachers Workshop will be devoted 
to identifying and listing those Experiences that are critical to 
first-year teaching. This is a continuation of work begun several 
years ago in an attempt to develop an Experience Plan for Teacher 
Education in Agricultural Education at Iowa State University. 
In order to maximize the efficiency of our work during the meeting 
we are enclosing a part of the framework that will be used in developing 
a comprehensive list of Critical Experiences. We would appreciate 
your using the enclosed framework along with the Introduction and 
examples tc list these Experiences ycu feel are critical prior to the 
meeting. We will spend additional time during the workshop to further 
expand and develop this list. 
In advance we would like to thank you for your time and effort on 
this activity. The results will have a great impact on the future 
of the Agricultural Education Teacher Education Program in Iowa. 
WLH/MJ 
Enclosure 
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Plan for Identification of Critical Experiences 
* The following categories are designed to serve as a framework for the 
development and statement of experiences critical to first-year 
teaching. Please write those experiences you feel are critical in the 
space provided under each subdivision. 
I. School and District Administration 
What experiences should prospective teachers acquire under each of 
the subdivisions listed below that are critical to their performance 
as first-year teachers? In other words, what experiences should 
the teacher education program provide so that first-year teachers 
can function effectively with school administrators. 
A. Principal 
1. Meet with a school principal and discuss the role ôf the 
Vocational Agriculture Program. 
B. Superintendent 
1. Investigate the relationship between a principal and the 
superintendent and determine the correct chain of command 
within a school district. 
C. School Board 
1. Determine the legal responsibilities of a local school board. 
D. Master Contracts - Negotiation Process 
1. Investigate the legal aspects of the Public Employees 
Relations Act, Section 20, Code of Iowa. 
E. District Policy (Policy Manuals) 
1. Obtain, study, and discuss example district policy manuals. 
F. Teacher and Program Evaluation 
1. Discuss example teacher evaluation and tenure policies. 
G. DPI Consultants for Vocational Agriculture 
1. Outline the role of DPI Vocational Agriculture personnel. 
H. Please list other subdivisions and experiences that you feel 
are critical to first-year teaching. 
II. Non-Administration School Personnel 
What experiences should prospective teachers acquire under each of 
the subdivisions listed below that are critical to their performance 
as first teachers? In other words, what experiences should the 
teacher education program provide so that first-year teachers can 
develop effective and cooperative professional relations with 
all non-administrative school personnel. 
A. Teachers (all subjects and levels) 
1. Observe classes taught by other teachers. 
B. Counselors 
1. Discuss the role of a school guidance counselor. 
C. Nurse 
1. Determine the need for school nurses and how they can be 
of service to teachers-
- l -
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D. School or District Psychologist 
1. Outline the role of the school psychologist. 
E. Reading Specialist and/or Speech Therapist 
1. Plan a referral process that must be undertaken to secure 
the services of a specialist for a student. 
F. Special Education Teachers 
1. Discuss the structure of special education in Iowa. 
G. School or Department Secretaries 
1. Work with a school or department secretary. 
H. Transportation and Bus Transportation Personnel (includes 
department pickup truck) 
1. Make the necessary arrangements and reservations for 
transportation to a field trip location. 
I. Custodian - Maintenance Personnel 
1. Work with maintenance personnel to solve a facility or 
equipment problem. 
J. Please list other subdivisions and experiences that you feel 
are critical to first-year teaching. 
III. District and Departmental Finance 
What experiences should prospective teachers acquire under each 
of the subdivisions listed below that are critical to their performance 
as first-year teachers? In other words, what experiences should the 
teacher education program provide so that first-year teachers can 
function effectively with district and departmental revenue. 
A. District Tax Structure 
1. Outline the tax structure that generates local revenue 
for school districts in Iowa. 
B. Bonds - Issue and Repayment 
1. Discuss the issue of bonds by local school districts 
C. Funds provided by ztzts. and Federal Vocational Education Acts (VEA) 
1. Investigate the appropriations of VEA revenue to local 
school districts in Iowa. 
D. Special Source Revenue 
1. Investigate any special sources of revenue that are 
available to vocational agriculture departments. 
E. Budgets - School and Departmental 
1. Prepare an instructional (consumable) supply budget 
proposal for one year. 
F. Please list ether subdivisions and experience that you feel 
are critical to first-year teaching. 
IV. Code of Iowa (Educational Law) 
What experiences should prospective teachers acquire under each of 
the subdivisions listed below that are critical to their performance 
as first-year teachers? In other words, what experiences should 
the teacher education program provide so that first-year teachers 
can function effectively under the Education Section of the Code 
of Iowa. 
- j -
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A. Rights and Responsibilities of Teachers 
1. Obtain the Code of Iowa and read the sections dealing with 
teacher rights and responsibilities. 
B. Teacher Liability 
1. List areas of teacher liability. 
C. Please list other subdivisions and experiences that you feel are 
critical to first-year teaching. 
V. Vocational Agriculture Advisory Committees (regular day program) 
What experiences should prospective teachers acquire under each of 
the subdivisions listed below that are critical to their performance 
as first-year teachers? In other words, what experiences should the 
teacher education program provide so that first-year teachers can 
function effectively with advisory committees. 
A. Selection of Committee Members 
1. Develop a list of qualifications that committee members 
should possess. 
B. Organization of Committee 
1. Develop a set of duties for the chairman of an advisory 
committee. 
C. Function and Use of Advisory Committee 
1. Attend an advisory committee meeting. 
D. Please list other subdivisions and experiences that you feel 
are critical to first-year teaching. 
VI. Instructional Program (Secondary and Adult) 
Definition - Instructional program includes all of those classroom, 
laboratory, SOE, FFA, and Adult programs that are conducted by the 
local vocational agriculture departmeuu. 
What experiences should prospective teachers acquire under each of 
the subdivisions listed below that are critical to their performance 
as first-year teachers? In other words, what experiences should the 
teacher education program provide so that first-year teachers 
can provide an instructional program that will benefit all students. 
A. Program Planning 
1. Develop a seL of goals arid objectives for a vocational 
agriculture program. 
B. Planning of Instruction 
1. Determine student needs and interests. 
C. Instruction 
1. Direct a student laboratory activity. 
D. Evaluation of Instruction 
1. Develop a system of grading for the vocational agriculture 
department that is consistent with school policy. 
E. FFA Program 
1. Help FFA officers plan an agenda for a meeting. 
F. SOE Program 
1. Guide students in the selection or expansion of an SOE that 
is related to their present occupational objective. 
—4-
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G. Student Guidance 
1. Determine students' background and environment. 
H. Adult Programs 
1. Determine community needs for an adult program. 
I. Please list other subdivisions and experiences that you feel 
are critical to first-year teaching. 
VII. Parents and Parent Organizations 
What experiences should prospective teachers acquire under each of 
the subdivisions listed below that are critical to their performance 
as first-year teachers? In other words, what experiences should 
the teacher education program provide so that first-year teachers 
can work with parents effectively to provide a quality educational 
program for their children. 
A. Parent involvement in instructional programs and other activities 
of the department. 
1. Plan an "Open House" or "Back to School Night" to acquaint 
parents with the agriculture program. 
B. Parent Organizations 
1. Develop plans for a vocational agriculture parent 
boosters club. 
C. Please list other subdivisions and experiences that you feel 
are critical to first-year teaching. 
VIII. Long and Short-Range Planning 
What experiences should prospective teachers acquire under each of 
the subdivisions listed below that are critical to their performance 
as first-year teachers? In other words, what experiences should the 
teacher education program provide so that first-year teachers 
can develop reàlistic short and long-range plans and are prepared 
for both internal and external evaluation (accreditation). 
A. Short-Range Plans (1-3 years) 
1. Prepare a short-range plan for an agriculture department. 
B. Long-Range Plans (3-5 years) 
1. Review example long-range department plans. 
C. Internal Evaluation 
1. Discuss evaluation methods with school administrators 
D. External Evaluation 
1. Review example accreditation reports. 
E. Please list other subdivisions and experiences that you feel 
are critical to first-year teaching. 
IX. Professional Responsibilities 
What eicpe-iences should prospective teachers acquire under each of 
the subdivisions listed below that are critical to their performance 
as first-year teachers? In other words, what experiences should 
the teacher education program provide so that first-year teachers 
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understand their professional responsibilities and can benefit 
from professional development activities. 
A. Teacher Organizations 
1. Attend a meeting of a teacher organization. 
B. Educational and Professional Development 
1. Develop a philosophy of Education 
C. Please list other subdivisions and experiences that you feel 
are critical to first-year teaching. 
Community - School Relations 
What experiences should prospective teachers acquire under the 
catagory Community - School Relations that are critical to their 
performance as first-year teachers? In other words, what experiences 
should the teacher education program provide so that first-year 
teachers can fully utilize community resources in their programs. 
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APPENDIX C: 
INSTRUMENT 
S u r v e y  o n  E x p e r i e n c e s  C r i t i c a l  f o  
F i r s t  Y e a r  T e a c h i n g  
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Agricultural Education Department 
Iowa State University 
Informed Consent of Participants 
I voluntarily agree to participate in this study of teacher education 
in agriculture which is being conducted by the Department of Agricultural 
Education, Iowa State University. 
I understand that the purpose of the research is to provide information 
for continuing the development of the teacher education program in 
agriculture and that my only responsibility is to complete this survey 
form. I further understand that the information which I provide will 
be held in confidence, and that my responses will be combined with other 
responses and reported in group summary forms. 
Date Signature of Participant 
PART I 
Directions; Please answer each of the following questions by WRITING 
 ^  ^  ^ -! mm 4.1". ^   ^  ^ lo  ^v.- o ^ w 4^4 w4 4w f ^  w w — 
1. How many years have you been in continuous service as a vocational 
agriculture teacher? 
2. What is the total number of students enrolled in your vocational 
agriculture program. 
3. How many hours of vocational agriculture do you teach each day? 
If your school is utilizing modular or flexible scheduling, how 
many hours of vocational agriculture instruction (class time) do 
you provide per week. 
A. What is the total enrollment of grades K-12 in your school district? 
5. Please write the name and title of the school administrator with 
whom you work most closely. 
Name Title 
S u r v e y  o n  E x p e r i e n c e s  C r i t i c a l  t o  
F i r s t  Y e a r  T e a c h i n g  
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Agricultural Education Department 
Iowa State University 
Informed Consent of Participants 
I voluntarily agree to participate in this study of teacher education 
in agriculture which is being conducted by the Department of Agricultural 
Education, Iowa State University. 
I understand that the purpose of the research is to provide information 
for continuing the development of the teacher education program in 
agriculture and that my only responsibility is to complete this survey 
form. I further understand that the information which I provide will 
be held in confidence, and that my responses will be combined with other 
responses and reported in group summary forms. 
Date Signature of Participant 
Directions; Please answer each of the following questions by WRITING your 
response in the space provided. 
1. Were you a secondary vocational agriculture teacher before you 
entered the field of school administration? 
Yes No 
If your answer is Yes, how many years did you teach vocational 
agriculture at the secondary level? 
2. How many years have you been responsible for the supervision of a 
vocational agriculture program? 
3. What is the total enrollment of grades K-12 in your school district? 
S u r v e y  o n  E x p e r i e n c e s  C r i t i c a l  t o  
F i r s t  Y e a r  T e a c h i n g  
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Agricultural Education Department 
Iowa State University 
Informed Consent of Participants 
I voluntarily agree to participate in this study of teacher education 
in agriculture which is being conducted by the Department of Agricultural 
Education, Iowa State University. 
I understand that the purpose of the research is to provide information 
for continuing the development of the teacher education program in 
agriculture and that my only responsibility is to complete this survey 
form. I further understand that the information which I provide will 
be held in confidence, and that my responses will be combined with other 
responses and reported in group summary forms. 
Date Signature of Participant 
Directions: Please answer each of the following questions by wRiTiNG 
your response in the space provided. 
1. How many years did you teach vocational agriculture at the secondary 
level? 
2. How many years have you served as a teacher educator in agricultural 
education? 
S u r v e y  o n  E x p e r i e n c e s  C r i t i c a l  t o  
F i r s t  Y e a r  T e a c h i n g  
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Agricultural Education Department 
Iowa State University 
Informed Consent of Participants 
I voluntarily agree to participate in this study of teacher education 
in agriculture which is being conducted by the Department of Agricultural 
Education, Iowa State University. 
I understand that the purpose of the research is to provide information 
for continuing the development of the teacher education program in 
agriculture and that my only responsibility is to complete this survey 
form. I further understand that the information which I provide will 
be held in confidence, and that my responses will be combined with 
other responses and reported in group summary forms. 
Date Signature of Participant 
Directions: rlease answer each of tlie following questions by U21TING 
your response in. the space provided. 
1. How many years did you teach vocational agriculture at the secondary 
2. How many years have you served as a DPI consultant for agricultural 
education? 
175 
Part II 
Directions; Each of the following items represents an experience which 
may be provided during the vocational agriculture teacher education 
program. Please respond tc each itsn in terms of hew IMPORTANT you 
feel the experience is in helping a first-year teacher conduct a voca­
tional agriculture program. If you feel an experience is of utmost 
importance to first-year teaching, write a 99 in the space provided to 
the left of the item. If you feel an experience is of no importance to 
first-year teaching write a 1 in the space provided to the left of the 
item. Use ANY number between 1 and 99 to indicate the degree of 
importance you attach to an experience. 
When responding to the items below, please use the following scale: 
1 1^ 20 3b 4b 50 60 70 80 90 ?9 
No Average Utmost 
Importance Importance Importance 
Importance to first-year teaching: 
1. Discuss with a principal or other school administrator, his/her 
views on selection of advisory committee members. 
2. Discuss the role of the vocational agriculture program with the 
school principal. 
3. Develop a set of duties for a chairperson of an advisory 
committee (high school program). 
4. Discuss with a principal his/her philosophy of discipline. 
5. Identify the role and function cf the advisory committee (high 
school program). 
6. Obtain advice from a principal on job interviews. 
7. Attend an advisory committee meeting. 
8. Discuss with a principal his/her philosophy of education. 
9. Plan an annual agenda to be considered by an advisory committee 
(high school program). 
10. Determine the correct chain of command within a school district. 
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Importance to first-year teaching: 
11. Communicate the date, place, and agenda for the advisory 
committee meetings to all persons concerned. 
12. Discuss with a superintendent his/her philosophy of education. 
13. Determine the effect of national and international trends on 
local agricultural conditions and programs. 
14. Determine the legal responsibilities of a local board of 
education. 
15. Determine the occupations for which training is to be offered 
in the vocational agriculture program. 
16. Obtain school board authorization for organizing an advisory 
committee (high school program). 
17. Collect occupational data from employers to identify vocational 
agriculture needs. 
18. Meet school board members. 
19. Identify the competencies needed for entry into agricultural 
occupations. 
20. Determine a local school board's philosophy of education. 
21. Develop a set of goals and objectives for a vocational agricul­
ture program. 
22. Investigate the legal aspects of the Public Employees Relations 
Act. 
23. Use departmental records as a basis for planning program 
improvements. 
24. Determine the procedure for teacher contract negotiations in 
a district. 
25. Determine student needs and interests. 
26. Identify the members of the teachers' bargaining committee. 
27. Collect student occupational interest data to identify voca­
tional agriculture needs. 
28. Study a school's policy for extended teacher contracts. 
29. Write student performance objectives for vocational agriculture 
offerings. 
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Importance to first-year teaching; 
30. Determine the process for teacher input to the teacher bargain­
ing committee. 
31. Correlate unit instructional content with laboratory experience. 
32. Study example master contracts. 
33. Become familiar with the organization and policies of a 
vocational agriculture department. 
34. Correlate unit instructional content with supervised occupa­
tional experience. 
35. Obtain, study, and discuss example school policy manuals. 
36. Become familiar with the organization and policies of a school. 
37. Develop a lesson plan. 
38. Develop content outline for a unit of instruction. 
39. Select teaching techniques for a lesson. 
40. Become familiar with the policies and procedures used in provid­
ing for the safety and protection of students and faculty. 
41. Become familiar with teacher sickleave and retirement policies. 
42. Select tools and/or equipment for a lesson. 
43. Determine group and individual Icarriing experiences based cn 
individual differences of students. 
44. Become familiar with the policy regarding teacher and dependent 
insurance provided by the school. 
45. Develop a list of qualifications that advisory committee members 
should possess. 
46. Become familiar with the system used in evaluating the overall 
performance of the vocational agriculture department. 
47. Guide students in making tentative career or occupational goals. 
48. Supervise students in developing a yearly program of activities 
for the local FFA chapter. 
49. Acquaint prospective members and their parents with the 
purposes, activities, and values of the FFA. 
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Importance to first-year teaching: 
50. Become familiar with teacher evaluation and tenure requirements. 
51. Attend sub-district, district, and state professional conferences. 
52. Determine the role of DPI Vocational Agriculture personnel. 
53. Develop teacher made instructional materials. 
54. Become a member of professional organizations for vocational 
agriculture teachers. 
55. Identify current DPI consultants for agriculture. 
56. Select textbook, reference, and other instructional materials. 
57. Become familiar with professional organizations available to 
vocational agriculture teachers. 
58. Attend a district DPI called meeting. 
59. Direct a student laboratory activity. 
60. Determine how local teacher organizations influence and determine 
school policy and salaries. 
61. Observe classes taught by other teachers. 
62. Direct student activities on field trips. 
63. Develop a personal professional philosophy consistent with the 
goals of vocational agriculture education. 
64. Share with other teachers ideas on how to constructively work 
with students. 
65. Direct supervised study. 
66. Maintain the ethical standards of a professional educator. 
67. Discuss vith ot^er teachers the agriculture department's program 
of activities and work. 
68. Direct individualized instruction. 
69. Identify current trends of the teaching profession. 
70. Invite teachers to FFA functions, field trips, and agriculture 
department activities. 
71. Participate in team teaching. 
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Importance to first-year teaching: 
72. Serve community needs by contributing professional expertise 
to community activities. 
73. Cooperate with other teachers for supervision of extra­
curricular activities. 
74. Present information through various teaching methods. 
75. Exchange observational visits, innovations, and ideas with 
others in the profession. 
76. Identify the role of a school guidance counselor. 
77. Provide special instruction for accelerated learners. 
78. Locate and become acquainted with agricultural leaders in 
the community. 
79. Investigate the procedure and write a student referral for 
counseling services. 
80. Employ oral questioning techniques. 
81. Become acquainted with church and community service organizations. 
82. Utilize a counselor's services during a parent-teacher conference. 
83. Employ reinforcement techniques. 
84. Give presentations to school and community groups to provide 
Itiformation on a vocational agriculture program. 
85. Determine the need for school nurses and how they can be of 
service to teachers. 
86. Use a resource person to present information. 
87. Use community resources for adult and day class instruction. 
SB. Identify SLudeiiî:» with special health needs and physical 
impairments. 
89. Provide special instruction for slow learners. 
90. Review a district's emergency medical first aid plan. 
91. Uphold acceptable standards of student behavior in the vocational 
agriculture program. 
92. Determine the role of the school psychologist. 
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Importance to first-year teaching: 
S3. Carry out school approved disciplinary action when warranted. 
94. Investigate the referral process for securing the services of 
a reading or speech specialist. 
95. Implement student check-out procedures for tools, supplies, and 
equipment used in the laboratory. 
96. Discuss the structure of special education in Iowa. 
97. Direct students in a system for cleaning and maintaining the 
laboratory. 
98. Work with a school or department secretary. 
99. Develop a system of grading for vocational agriculture students 
that is consistent with school policy. 
100. Follow rules for use of office equipment. 
101. Make the necessary arrangements and reservations for transpor­
tation to a field trip location. 
102. Determine student grades. 
103. Investigate a district's rules and regulations governing district 
and privately owned transportation. 
104. Help FFA officers plan an agenda for a meeting. 
105. Orient students to the FFA Organization. 
106. Identify areas of teacher liability. 
107. Present information to students cn occupational opportunities. 
108. Establish the criteria for selection of advisory committee 
members. 
109. Conduct student-teacher conferences. 
110. Work with maintenance personnel to solve a facility or equipment 
problem. 
111. Supervise students in obtaining FFA degrees, awards, and 
scholarships. 
112. Confer with the students and their parents regarding students' 
educational development. 
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Importance to first-year teaching: 
113. Develop seasonal clean-up and maintenance schedules with 
custodial personnel. 
114. Assist members with the firiancial manageirient of a local 
FFA chapter. 
115. Interpret occupational tests and inventories to students. 
115. Outline the tax structure that generates local revenue for 
school districts. 
117. Supervise the formal election and initiation activities of 
a local FFA chapter. 
118. Establish communication patterns for exchanging information 
and for cooperating with the guidance staff. 
119. Obtain an understanding of a school district's tax base. 
120. Prepare students for leadership roles in the FFA. 
121. Work with other teachers to help students with individual 
concerns. 
122. Investigate the local distribution of tax money within a 
school district. 
123. Assist students in participating in district, area, state, 
regional, and national FFA activities. 
124. Present information to students on advanced educational 
opportunities available to them. 
125. Discuss the issue and repayment of bonds by local school 
districts. 
126. Assist in the development or revision of a constitution and 
bylaws for the local FFA chapter. 
12 7. Assist students with their problems by working cooperatively 
with outside agencies such as health and welfare services. 
128. Determine the bonding capacity of a school district. 
129. Determine community needs for an adult program. 
130. Investigate the appropriation of Vocational Education Act 
revenue to local school districts. 
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Importance to first-year teaching: 
131. Assist students in participating in shows and fairs. 
132. Prepare teams for leadership and judging contests. 
133. Use an advisory committee to plan adult programs. 
134. Determine the allocation of federal and state funds within 
the school district. 
135. Evaluate a local FFA chapter. 
136. Incorporate adult programs into the total program of vocational 
agriculture. 
137. Guide students in selecting an SOE program that is related to 
their occupational objective. 
138. Evaluate the effectiveness of an adult program. 
139. Develop a plan for the acquisition and use of surplus property. 
140. Assist students in expanding their SOE programs. 
141. Plan an "Open House" or "Back to School Night" to acquaint 
parents with the agriculture program. 
142. Assist in the preparation of a long-range budget for a voca­
tional agriculture program. 
143. Assist students in keeping and using SOE program records. 
144. Use parents as resource people in the instructional program. 
145. Develop a plan for the addition and/or replacement of equip­
ment, textbooks, and audio-visual material. 
146. Conduct supervision visits to student's SOE program. 
147. Invite parents to FFA activities. 
148. Prepare an annual budget for a vocational agriculture department. 
149. Hold meetings with parents to discuss the student's SOE program. 
150. Prepare a short-range plan for an agriculture department. 
151. Become familiar with an agriculture department's record keeping 
cind inventory system. 
183 
Importance to first-year teaching: 
152. Develop an SOE agreement between student, parent, school, and 
inventory system. 
153. Prepare a long-range plan for an agriculture department. 
154. Prepare purchase requests for approved vocational equipment 
and supplies. 
155. Assist cooperating employers in verifying the legality of 
employing a student. 
156. Obtain follow-up data from employers and graduates of the 
vocational agriculture department. 
157. Devise a system for determining and collecting student fees 
for consumable supplies. 
158. Determine student's background and environment. 
159. Review example accreditation reports. 
160. Accept gifts or donations of supplies and equipment for the 
vocational agriculture program in accordance with school and 
state regulations. 
161. Develop individual student files documenting career or occu­
pational objectives, FFA activities, and the SOE program. 
162. Obtain the Code of Icwa and study the sections dealing with 
teacher rights and responsibilities. 
THANK YOU for your time and effort. Please place the completed 
survey in the enclosed self-addressed envelope and place it in 
t h e  U . S .  M a i l .  
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APPENDIX D: 
CORRESPONDENCE 
Iowa State Universi'tll of science and Technoh ts, Iowa 50010 
185 
Department of Agricultural Education 
223 Curtlss Hall 
Telephone 515-294-5872 
June 16, 1977 
During the past several years the Agricultural Education Department 
has been in the process of developing an Experience Plan for teacher 
education in Agriculture. In the attempt to develop such a plan 
it was first necessary to identify those Experiences that are critical 
to the performance of the first-year teacher of vocational agriculture. 
As a first step in identifying Critical Experiences, cooperating 
teachers were asked during a recent workshop to develop a list of 
Experiences they felt to be critical from their prospective. The next 
and most important step is to determine how crucial each identified 
Experience is. 
Your help at this point is vital. No one is in a better position to 
provide this judgement of cruciality than practicing teachers such as 
yourself who are familiar with the requirements of first-year teaching. 
In order to secure your evaluation of the identified Experiences 
we would appreciate a few minutes of your time during the upcoming 
Vocational Agriculture Teachers Summer Conference in Des Moines on 
July 5,6, and 7. The following directions are provided to enable us 
to secure your evaluation with as little inconvenience as possible. 
1. When you register for the Conference please request an envelope 
addressed to you from Lee Holmes who will be located at the 
registration table. 
2. Complete the enclosed evaluation form according to the 
instructions given on the form. 
3. Please return the form in the envelope to the large box 
located at the registration booth. 
Directions 
-z-
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Should you have any questions prior to the Conference please do not 
hesitate to contact me at 515-294-8454. In advance I would like to 
thank you for your time and effort on this activity. The results will 
have a great impact on the future of the Agricultural Education 
Teacher Education Program in Iowa. 
W. Lee Molmes 
Instructor 
Agricultural Education 
WLH/MJ 
Iowa State Université) o/Sdence and Technolo. 
187 
Ames, Iowa 50010 
Department of Agricultural Education 
uurtiss tiaii 
Telephone 515-294-5872 
July 14, 1977 
We are missing your opinion! During the recent conference in Des Moines 
you received an envelope containing a survey on Experiences Critical to 
First-Year Teaching and we do not have yours back yet. Would you please 
take a few minutes of your time to complete the survey and return it to 
me. In case you have misplaced the original survey I am enclosing a 
duplicate copy for your use. Please place the completed survey in the 
enclosed, self-addressed envelope for return. 
Should you have any questions please do not hesitate to contact me at 
515-294-8454. In advance I would like to thank you for your time and 
effort on this activity. The results will have a great impact on the 
tutvre of the Agricultural Teacher Education Program in Iowa. 
Sincerely, 
Instructor 
Agricultural Education 
WLH/MJ 
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Io\^ StCltC UniVCrSltlj of science and Tecknolo. es, Iowa 50010 
Department of Agricultural Educ; 
223 Curtiss Hiil! 
Telephone 515-294-5872 
July 27, 1977 
During the past several years the Agricultural Education Department 
has been in the process of developing an Experience Plan for teacher 
education in Agriculture. In the attempt to develop such a plan 
it was first necessary to identify those Experiences that are critical 
to the performance of the first-year teacher of vocational agriculture. 
As a first step in identifying Critical Experiences, cooperating 
teachers were asked during a recent workshop to develop a list of 
Experiences they felt to be critical from their prospective. The next 
and most important step is to determine how crucial each identified 
Experience is. 
Your help at this point is vital. No one is in a better position to 
provide this judgement of cruciality than practicing teachers such 
as yourself who are familiar with the requirements of first-year 
teaching and vocational agriculture programs. 
In order to secure your evaluation of the identified Experiences we 
would appreciate a few minutes of your time to complete the enclosed 
survey. When you have completed the survey place it in the self-addressed. 
Should you have any questions please do not hesitate to contact me at 
515-294-8454. In advance, I would like to thank you for your time and 
effort on this activity. The results will have a great impact on 
the future of the Agricultural Teacher Education Program in Iowa. 
Instructor 
Agricultural Education 
loWû StûtC UniVCrSltlj 0/ science and Technolo. es, lowa 50010 
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Department of Agricuhurul Kducalii)n 
223 Curtiss Hall 
Telephone 515-294-5872 
July 14, 1977 
During the past several years the Agricultural Education Department 
has been in the process of developing an Experience Plan for teacher 
education in Agriculture. In the attempt to develop such a plan it 
was first necessary to identify those Experiences that are critical 
to the performance of the first-year teacher of vocational agriculture. 
As a first step in identifying Critical Experiences, cooperating 
teachers were asked during a recent workshop to develop a list of 
Experiences they felt to be critical from their prospective. The next 
and most important step is to determine how crucial each identified 
Experience is. 
Your help at this point is vital. As a DPI Consultant in Agriculture 
you are in an ideal position to provide this judgement of cruciality 
because of your familiarity with the requirements of first-year 
teaching and vocational agriculture programs. 
In order to secure your evaluation of the identified Experiences we 
would appreciate a few minutes of your time to complete the enclosed 
survey. When you have completed the survey place it in the self-addressed, 
stamped envelope for return. 
Should you have any questions please do not hesitate to contact me at 
515-294-8454. In advance, I would like to thank you for your time and 
effort on this activity. The results will have a great impact on the 
future of the Agricultural Teacher Education Program in Iowa. 
W. Lee Holmes 
Instructor 
Agricultural Education 
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loVVU StfltC UniVCrSltlj oj science and Technology Ames, Iowa 5()()1() 
July 14, 1977 
Department of Agricultural lûJucalion 
223 Curiiss Hall 
Telephone 515-294-5872 
During the past several years the Agricultural Education Department 
has been in the process of developing an Experience Plan for teacher 
education in Agriculture. In the attempt to develop such a plan it 
was first necessary to Identify those Experiences that are critical 
to the performance of the first-year teacher of vocational agriculture. 
As a first step in identifying Critical Experiences, cooperating 
teachers were asked during a recent workshop to develop a list of 
Experiences they felt to be critical from their prospective. The 
next and most important step is to determine how crucial each identified 
Experience is. 
Your help at this point is vital. As a teacher educator in Agriculture 
you are in an ideal position to provide this judgement of cruciality 
because of your familiarity with the requirements of first-year 
teaching and vocational agriculture programs. 
In order to secure your evaluation of the identified Experiences we 
would appreciate a few minutes of your time to complete the enclosed 
survey. When you have completed the survey place it in the self-addressed 
envelope and return it to my box in the department office. 
Should you have any questions please do not hesitate to contact me at 
4-8454. In advance, I would like to thank you for your time and 
effort on this activity. 
ely, 
W. Lee Holmes 
Agricultural Education 
Iowa State Universi'tl) of Sdenu an «, lowa 50010 
Department of Agricultural Education 
223 Curtiss Hall 
Telephone 515-294-5872 
We are missing your opinion! Recently you received, in the mail, a 
survey on Experiences Critical to First-Year Teaching. As of yet, 
we have not received your response to the survey. Would you please 
take a few minutes of your time to complete the survey and return it 
to me. In case you have misplaced the original survey I am enclosing a 
duplicate copy for your use. Please place the completed survey in the 
enclosed, self-addressed envelope for return. 
Please read the instructions on the survey carefully. Should you have 
any questions please do not hesitate to contact me at 515-294-8454. 
In advance I would like to thank you for your time and effort on this 
activity. The results will have a great impact on the future of the 
Agricultural Teacher Education Program in Iowa. 
Instructor 
Agricultural Education 
WLH/MJ 
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APPENDIX E: 
MASTER LIST OF PRESERVICE EXPERIENCES 
IN PLAN A AND B 
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Master List of P reservi ce Experiences in Plam A and 
A. School ctnd District Administration 
2 
Principal Plan 
1. Discuss the role of the vocational agriculture program 
with the school principal. AB 
2. Discuss with a principal his/her philosophy of 
discipline. AB 
3. (&)tain advice from a principal on job interviews. B 
4. Discuss with a principal his/her philosophy of 
education. AB 
Superintendent Plan 
5. Determine the correct chain of canmand within a 
school district. AB 
6. Discuss with a superintendent his/her philosophy 
of education. AB 
School Board Plan 
7. Determine the legal responsibilities of a local board 
of education. AB 
8. Obtain school board authorization for organizing an 
advisory committee (high school program) AB 
9. Meet school board members. AB 
10. Determine a local school board ' s philosophy of 
education. AB 
Master Contracts Plan 
11. Investigate the legal aspects of the Public Employees 
Relations Act. AB 
12. Determine the procedure for teacher contract negoti­
ations in a district. B 
13. Identify the members of the teachers' bargaining 
committee. B 
^Preservice experiences axe to be placed in the format illustrated 
in Figure 3 prior to use in related reseaurch. 
^Indicates placement in ? reservice Experience Plan A or B based on 
mean rating of teachers with one to five years of service: 
AB = placement in both plans; 
B = placement in plan B only. 
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Master Contracts (continued) Plan 
14. Study a school's policy for extended teacher contracts. AB 
15. Determine the process for teacher input to the teacher 
bargaining committee. B 
16. Study example master contracts. B 
District Policy (Policy Manuals) Plan 
17. Become familiar with the organization and policies of 
of a vocational agriculture department. AB 
18. Obtain, study, and discuss example school policy 
manuals. AB 
19. Become familiar with the organization and policies of 
a school. AB 
20. Become familiar with the policies and procedures used 
in providing for the safety and protection of students 
and faculty. AB 
21. Become familiar with teacher sickleave and retirment 
policies. AB 
22. Become familiar with the policy regarding teacher and 
dependent insurance provided by the school. AB 
Teacher and Program Evaluation Plan 
23. Become familiar with the system used in evaluating the 
overall performance of the vocational agriculture 
department. AB 
24. Become familiar with teacher evaluation and tenure 
requirements. AB 
DPI Consultants for Vocational Agriculture Plan 
25. Determine the role of DPI Vocational Agriculture 
personnel. AB 
26. Identify current DPI consultants for agriculture. AB 
27. Attend a district DPI called meeting. AB 
B. Nonadministrative School Personnel 
Teachers Plan 
1. Observe classes taught by other teachers. AB 
2. Share with other teachers ideas on how to construc­
tively work with students. AB 
3. Discuss with other teachers the agriculture depart­
ment's program of activities and work. AB 
4. Invite teachers to FFA functions, field trips, and 
agriculture department activities, AB 
5. Cooperate with other teachers for supervision of 
extra-curricular activities. AB 
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Counselors Plan 
6. Identify the role of a school guidance counselor. AB 
7. Investigate the procedure and write a student referral 
for counseling services. AB 
8. Utilize a counselor's services during a parent-teacher 
conference. AB 
Nurses Plan 
9. Determine the need for school nurses and how they can 
be of service to teachers. B 
10. Identify students with special health needs and 
physical impairments. AB 
11. Review a district's emergency medical first aid plan. AB 
Psychologists Plan 
12. Determine the role of the school psychologist. AB 
Reading of Speech Specialist Plan 
13. Investigate the referral process for securing the 
services of a reading or speech specialist. AB 
Special Education Plan 
14. Discuss the structure of special education in Iowa. B 
Secretaries Plan 
15, Work with a school or department secretary. AB 
16. Follow rules for use of office equipment. AB 
Transportation Personnel Plan 
17. Make the necessary arrangements and reser'/ations for 
transportation to a field trip location. AB 
18. Investigate a district's rules and regulations govern­
ing district and privately owned transportation. AB 
Custodial-Maintenance Personnel Flan 
19. Work with maintenance personnel to solve a facility 
or equipment problem. AB 
20. Develop seasonal clean-up and maintenance schedules 
with custodial personnel. AB 
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C. District and Departmental Finance 
District Tax Structure Plan 
1. Outline the tax structure that generates local revenue 
fcr school districts. B 
2. Obtain an understanding of a school district's tax 
base. B 
3. Investigate the local distribution of tax money within 
a school district. B 
Bonds - Issue and Repayment Plan 
4. Discuss the issue and repayment of bonds by local 
school districts. B 
5. Determine the bonding capacity of a school district. B 
Federal and State Vocational Education Funds 
6. Investigate the appropriation of Vocational Education 
Act revenue to local school districts. B 
7. Determine the allocation of federal and state funds 
within the school district. B 
Special Source Revenue Plan 
8. Develop a plan for the acquisition and use of surplus 
property. B 
Budgets - School and Department 
9. Assist in the preparation of a long range budget for a 
vocational agriculture program. AB 
10. Develop a plan for the addition and/or replacement of 
equipment, textbooks, and audio-visual material. AB 
11. Prepare an annual budget for a vocational agriculture 
department. AB 
12. Become familiar with an agriculture department's record 
keeping and inventory system. AB 
13. Prepare purchase requests for approved vocational 
equipment and supplies. AB 
14. Devise a system for determining and collecting student 
fees for consumable supplies. AB 
15. Accept gifts or donations of supplies and equipment for 
the vocational agriculture program in accordance with 
school and state regulations. AB 
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Code of Iowa (Educational Law) 
Rights and Responsibilities of Teachers Plan 
1. Obtain the Code of Iowa and study the sections dealing 
with teacher rights and responsibilities. AB 
Teacher Liability 
2. Identify areas of teacher liability. AB 
Vocational Agriculture Advisory Conmiittees (Day Program) 
Selection of Committee Members Plan 
1. Discuss with a principal or other school administrator. 
his/her views on selection of advisory committee members. AB 
2. Develop a list of qualifications that advisory committee 
members should possess. B 
3. Establish the criteria for selection of advisory 
committee members. AB 
Organization of Ccanmittee 
4. Develop a set of duties for a chairperson of an advisory 
committee (high school program). B 
Function and Use of Advisory Committee Plan 
5. Identify the role and function of the advisory coinnittee 
(high school program) AB 
6. Attend an advisory committee meeting. AB 
7. Plan an annual agenda to be considered by an adviser}-
committee (high school program). AB 
8. Communicate the date, place, and agenda for the 
advisory committee meetings to all persons concerned. AB 
Instructional Program (Secondary and Adult) 
Program Planning Plan 
1. Determine the effect of national and international 
trends on local agricultural conditions and programs. B 
2. Determine the occupations for which training is to be 
offered in the vocational agriculture program. AB 
3. Collect occupational data from employers to identify 
vocational agriculture needs. AB 
4. Identify the competencies needed for entry into 
agricultural occupations. AB 
5. Develop a set of goals and objectives for a vocational 
agriculture program. AB 
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Program Planning (continued) Plan 
6. Use departmental records as a basis for planning program 
improvements. AB 
Planning of Instruction Plan 
7. Determine student needs and interests. AB 
8. Collect student occupational interest data to identify 
vocational agriculture needs. AB 
9. Write student performance objectives for vocational 
agriculture offerings. AB 
10. Correlate unit instructional content with laboratory 
eaqserience. AB 
11. Correlate unit instructional content with supervised 
occupational experience. AB 
12. Develop a lesson plan. AB 
13. Develop content outline for a unit of instruction. AB 
14. Select teaching techniques for alesson. AB 
15. Select tools and/or equipment for a lesson. AB 
16. Determine group and individual learning experiences 
based on individual differences of students. AB 
17. Develop teacher made instructional materials. AB 
18. Select textbook, reference, and other instructional 
materials. AB 
Instruction Plan 
19. Direct a student laboratory activity- AB 
20. Direct student activities on field trips. AB 
21. Direct supervised study. AB 
22. Direct individualized instruction. AB 
 ^^   ^^  ~  ^  ^«m. i «m 2 R f • - -— 
24. Present information through various teaching methods. AB 
25. Provide special instruction for accelerated learners. AB 
26. Employ oral questioning techniques. AB 
27. Eitç>loy reinforcement techniques. AB 
28. Use a resource person to present information. AB 
29. Provide special instruction for slow learners. AB 
30. Uphold acceptable standards of student behavior in the 
vocational agriculture program. AB 
31. Carry out school approved disciplinary' action when 
warranted. AB 
32. Iitç>lement student check-out procedures for tools, 
supplies, and equipment used in the laboratory. AB 
33. Direct students in a system for cleaning and maintain­
ing the laboratory. AB 
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Evaluation of Instruction Plan 
34. Develop a system of grading for vocational agriculture 
students that is consistent with school policy. AB 
35. Determine student grades. AB 
FFA Program Plan 
36. Supervise students in developing a yearly program of 
activities for the local FFA chapter. AB 
37. Acquaint prospective members and their parents with 
the purposes , activities, and values of the FFA. AB 
38. Help FFA officers plan an agenda for a meeting. AB 
39. Orient students to the FFA Organization. AB 
40. Supervise students in obtaining FFA degrees, awards. 
and scholarships. AB 
41. Assist members with the financial management of a 
local FFA chapter. AB 
42. Supervise the formal election and initiation activi­
ties of a local FFA chapter. AB 
43. Prepare students for leadership roles in the FFA. AB 
44. Assist students in participating in district, area. 
state, regional, and national FFA activities. AB 
45. Assist in the development or revision of a constitution 
and bylaws for the local FFA chapter. AB 
46. Assist students in participating in shows and fairs. AB 
47. Prepare teams for leadership and judging contests. AB 
48. Evaluate a local FFA chapter. AB 
SOE Program Plan 
49. Guide students in selecting an SOE program that is 
^ ^ «3 Xm ^  /-s w m ^ ^ 1 ^ ^  k m * Tijg 
50. Assist students in expanding their SOE programs. AB 
51. Assist students in keeping and using SOE program 
records. AB 
52. Conduct supervision visits to student's SOE program. AB 
53. Hold meetings with parents to discuss the student's 
SOE program. AB 
54. Develop an SOE agreement between student, parent, 
school, and the cooperating employer. AB 
55. Assist cooperating employers in verif^'ing the legality 
of employing a student. AB 
Student Guidance Plan 
56. Guide students in making tentative career or occupa­
tional goals. AB 
57. Present information to students on occupational 
opportunities. AB 
58. Conduct student-teacher conferences- AB 
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Student Guidance (continued) Plan 
59. confer with the students and their parents regarding 
students' educational development. AB 
60. Interpret occupational tests and inventories to 
students. AB 
61. Establish conmunication patterns for exchanging 
information and for cooperating with the guidance staff. AB 
62. Work with other teachers to help students with individual 
concerns. AB 
63. Present information to students on advanced educational 
opportunities available to them. AB 
64. Assist students with their problems by working coopera­
tively with outside agencies such as health and welfare 
services. B 
65. Determine student's background and environment. AB 
66. Develop individual student files documenting career or 
occupational objectives, FFA activities, and the SOE 
program. AB 
Adult Programs Plan 
67. Determine community needs for an adult program. AB 
68. Use an advisory committee to plan adult programs. AB 
69. Incorporate adult programs into the total program of 
vocational agriculture. AB 
70. Evaluate the effectiveness of an adult program. AB 
G. Parents 
Parents Plan 
1. Plan 2r. "Open House" or "Back to School Night" to 
acquaint parents with the agriculture program. AB 
2. Use parents as resource people in the instructional 
program. AB 
3. Invite parents to FFA activities. AB 
H. Long and Short Range Planning 
Short and Long Range Plans Plan 
1. Prepare a short range plan for an agriculture depart­
ment. AB 
2. Prepare a long range plan for an agriculture depart­
ment . AB 
Internal and External Evaluation Plan 
3. Obtain follow-up data from employers and graduates of 
the vocational agriculture department. AB 
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Internal and External Evaluation (continued) Plan 
4. Review example accreditation reports. B 
I. Professional Responsibilities 
Teacher Organizations Plan 
1. Become a member of professional organizations for 
vocational agriculture teachers. AB 
2. Become familiar with professional organizations avail­
able to vocational agriculture teachers. AB 
3. Determine how local teacher organizations influence 
and determine school policy and salaries. AB 
Educational and Professional Development Plan 
4. Attend sub-district, district, and state professional 
conferences. AB 
5. Develop a personal professional philosophy consistent 
with the goals of vocational agriculture education. AB 
6. Maintain the ethical standards of a professional 
educator. AB 
7. Identify current trends of the teaching profession. AB 
8. Serve community needs by contributing professional 
expertise to community activities. AB 
9. Exchange observational visits, innovations, and ideas 
with others in the profession. AB 
J. Conaniinity-School Relations 
Community-School Relations Plan 
1. Locate and become acquainted with agricultural leaders 
in the cctnmunity. AB 
2. Become acquainted with church and community service 
organizations. AB 
3. Give presentations to school and community groups to 
provide information on a vocational agriculture program. AB 
4. Use community resources for adult and day class 
instruction. AB 
